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Introduction
Higher Education in Sweden – 2014 Status
Report is a short English version of the annual statistical report on higher education institutions (HEIs) in Sweden published by the
Swedish Higher Education Authority (Universitetskanslersämbetet). The ambition is to
provide reliable information about the status
of Sweden’s largest public-sector commitment
– higher education.
This report is based on the statistical data
continually reported by the HEIs to Statistics
Sweden and the data reported directly to the
Swedish Higher Education Authority (SHEA)
in connection with the submission of their annual reports to the Government.

Initially, the report summarises some indicators for Swedish higher education in
an international perspective and, under the
heading Facts about higher education in Sweden, provides a basic description of the structure of Swedish higher education and the regulatory framework. The report then outlines
developments prior to and including the fiscal
year of 2013 for public-sector and independent
HEIs. The last section presents key data about
students, staff and finance for each HEI.
The illustrations in this report are the work
of students at Beckman School of Design.

Harriet Wallberg
University Chancellor
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USD adjusted for purchasing power

Expenditure on tertiary education

For many years Sweden has been one of the
OECD countries that invest most in tertiary
education and research at HEIs. In 2010 total expenditure per student was highest in the
USA, followed by Canada and Switzerland,
with Sweden in fourth place. This is more
or less what things looked like ten years earlier (2001) but in 2010 the difference between
Sweden and the leading country, the USA,
had declined.
Expenditure per student is high in the other
Nordic countries as well. Denmark, Norway
and Finland are among the countries that had
the highest expenditure per student in both
2001 and 2010. The same pattern did not apply for Finland in 2001, however, which then
lay close to the OECD average. Poland was
lowest down on the list in 2001 but since then
has doubled its expenditure per student and
therefore has a much higher place in 2010.
Figures for Canada refer to 2000 and 2009,
for Germany 2001 and 2009 and for Chile
2002 and 2011.
If, however, expenditure on education itself
is studied, a totally different picture emerges.
This is because total expenditure per student
includes both education, student services (student accommodation, canteens, etc.) and the
research undertaken in higher education.
This means that additional investments in research in higher education result in a rise in
the total expenditure per student without any
additional resources being allocated for courses and programmes, as has happened in Sweden in recent years. More and more countries
are accounting for expenditure item by item
so that it is possible to identify expenditure on
courses and programmes per student. We can
then see that it is because of research that the
total expenditure per student in Sweden and
Switzerland reaches such high levels, in both
countries more than half of the expenditure
per student is allocated to research. In several
other countries expenditure on research in
higher education is also relatively high. More
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Figure 1. Expenditure by education providers
on tertiary education and research per FTE
2001 and 2010 in different countries, expressed
in USD adjusted for purchasing power, current
prices. Source: Table B1.2 in various annual editions
of EAG.

than 40 per cent of the total expenditure per
student in Norway, Finland and Portugal, for
instance, is for research. The OECD average
in 2010 was 31 per cent.
Investments in education
as a proportion of GDP

The funding devoted to education in different
countries is often expressed as a proportion of
their gross domestic product (GDP). In 2010 on
average the OECD countries devoted 1.6 per
cent of their GDP to tertiary education and research in higher education. Just under 70 per cent
came from the public purse (1.1 per cent of GDP)
and just over 30 per cent (0.5 per cent of GDP)
from private sources. This was also true in 2009.
If this is viewed country by country there
are major variations, from less than 1 per cent
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Figure 2. Education providers’ expenditure per
student for tertiary education and research divided between different activities expressed in
USD adjusted for purchasing power. This figure
includes the countries that had the highest total expenditure per student as well as the OECD average.
Information about Denmark, Germany and Japan is
not available. Source: Table B1.2 in EAG 2013.

Figure 3. Investment by the OECD countries in
2010 in tertiary education and research in higher education from public funding and private
sources expressed as proportions of GDP.
Figures for Canada and Germany refer to 2009 and
for Chile 2011. *Information about private funding is
not available for Switzerland and Hungary. Source:
Table B2.3, EAG 2012.

of GDP to almost 3 per cent in the countries
that invest most. The countries that devote
the largest proportions of GDP to tertiary
education and research in higher education
are the USA, Canada, South Korea and Chile. In 2010 expenditure in these countries corresponded to between 2.4 and 2.8 per cent of
GDP. With the exception of Canada, however, it is mostly funding from private sources
(mainly tuition fees) that enables such large
proportions of GDP to be devoted to education. The proportion of the total expenditure
that comes from private sources ranges from
4–5 per cent in Norway, Denmark, Finland
and Austria to more than 70 per cent in Chile
and South Korea. In Sweden this proportion
is 9 per cent, in other words more than twi-

ce as high as in the other Nordic countries.
This is because a relatively large proportion
of the research undertaken at HEIs in Sweden is funded by private foundations and nonprofit organisations.
If we consider how much public funding
was devoted to tertiary education and research in 2010, the Nordic counties (apart
from Iceland) top the list. In Finland and
Denmark public funding corresponded to
1.8 per cent of GDP, while in Norway and
Sweden public funding corresponded to 1.6
per cent of GDP. Other countries that devote
large amounts of public funding to tertiary
education and research are Canada and Austria, in both cases 1.1 per cent of GDP.
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Even if private funding is low in the Nordic
countries (0.1–0.2 per cent of GDP), public expenditure is so large that Finland, Denmark
and Sweden are among the countries that on
the whole invest most in tertiary education
and research in higher education.
More women than men have tertiary
qualifications in the OECD

Expansion of tertiary education has meant
that the educational levels of both women and
men in the OECD countries have been raised,
but this increase has been greater for women
than men. In 2000 the proportion of women
aged 25–64 with tertiary qualifications was
on average smaller in the OECD countries
than for men of the same age, 21 per cent of
women and 24 per cent of men. Eleven years
later (2011) these figures were higher for both
women and men but the difference in proportion had reversed. Now 33 per cent of the women and 30 per cent of the men in these age
groups had tertiary qualifications.
The differences between the proportions of
women and men with tertiary qualifications
differ from country to country. For instance
Sweden, together with Estonia, Finland, Iceland, Canada, New Zealand and Slovenia,
belongs to the group of countries where the
proportion of women with tertiary qualifications is at least 10 percentage points higher
than it is for men.
In Germany, Switzerland and Austria the
proportion of men with tertiary qualifications is larger than it is for women, and the
same applies to Japan, Mexico, South Korea
and Turkey as well. There is a tendency for
countries where the educational level for men
is higher than for women to have a lower educational level overall.
Higher education increasingly common in
the OECD

Longer periods of higher education have also
become relatively common among the populations of the OECD countries. The propor-
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tions with at least three years of higher education have risen on average in the OECD
countries from 15 to 23 per cent of the population aged 25–64 between 2001 and 2011. In
Sweden the corresponding figure has risen
from 17 to 26 per cent during the same period, in other words at the same rate.
Of the OECD countries for which data is
available for both 2001 and 2011, Norway had
the highest proportion of the population aged
25–64 with at least three years of higher education in 2011, 36 per cent. The figures for
the USA, UK, Netherlands and Iceland were
also high: 30 per cent or higher. Here Sweden
came tenth, one place higher than in 2001.
Increasing international mobility

The market for education has become more
and more international with increasing numbers of students in higher education choosing
to pursue all or some of their studies in another country. This development has for a
long time been high on the political agenda
and within the framework of European cooperation on higher education objectives have
been established to encourage greater mobility. Several OECD countries also have national guidelines intended to increase mobility,
mainly for students but for teachers as well.
Education abroad has today become so extensive that for some countries hosting foreign
students is of considerable economic significance, because of the tuition fees students often pay and the amounts they spend in the
countries in which they study. In addition
there is the need to recruit qualified workers:
countries that host students may hope that
when they graduate they will stay on.
In 2011 there were about 4.4 million students pursuing programmes in foreign
countries. Compared with the previous year
this was a rise of 4 per cent. Comparisons over
a longer period, since the turn of the millennium, show that the numbers of students studying abroad have more than doubled.
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Five countries received almost half of all
the students who travelled abroad: the USA,
UK, Germany, France and Australia. Even
though the numbers of students leaving or
coming to Sweden have also risen since the
turn of the millennium, Sweden’s role in this
context is insignificant. The students leaving
Sweden to study in 2011 comprised less than
0.5 per cent of the global total of students studying abroad.
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Educational targets in Europe 2020

Slovenia

Europe 2020 is the European Union’s ten-year
strategy for smart, sustainable and inclusive
growth. It lays down five headline targets related to employment; research and development; the climate and energy; education; and
fighting poverty and social exclusion. Two of
these five have a direct bearing on the higher education sector: one that 3 per cent of
GDP is to be invested in research and development, the other headline target concerns
raising the level of educational attainment in
the EU. One of the quantitative educational
targets is that at least 40 per cent of the 30–34
age cohort will have at least two years of tertiary education in 2020.
These are overall targets that apply to the
entire EU, but most countries have also established national targets in their programmes
for reform. The EU follow-up of the targets
in March 2014 showed that the proportion of
young people with at least two years of tertiary education had risen from 28 per cent in
2005 to almost 36 per cent in 2012. Developments vary in the different member states but
the Commission’s opinion is that the rate of
increase is a structural trend and that attainment of the target by 2020 can be expected.
Some countries, among them Lithuania and
Sweden have already surpassed their targets.
Sweden’s national targets

Sweden has for a long time been one of the
countries that devotes most to R&D, for some
years these investments have declined as pro-
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Figure 4. Proportion of 30–34-year olds with
at least two years of tertiary education in 2013
and how close this is to each country’s national
target for 2013. Source: Eurostat.

portions of GDP. According to Eurostat’s preliminary data for 2012 the level rose somewhat, however, and was then 3.41 per cent including research outside the HEIs. Sweden’s
ambition is to raise this level even more and
the national target has been set at 4 per cent.
Sweden’s target is that 40–45 per cent of
30–34-year-olds will have at least two years
of tertiary education by 2020. As a result of
the expansion of higher education in the 1990s
and the early years of this century, the educational level among young people in Sweden
is being raised continually and, according to
the EU follow-up of the targets, 41 per cent of
30–34-year-olds already had at least two years
of tertiary education in 2007. Since then the
figure has continued to rise and according to
Eurostat’s preliminary data 48 per cent attained this level of education in 2013.
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HIGHER EDUCATION IN SWEDEN
Overall responsibility

In Sweden, overall responsibility for higher
education and research rests with the Riksdag
(Swedish Parliament) and the Government.
They decide on the regulations that apply to
the higher-education area. They also determine objectives, guidelines and the allocation
of resources for the area.
The Ministry of Education and Research
is responsible for issues relating to schools,
HEIs, research, adult education, popular education and student finance. The public-sector
HEIs are public agencies accountable to the
Ministry of Education and Research. One
exception is Sveriges Lantbruksuniversitet
(Swedish University of Agricultural Sciences), which is accountable to the Ministry for
Rural Affairs. Other agencies, such as Skolverket (Swedish National Agency for Education), Universitetskanslersämbetet (Swedish
Higher Education Authority), Universitetsoch högskolerådet (Swedish Council for Higher Education) and Vetenskapsrådet (Swedish
Research Council), are also accountable to
the Ministry of Education and Research.
Higher education institutions

All higher education is offered by public-sector HEIs or by independent education providers granted degree-awarding powers by the
Government. Third-cycle courses and programmes are offered by universities or university colleges that have been granted entitlement to award third-cycle qualifications.
There are 14 public-sector universities and
17 public-sector university colleges in Sweden.
In addition there are 3 independent HEIs that
are entitled to award either all or some thirdcycle qualifications: Chalmers University of
Technology, the Stockholm School of Economics and Jönköping University. There are
also 9 independent education providers entitled to award first-cycle, and in some cases
second-cycle, qualifications as well as 4 inde-
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pendent course providers entitled to award
qualifications in psychotherapy.
The Riksdag decides which public-sector
HEIs are to exist. The Government can decide whether a HEI has university status.
The regulations that govern higher
education institutions

In Sweden, public-sector HEIs are agencies in
their own right that report directly to the Government. The operations of HEIs are regulated by the laws and statutes that apply to the
higher education sector. The HEIs are also
subject to administrative and labour-market
legislation and the provisions of the Instrument of Government. Their operations are
also governed by the parameters and funding
decided by the Riksdag and the Government.
The mission of the HEIs is to offer education based on an academic or artistic footing and proven experience. They must also
undertake development work, including research and artistic development. In addition,
the HEIs must co-operate with their surrounding communities, provide information
about their operations and also act to ensure
that benefits are derived from the findings of
their research.
Higher education in Sweden is governed
by the Higher Education Act and the Higher
Education Ordinance.
The Higher Education Act is enacted by the
Riksdag and contains regulations about the
operations of HEIs. These are often supplemented by the provisions laid down in the
Higher Education Ordinance. The Higher
Education Act contains basic regulations
about the courses and programmes offered
by HEIs. For instance, it sets out what should
characterise these courses and programmes at
the different levels and stipulates freedom of
research. It provides a framework for the organisation and governance of the HEIs, and
states that every HEI must have a board of
governors and a vice-chancellor.
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It also has regulations about the duties of
teachers and contains provisions about student influence. HEIs must also foster equality of opportunity and broaden recruitment.
The Higher Education Ordinance is laid down
by the Government and is linked to the provisions of the Higher Education Act. For instance, the Ordinance states that students
must be able to influence their courses and
programmes. It contains regulations on entrance qualifications and selection for courses
and programmes, as well as the appointment
of teachers and doctoral students. It also includes regulations on course and programme
syllabuses, grades and qualifications.
Annex 2 to the Higher Education Ordinance and the annexes to the Ordinances on
the Swedish University of Agricultural Sciences and the Ordinance on the Swedish National Defence College are qualifications ordinances that contain the descriptors for all
qualifications.
Within these parameters, the HEIs are relatively free to decide on their own organisation, allocation of resources and course offerings. The system is based on the principle of
management by objectives.
The Government lays down the directives
for operations at the HEIs in their annual
public-service agreements. SHEA exercises supervision of the HEIs, which means
ensuring their compliance with the statutes
and regulations that apply to higher education. SHEA also reviews the quality of higher
education and the efficiency and effectiveness
of the use of resources and public funding at
the HEIs.
Allocation of resources to higher education
institutions

The Riksdag decides on funding for the HEIs.
Resources are allocated to the institutions for
first and second-cycle courses and programmes on the basis of the number of students
enrolled in each cycle, expressed in terms of
full-time equivalents (FTEs) and the number

of credits attained (annual performance equivalents). Every year the Government determines a funding cap for the institutions, which
lays down the maximum amount that can be
paid to each HEI.
In June 2010 the Riksdag decided that resources for first and second-cycle programmes are also to be allocated on the basis of
the results of SHEA’s quality evaluations. Institutions that receive the highest rating will
be given the incentive of additional funding
(quality funding). Quality based allocation of
resources will apply to public-sector HEIs as
well as Chalmers University of Technology
and Jönköping University Foundation and
has taken effect in 2013.
The direct funding for research and thirdcycle courses and programmes is based mainly on past allocations, but since 2009 10 per
cent of the funding and new resources has
been allocated on the basis of two quality indicators. These are publications and citations
and research funding from external sources.
The Swedish University of Agricultural Sciences has a special budgeting and reporting system in which funding for research,
courses and programmes is allocated for a
three-year period together with the educational targets for the same period.
Degree-awarding powers

In order to be able to award a specific regulated qualification, the institution organising
a programme – whether it is accountable to
the state or independent – is required to have
degree-awarding powers, i.e. special permission to award this particular qualification.
Universities are entitled to award first, second and third-cycle general qualifications.
The public-sector university colleges have a
general entitlement to award Higher Education Diplomas, Bachelor’s degrees and 60-credit Master’s degrees. Those granted entitlement to award third-cycle qualifications
within one or more specified fields according
to the new regulations that apply from 2010

FACTS ABOUT HIGHER EDUCATION IN SWEDEN
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First-cycle qualifications
General qualifications
Higher Education Diploma (120 HE credits)
Bachelor (180 HE credits)
Qualifications in the fine, applied and
performing arts
Higher Education Diploma (120 HE credits)
Bachelor of Fine Arts (180 HE credits)
Professional qualifications
There are 32 different first-cycle professional qualifications, for example Bachelor of Science in Nursing
(180 HE credits), Bachelor of Science in Engineering
(180 HE credits) and Higher Education Diploma in
Dental Hygiene (120 HE credits)

Second-cycle qualifications
General qualifications
Master (60 credits)
Master (120 credits)
Qualifications in the fine, applied and
performing arts
Master of Fine Arts (60 credits)
Master of Fine Arts (120 credits)
Professional qualifications
There are 22 different second-cycle professional
degrees, for example Master of Architecture (300 HE
credits), Postgraduate Diploma in Midwifery (90 HE
credits) and Master of Science in Medicine (330 HE
credits)

Third-cycle qualifications
General qualifications
Licentiate (120 HE credits)
Doctor of Philosophy (240 HE credits)
Qualifications in the fine, applied and
performing arts
Licentiate in Fine Arts (120 HE credits)
Doctor in Fine Arts (240 HE credit)

are also entitled to award 120-credit Master’s
degrees in the field specified. The Higher
Education Act stipulates, however, that each
HEI has the right to apply to SHEA for entitlement to award 120-credit Master’s degrees
in one or more main fields of study.
In other cases the Government or SHEA
decides on entitlement to award general qualifications. In the case of first and second-cycle
professional qualifications and qualifications
in the fine, applied and performing arts in
every cycle, both universities and university
colleges have to apply to SHEA for degreeawarding powers. In addition, university colleges have to apply to SHEA for entitlement
to award third-cycle qualifications.
Independent education providers have to
apply to the Government for degree-awarding
powers. This is also the case for the Swedish
University of Agricultural Sciences and the
National Defence College. The qualifications
that may be awarded by the Swedish University of Agricultural Sciences are listed in an
annex to the Ordinance for the Swedish University of Agricultural Sciences and the qualifications that may be awarded by the National
Defence College in an annex to the Ordinance
for the Swedish National Defence College.

THE STRUCTURE OF PROGRAMMES
AND QUALIFICATIONS

The Swedish Higher Education Act and Higher Education Ordinance have been amended
in accordance with the agreements reached
within the framework of the Bologna Process,
including the European Qualifications Framework (QF-EHEA). These amendments apply to courses and programmes offered from
1 July 2007 as well as to qualifications awarded after that date. Courses and programmes
that started earlier are subject to transitional
provisions.

Table 1. Structure of Swedish higher education
qualifications.
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Cycles

All courses, programmes and qualifications
are ascribed to three cycles: first, second and
third. There is progression, i.e. each cycle
is based on the former. The formal requirements that distinguish these cycles are specified in the Higher Education Act.
All first and second-cycle educational offerings consist of courses. These courses can
be combined to form programmes.
Higher-education credits

An academic year that comprises 40 weeks of
full-time study corresponds to 60 HE credits.
The number of HE credits awarded for each
course is determined by the amount of study
normally required to attain its objectives.
The HE credits awarded in higher education in Sweden can be compared to European Credit Transfer and Accumulation System
(ECTS) credits, where 60 ECTS credits are
attained after one academic year of full-time
study.
Categories of qualifications

There are three categories of qualifications:
1. General qualifications
2. Qualifications in the fine, applied and
performing arts
3. Professional qualifications.
Professional qualifications are awarded
within the first and second cycles and mainly
in the regulated professions on the basis of the
appropriate requirements.
Both general qualifications and qualifications in the fine, applied and performing
arts are assigned to the first, second or third
cycle. Third-cycle qualifications in the fine,
applied and performing arts were introduced on 1 January 2010.
Of the professional qualifications awarded in the second cycle, the Postgraduate Diplomas in Midwifery, Specialist Nursing, Psychotherapy, Special Needs Teaching and Special Educational Needs require a previous

qualification. Other programmes that lead
to the award of a professional qualification
in the second cycle are undivided, i.e. are not
split between the cycles. The Swedish system
differs from many others in this respect.
In addition to the programmes that lead to
the award of qualifications, higher education
in Sweden offers a wide range of freestanding
courses, many of them as distance learning.
Students may select their own combinations
of these courses. If these combinations meet
the requirements laid down in the qualitative targets, a general qualification may be
awarded.

ADMISSION TO HIGHER EDUCATION

Sweden has a more uniform system of admission to higher education than many other
countries. National admission regulations are
laid down in the Higher Education Act, the
Higher Education Ordinance and the regulations issued by Swedish Council for Higher
Education. The detailed national regulations
apply mainly to the admission of HE entrants
to first-cycle courses and programmes. There
are also regulations on admission to second
and third-cycle courses and programmes, but
these are less comprehensive.
Specific prior knowledge is required for admission to higher education. Those who have
the required knowledge qualify for entry. Entry requirements can be either general or specific. The general entry requirements apply to
all courses and programmes in higher education; specific (additional) entry requirements are also demanded for many courses
and programmes. All first-cycle courses and
programmes, apart from those that lead to
the award of a qualification in the fine, applied and performing arts, use more or less
the same selection criteria. These are based
mainly on school-leaving grades or results
from the Swedish Scholastic Aptitude Test.
The Higher Education Ordinance stipulates the general entry requirements that apply

FACTS ABOUT HIGHER EDUCATION IN SWEDEN
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for all courses and programmes, as well as
listing any selection criteria that may be invoked. It also contains regulations on the evaluation of final school grades.
The Government has decided that the
Swedish Council for Higher Education is to
issue further regulations regarding admission, for example concerning applicants with
foreign grades. The vast majority of admissions are pooled. The Swedish Council for
Higher Education is responsible for pooled
admissions on behalf of the HEIs, but the individual HEIs decide on the admission of students. An appeal may be made to the Higher
Education Appeals Board against a HEI’s admission decision regarding eligibility but not
regarding selection.

STUDENT FINANCE

It is possible for students to obtain financial
support from the state through CSN (Centrala studiestödsnämnden), if they meet the
stipulated requirements. Student finance
consists of a combination of study grants and
study loans. In 2013 the grant portion of student finance for an academic year of 40 weeks
amounted to SEK 28,280 and the loan ceiling to SEK 61,960. The maximum amount of
government-sponsored student finance for an
individual student pursuing full-time studies
thus totals SEK 90,240 per annum. Student
finance can be paid for a maximum of 12 semesters or 6 academic years.
Repayment of the loan element is based on
an annuity system and in normal cases the total debt should have been repaid in 25 years
or before the borrower reaches the age of 60.

TUITION FEES

For a long time Sweden was one of the few
countries in Europe in which higher education was completely free of charge for both
Swedish students and those from other
countries. In June 2010 the Riksdag enacted
a provision in the Higher Education Act that
means that higher education is free for Swedish citizens and for citizens of the EU/EEA
countries and Switzerland. Citizens of other
countries, “third country students”, have to
pay an application fee and tuition fees for first
and second-cycle higher education courses
and programmes starting from the autumn
semester of 2011. The HEIs are required to
charge tuition fees that cover their costs in
full for these students.
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Trends and
developments

TRENDS AND DE VELOPMENTS
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FIRST AND SECOND-CYCLE
COURSES AND PROGRAMMES

A decline in the number of places offered and
record numbers of applicants for each place
has made it more difficult to be admitted to
higher education, particularly for older age
groups. At the same time the numbers graduating have never been greater than they
are today, a result of the large numbers of HE
entrants a few years ago. In recent years the
number of students on programmes leading
to the award of professional qualifications has
risen while fewer students are taking freestanding courses, either on campus or through
distance education. More and more places are
offered in complete degree programmes, in
which younger students predominate.
Applications and admissions

The number of applicants to courses and programmes in higher education in Sweden in
the autumn semester of 2013 totalled 413,000,
a rise of two per cent from the previous autumn. Of these, 134,000 had no prior experience in higher education, i.e. were HE entrants, the highest figure recorded. This corresponds to a rise of seven per cent over the
previous autumn. This trend shows no signs
of waning as the number of applicants again
rose for the autumn semester of 2014.
The proportion of each age group in the
population as a whole applying for higher
education is largest among 19-year-olds and
then declines rapidly with age. A relatively
obvious trend over the last decade and which
has now become more marked is that both
applicants and those admitted have become
younger. A larger proportion of 19-year-olds
with no prior experience of higher education are applying for admission, while at the
same time there has been no similar change
in the proportions of applications from older age groups. More than 29 per cent of all
the 19-year-olds in the population applied to
higher education for the autumn semester of
2013, while at the same time the correspon-
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Figure 5. Applicants and admissions with no
prior study in higher education for autumn
semesters 2003–2013.

ding figure for 22–25-year-olds was six per
cent and for 30–34-year-olds just over one
per cent. One explanation for the decline in
the number of new applicants from older age
groups is that many had already begun their
studies when they were younger.
Compared to the autumn of 2012 the proportion of applicants admitted declined in all
age groups – in other words it became more
difficult to enter higher education. The largest
age group among those admitted comprised
19-year-olds. From a longer perspective the
proportion of all applicants admitted has also
risen most among this youngest age group,
from 40 per cent in 1998 to 53 per cent in 2013.
This is the result of a number of changes in
the admission system in recent years that have
made it easier for younger applicants to enter
higher education.
In the autumn of 2013 58 per cent of the applicants to higher education were women and
42 per cent men. The proportion of women
among new applicants has varied between 57
and 60 per cent since the autumn of 2003. The
ratio for all applicants has varied between 62
and 64 per cent for the last decade.
Of those admitted with no prior experience
of higher education 56 per cent were women
and 44 per cent men.
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Early years education
Engineering (HE Diploma)
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Medicine
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Secondary education
Specialist nursing
Primary education
Business and economics

well as management and administration with
6,000 applicants (2,800 admitted)
Women accounted for 64 per cent of the
qualified first-time applicants to programmes
leading to the award of professional qualifications in the autumn semester of 2013. They
were not, however, divided equally among the
different programmes.
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Figure 6. Qualified first-time applicants to programmes leading to the award of professional
qualifications with at least 1,000 applications,
divided by gender, autumn semester 2013.

Application patterns and
admission ratios vary

Applications are not divided equally between
the different programmes. This means that
varying proportions of applicants are admitted to programmes and therefore they have
very different admission ratios. Application
patterns also vary because of differences in
the genders and ages of those applying and
those admitted to different programmes and
subject areas.
Master’s programmes in engineering attracted the largest proportion of the 85,100
qualified first-time applicants to programmes
leading to the award of professional qualifications in the autumn semester of 2013 (11,400).
These were followed by programmes in nursing (8,000) and both law and social work
(each with 6,500 qualified applicants). The
number of qualified first-time applicants to
the four teacher education programmes totalled 14,400 for the autumn semester of 2013.
Among programmes leading to the award
of general qualifications or qualifications in
the fine, applied and performing arts, business administration and commerce and administration attracted the largest number of
applicants (12,400, of whom 5,300 were admitted), information, computer and systems science with 7,400 applicants (4,700 admitted) as

In the academic year of 2012/13 a total of
90,400 HE entrants (new students) began
their studies at HEIs in Sweden. This is a
slight reduction compared to the academic
year of 2011/12 (one per cent) but this is the
third year in succession in which the number
of HE entrants has declined. This decline is
not because there are fewer applicants but because fewer places were on offer as a result of
cutbacks made by the HEIs for the academic
year of 2012/13 to adapt to changing financial
conditions. Since the peak year of 2009/10
the number of HE entrants has declined by
almost 17,000 or 16 per cent. From a longer
perspective, however, the numbers of HE entrants are still large.
HE entrants are students beginning studies in higher education for the first time and
include both Swedish students and those coming from abroad. The entire drop in the total number of HE entrants in 2012/13 is due to
a decline in the number of Swedish beginners.
This number fell from 70,500 in the academic
year of 2011/12 to 68,800 in the academic year
of 2012/13, which corresponds to a decline of
almost three per cent.
The numbers of both women and men declined, by 1 and by 4 per cent. The difference
between these figures is so small, however,
that it had no impact on the gender balance
among Swedish HE entrants, which remained the same in 2012/13 as in the three preceding years, 58 per cent women and 42 per
cent men.
In contrast to the new Swedish students,
there was a rise in the number of new students
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Figure 8. Proportions of Swedish HE entrants
in different age groups for the academic years
1987/88–2012/13.

coming from abroad by 4 per cent in the academic year of 2012/13 compared to the previous year. This is a slight recovery after the
significant decline that took place in 2011/12,
when this number dropped by almost 30 per
cent as one effect of the introduction of tuition
fees in the autumn of 2011 for students from
outside the EU/EEA and Switzerland.
Despite the rise in 2012/13 there are still
considerably fewer students from abroad than
there were before fees were introduced. At the
same time incoming students still account for
a considerable proportion of all HE entrants
– almost every fourth new student in Sweden
(24 per cent) was an incoming HE entrant in
the academic year of 2012/13.
Figures for the autumn semester of 2013
show that the decline in the total number of
HE entrants is continuing and that there were
2.5 per cent fewer than in the autumn of 2012.
There was a decline in the numbers of both
Swedish and incoming HE entrants in the autumn of 2013 but this was twice as large for
the Swedish students, a drop of 3 per cent,
as for incomers, whose number dropped by
1.5 per cent.

Higher education studies
starting earlier each year
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Over the last four years the number of 19-yearold HE entrants has grown significantly. This
is partly because there were unusually many
19-year-olds in the population during this period but also because changes in the admission regulations favoured younger applicants
and in addition the labour market was bleak
for young people, especially in 2009. Altogether these circumstances have contributed
to the rise in the proportion of 19-year-olds
beginning studies in higher education during
these years.
In the academic year of 2012/13, as in the
two previous years, just over 30 per cent of
all Swedish HE entrants were 19 or younger,
which is the largest proportion recorded since
the mid-1980s. If 20 and 21-year-olds are included with the 19-year-olds, this group (up
to 21) accounts for 61 per cent of all Swedish
HE entrants. The proportion of Swedish HE
entrants who were no older than 21 has increased by 11 percentage points over the last
ten years.
At the same time there has been the opposite development for older age groups. The
number of HE entrants who were 30 or more

has declined during the last ten years and the
proportion they account for halved from 24
to 12 per cent between the academic years of
2002/03 and 2012/13.
The main decline has been in the number
of women in this age group, by one-third since
2006/07. The number of male HE entrants
aged 30 or more has also dropped during the
period, but not to the same extent as for women. In the most recent academic year the
proportion of HE entrants aged 30 or more,
including both women and men, was the
smallest on record in the last 25 years.
HE entrants’ social backgrounds
– recruitment bias persists

During the academic year of 2012/13 37 per
cent of HE entrants under the age of 35 had
parents with advanced educational qualifications, i.e. one parent who had completed at
least three years of tertiary education. This
can be compared to the 24 per cent of HE entrants whose parents lacked advanced educational qualifications (no more than two years
of upper-secondary education). In the population as a whole aged 19–34 (data from 2011)
the situation was the opposite: 24 per cent had
parents with advanced educational qualifications and 40 per cent parents without. These
comparisons provide a rough illustration of
the social bias in recruitment to higher education and show that students whose parents
have advanced educational qualifications are
overrepresented while students whose parents
lack such educational qualifications are underrepresented.
Students from different social backgrounds
are not only more or less likely to begin higher
education but also to some extent to opt for
different types of programmes. A larger proportion of those whose parents have advanced
educational qualifications choose long programmes that offer preparation for professions
in which there are often good career prospects.
Some examples are programmes in medicine
(where 70 per cent of HE entrants in the aca-

demic year of 2011/12 had parents with advanced educational qualifications), Bachelor’s
programmes in law (55 per cent) and Master’s
programmes in engineering (54 per cent). In
programmes leading to the award of general
qualifications students whose parents have
advanced educational qualifications are more
likely to study for a Master’s degree (50 per
cent in the academic year of 2011/12). In comparison this group accounted for only 23 per
cent of the HE entrants in the shorter Higher
Education Diploma programmes.
More students continue to Master’s
programmes

Up until now the development of new admissions to higher education as a whole has been
accounted for in terms of HE entrants, i.e. students with no prior higher education studies.
But during an academic year new admissions
also include beginners with prior experience
of higher education. The figures below account for the total number of beginners on
120-credit Master’s programmes and include
both HE entrants as well as students with prior experience of higher education.
From the introduction of 120-credit
Master’s degrees in higher education in Sweden on 1 July 2007 there was an annual rise in
the number of students beginning these programmes until the academic year of 2010/11,
when they totalled 14,600. Incoming students
have been in the majority in these programmes ever since 2007 and in the academic year
of 2010/11 accounted for 61 per cent of beginners. The major drop in the number of incoming students in the academic year of 2011/12
referred to earlier also had a major impact on
the numbers beginning 120-credit Master’s
programmes in the same year. During the
academic year of 2011/12 this figure dropped
to 10,100, a decline of 31 per cent compared to
the previous year. This entire decline is due
to fewer incoming students, which means that
from the academic year of 2011/12 and onwards incoming students have accounted for a
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considerably smaller proportion of beginners
(34 per cent) on 120-credit Master’s programmes than they used to.
In the academic year of 2012/13 the number of beginners on 120-credit Master’s programmes rose to 11,300, a rise of 12 per cent
for both Swedish and incoming beginners.
This means that the proportion of incoming
students who were beginners on these programmes remained the same at 34 per cent.
Gender imbalance in many programmes
leading to the award of professional
qualifications

About fifty professional qualifications are offered in higher education in Sweden. Programmes that lead to the award of these
qualifications are organised as degree programmes. Altogether 46,200 beginners began
degree programmes of this kind in 2012/13,
which was three per cent more than in the
previous year. This rise is almost entirely due
to the increase in the number of beginners
with no previous experience of higher education in programmes that lead to the award
of professional qualifications. There are only
small numbers of incoming students in all of
these programmes.
There is a gender imbalance in many of the
programmes leading to the award of professional qualifications. In health sciences and
social care as well as teacher education there
is a great predominance of women, with the
exception of the Master’s programmes in secondary and upper-secondary education. On
the other there is a clear majority of men in all
the programmes in technology, apart from architecture. In some of the major programmes
leading to the award of professional qualifications the gender balance is in the 40:60 range
– in Master’s programmes in engineering as
well as programmes in law and medicine.
The students

HE entrants form only a small proportion of
the total number of students in higher educa-
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Figure 9. Number of students registered in first
and second-cycle courses and programmes
each autumn semester 1977–2013.

tion. In addition to the HE entrants, the student population also comprises those continuing from one year to the next and those returning after some period of absence. Altogether
345,500 individuals participated at one time
or another in first or second-cycle courses or
programmes in the autumn semester of 2013.
Just under 25,000 of them were incoming students, which corresponds to 7 per cent of the
entire student population in the autumn semester of 2013. This can be compared to the
figure of 10 per cent in the autumn of 2010,
which was the last term in which no fees were
payable by incoming students from countries
outside the EU/EEA and Switzerland.
The total number of students declined between the autumns of 2012 and 2013 by just
over 6,000, of whom 1,300 were incomers and
4,800 Swedish students. Above all the number of Swedish women students declined, by
4,300, while the drop in the number of men
was only 400. Among incoming students the
decline was mainly in the number of men, by
1,000 students. Since 2010 the number of incoming men has dropped by 9,500, a decline
of 44 per cent. The number of incoming women has also dropped during the same period, but not so markedly, by 3,400, which
corresponds to just over 20 per cent.

If we take a more long-term view, however, the
number of students in higher education in Sweden is still high. In the 1950s there were fewer
than 50,000 students in higher education
and at the end of the 1960s just over 100,000.
The 1977 higher education reform led to the
incorporation of programmes with a further
46,000 students into the higher education sector and at the beginning of the 1980s the student population totalled 150,000. The 1990s
saw the beginning of a gradual expansion of
higher education and the number of students
rose by between 15,000–20,000 annually to
reach 260,000 in the late 1990s, when the rate
of expansion began to slow down. Another
rapid expansion of higher education began in
the early years of this century and the number
of students rose to over 340,000. The highest
number of students to date, almost 370,000,
were registered in higher education in the autumn semester of 2010.
There are more women among the students than men. The proportion of women
has grown gradually since the 1977 higher
education reform, which incorporated programmes in which women predominated,
for instance in education and health sciences, into the higher education sector. Since the
beginning of this century the gender ratio has
remained constant in principle with 40 per
cent men and 60 per cent women. The men
are generally somewhat younger than the women. In the autumn of 2013 almost two-thirds
of all the men were no older than 25, while
the corresponding proportion for women was
just over half.
Greatest participation in higher education
between the ages of 21 and 23

The proportion of the population in higher education varies between different age
groups. Participation was highest for 21–23year olds in the autumn of 2013. In all age
groups a larger proportion of women were
studying in higher education than men. Almost 30 per cent of women between 21 and 23

were participating in higher education. The
corresponding proportion of men was lower,
just under 20 per cent. Participation was also
high among those aged 20, 24 and 25.
Decline in the number of distance students

The traditional form of instruction in higher
education has consisted of on-campus teaching and this still predominates. The number
of students taking only on-campus courses
rose during the early years of this century to
its highest total of just over 280,000 in the autumn of 2003 before declining again during
the period 2004–2008 to its lowest figure of
257,000 in the autumn of 2008. In the autumn
of 2013 the number of students taking only
on-campus courses totalled almost 273,000,
which is the same level as in the autumn of
2012. The fact that the total number of students overall was higher in the autumn of 2013
than in 2003 is due to the expansion of distance education.
Distance education is defined for statistical purposes as courses and programmes in
which teachers and students are mainly separated in time and place. This means that both
totally web-based programmes in which there
are no meetings and programmes with occasional meetings, for instance in local study
centres, are included. At the beginning of this
century just under 10 per cent of all students
in higher education were studying exclusively
through distance courses and programmes,
which corresponded to 18,000 students. In the
autumn of 2011 this proportion had almost
doubled, to just under 18 per cent, which corresponded to just over 65,000 students. Initially, (2002–2004) this major expansion of
distance education was supported with extra
resources through the Government’s coordination of IT-supported distance education in
the form of Sweden’s Internet University (Sveriges nätuniversitet).
The expansion of distance education has
now come to a standstill and between 2011
and 2013 the number of students taking only
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Totals

Disabled students
The Swedish Discrimination Act lays down that
HEIs must actively promote equal rights for students and applicants irrespective of disabilities, for instance. The National Board of Health
and Welfare, which is responsible for national
coordination of terminology in the field of health
and social care defines a disability as a limitation imposed on an individual by a functional
impairment in relation to the surroundings. The
Government has given Stockholm University
the task of allocating funding for special educational support for disabled students to the
other HEIs.
The expenditure on individual educational
support as well as specific educational measures offered to groups of students amounted in
2013 to just under SEK 63 million. Interpreting in
educational contexts accounted for 60 per cent
of this amount. Stockholm University’s report
also reveals that 9,880 students were given access to the HEIs’ support resources through
contact with educational support coordinators
in 2013. This was a rise of 15 per cent compared
to 2012. Women constituted 64 per cent of this
group and 36 per cent were men, which means
that the proportion of women is somewhat larger than for the student population as a whole.
An additional 570 students were referred to the
coordinators by teachers or counsellors.
As accessibility in the HEIs improves in general, the need of specific solutions for individual
students will probably decline. This will mean
that fewer disabled students will need to contact an educational support coordinator.

distance courses declined by 7,800 to 57,300.
Women accounted for the largest decline, just
under 5,800 students, while the drop in men
was just over 2,000.
Graduates

Students who have completed their studies
and fulfil the requirements in the Qualifications Ordinance may request the award
of a degree certificate. Just under half of all
those who enter higher education are awarded a qualification within seven years. The
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Figure 10. Number of qualifications awarded
and graduates in the academic years 2002/03–
2012/13.

students who are not awarded qualifications
include, for instance, those that quit before
finishing their studies and those who do not
request a certificate even though they fulfil
the requirements.
While some students do not apply for the
award of a qualification, many are awarded
two qualifications in the same academic year.
This means that the number of graduates, i.e.
students awarded qualifications, is lower than
the number of qualifications awarded during
an academic year.
Record number of graduates in the
academic year of 2012/13

Just over 62,900 students graduated from
Swedish HEIs during the academic year of
2012/13. This was the highest number ever
and an increase of 3,700 or 6 per cent compared to the previous year. As many students
were awarded more than one qualification, a
total of almost 74,400 degree certificates were
issued during the academic year of 2012/13,
an increase of 4,300 certificates or 6 per cent
compared to the previous academic year.
This rise does not include the roughly 1 per
cent of awards that are normally reported in
arrears in the following year.

Graduates have become younger

More and more double degrees

Among the students graduating in the academic year of 2012/13, 63 per cent were women and 37 per cent men. This is a similar
gender ratio to the previous year. The reason
why women account for such a large proportion of those graduating is that a majority of
students are women and women also apply
for the award of a certificate more often than
men do.
The largest group of graduates during the
academic year of 2012/13, 40 per cent, were
between 25–29 years old, 29 per cent were no
older than 24 and 31 per cent were 31 years
old or more. The median age of graduates was
exactly 27. During the last five years graduates have become younger and younger – in
the academic year of 2007/08 their median
age was 28.1. The largest drop in median age
has been for women, from 28.5 to 27.1. The
median age for men has declined from 27.6
to 26.9 in the same period. If only students
awarded their first qualifications are taken
into account, the median age is slightly lower
than it is for all graduates. In the academic
year of 2012/13 the median age on award of
a first qualification was 26.4, a decline from
27.3 in the academic year of 2007/08.
Just under 7,700 – or 12 per cent – of the total number of graduates in the academic year
of 2012/13 were incoming students. This is a
slight decline compared to the previous academic year, when the corresponding figure
was 7,800, 13 per cent. This drop is due to the
introduction of tuition fees for students from
countries outside the EU/EEA and Switzerland and is likely to continue in future academic years when tuition fees will have a
growing impact on the numbers graduating.
From a longer perspective, however, the proportion of incoming students among graduates has risen significantly. Ten years ago – in
the academic year of 2003/04 – they totalled
1,700 or less than 4 per cent of all those graduating.

As pointed out above, every year more qualifications are awarded than the number of
students graduating. This is because many
students are awarded more than one qualification in the same academic year. In the
academic year of 2012/13 9,400 students were
awarded two qualifications and 1,000 three
or more. It has been increasingly frequent for
more than one qualification to be awarded to
the same student in the same academic year.
This is shown by the progressive rise in the
difference between the number of qualifications awarded and the number of graduates,
from 5,600 in the academic year of 2003/04 to
almost 11,500 in the academic year of 2012/13.
One explanation for this increase is that
the 2007 Qualifications Ordinance requires
possession of a first-cycle qualification before
a second-cycle general qualification or qualification in the fine, applied and performing
arts can be awarded. The same applies to certain second-cycle professional qualifications,
in midwifery and specialist nursing for instance. This means that many students are awarded two qualifications for which there are
different credit requirements – for instance a
Bachelor’s and a 120-credit Master’s degree.
When students are awarded more than one
qualification during the same academic year,
however, this is most frequently because the
credits they have acquired qualify them for
“double degrees”. Sometimes these may be
two or more general qualifications awarded in
different main fields of study. Most frequently,
however, double degrees involve the award of
a general qualification, in some cases more,
together with a professional qualification based on the same credits.
Increasing numbers of Bachelor’s and
120-credit Master’s degrees – drop in
60-credit Master’s degrees

By far the largest number of general qualifications – i.e. Higher Education Diplomas,
Bachelor’s degrees and 60-credit and 120-cre-
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dit Master’s degrees – awarded are Bachelor’s
degrees. During the last ten years the number
of Bachelor’s degrees awarded has more than
doubled, from 12,600 in the academic year
of 2003/4 to 25,300 in the academic year of
2012/13. Compared to the previous year this
figure has risen by 2,200 or 10 per cent. In the
academic year of 2012/13 the largest proportion of Bachelor’s degrees – 43 per cent – were
awarded in social science, law, and commerce
and administration.
Like 120-credit Master’s degrees, the number of 60-credit Master’s degrees awarded
pursuant to the 2007 Qualifications Ordinance has risen each year since they were introduced. In the academic year of 2012/13, however, for the first time there was a drop in the
number awarded – by 5 per cent – to a total of
just over 5,200. One explanation can be found
in the drop in the number of international
students on 60-credit Master’s programmes,
which is now beginning to have an impact on
the numbers graduating. The largest numbers
of 60-credit Master’s degrees were awarded in
social science, law, commerce and administration (38 per cent) followed by health sciences and social care (35 per cent). Ever since
the 2007 Qualifications Ordinance, there has
been a drop in the numbers of the two “old”
60-credit Master’s degrees awarded –pursuant to the 1993 Qualifications Ordinance –
and this trend continued during the most recent academic year as well.
The number of Higher Education Diplomas awarded has risen from just under 1,200
to just over 1,800 during the period 2003/04–
2012/13. During the last academic year this
figure rose by 1 per cent. Most Higher Education Diplomas are awarded in the areas of
technology and manufacturing (32 per cent)
followed by social science, law, commerce and
administration (25 per cent).
Two-thirds of all Bachelor’s degrees and
“new” 60-credit Master’s degrees were awarded to women during the academic year of
2012/13 and women were awarded 54 per
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Figure 11. Numbers of general qualifications
– Bachelor’s degrees, 120-credit and 60-credit
Master’s degrees, “old” 60-credit Master’s degrees and HE Diplomas – awarded in the academic years 2003/04–2012/13.

cent of Higher Education Diplomas, while
46 per cent were awarded to men. The majority of 120-credit Master’s degrees, however,
were awarded to men – 58 per cent. One explanation is that men are in the majority in
programmes in technology and manufacturing, which are also the areas in which most
120-credit Master’s programmes are offered.
In addition there are larger numbers of incoming students on 120-credit Master’s programmes and a larger proportion of them are
men than among Swedish students.
Professional qualifications – more teaching
qualifications again

There are just over 50 professional qualifications but most of them are only awarded
in small numbers. In the academic year of
2012/13 only nine of these qualifications were
awarded to more than 1,000 students. By far
the largest group of professional qualifications
are teaching qualifications, awarded to 8,250
graduates in the academic year of 2012/13
(currently this figure still refers to earlier
teaching qualifications). After teaching, the
largest number of professional qualifications

awarded are for nursing with just over 3,800
graduates and Master’s degrees in engineering with over 3,300.
Teaching qualifications not only account
for the largest group of professional qualifications but are also those that have increased
most in number since the academic year of
2011/12, by 1,700 or 26 per cent. There was
also a rise in the number of Master’s degrees
and Higher Education Diplomas in engineering compared to the academic year of
2011/12, by 10 and by 13 per cent.
Most professional qualifications are awarded to women. Among the largest groups of
professional qualifications only Master’s degrees and Higher Education Diplomas in engineering were awarded to a larger proportion of men than women – 71 per cent and
73 per cent.
23 per cent of all 30-year-olds have a higher
education qualification requiring at least
three years of study

During the 1990s and the early years of this
century higher education expanded significantly. This means that the proportion of
each age cohort with higher education qualifications requiring at least three years of study has increased considerably among cohorts
born from the mid-1960s and onwards.
Most of those who graduate after at least
three years of study have done so by the age of
30. From a longer perspective the proportion
of 30-year-olds with higher education qualifications has risen substantially – from 9 per
cent of those born in 1965 to almost 23 per
cent of those born in 1983, the age cohort that
turned 30 in 2013. In the short term, however, the proportion of 30-year-olds who have
graduated has declined to some extent. This
figure was highest – over 24 per cent – in the
age cohort born in 1980 and since then has declined gradually in each subsequent cohort..
On the other hand, the proportion graduating by the age of 40 has risen in each age
cohort since the mid-1960s. Of those born in

1973, who turned 40 in 2013, 26 per cent had
a higher education qualification requiring at
least three years of study. This can be compared with the figure of 15 per cent for those
born in 1965, who turned 40 in 2005.
The proportion of younger individuals who
have higher education qualifications requiring at least three years of study has also risen.
The proportion graduating by the age of 25
has risen in each cohort during the last four
academic years, from 8 per cent for those born
in 1984 to almost 10 per cent for those born
in 1988, i.e. the cohort that turned 25 in 2013.
From a longer perspective this increase has
been even larger – 3 per cent of those born
in 1965 had graduated by the age of 25. The
rise in the proportions of those graduating in
younger age cohorts is linked to the drop in
the age of graduation.
The proportion of women with higher education qualifications requiring at least three
years of study is larger than it is for men, irrespective of the age at which they graduate.
On the whole this has been the case in age
cohorts born since the mid-1950s – earlier
a larger proportion of men graduated from
higher education than women. The turning
point in the mid-1950s coincides with cohorts
that graduated before or after the 1977 higher
education reform, one result of which was that
major programmes in which women predominated such as nursing and teacher education
were incorporated into higher education.
The proportion of each cohort with higher education qualifications requiring at least
three years of study has also increased more
for women than for men. For those graduating by the age of 30 the difference between
the genders was small until the mid-1960s. In
the cohort born in 1965 more or less the same
proportion of both genders – about 9 per cent
– had graduated from higher education by
the age of 30. The difference then increased
rapidly. In the cohort born in 1973 the corresponding figure was 23 per cent for women
and 15 per cent for men. Ten years later – for
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Figure 12. Proportion (per cent) of each age
cohort of women born 1948–1988 awarded HE
qualifications after at least three years of study
by the ages of 25, 30, 35 and 40 or over.

Figure 13. Proportion (per cent) of each age cohort of men born 1948–1988 awarded HE qualifications after at least three years of study by
the ages of 25, 30, 35 and 40 or over.

those born in 1983 and who turned 30 in 2013
– 30 per cent of the women and 16 per cent of
the men had higher education qualifications
requiring at least three years of study.

Higher retention in degree programmes
than in freestanding courses

Year of birth

Student completion rates

Students’ results in higher education are often
discussed in terms of student completion rates,
i.e. the rate at which students “complete” their
studies. Some different ways of measuring student completion are based on retention, graduation rates and performance indicators.
When measuring student completion rates
it is important to remember that students study in different ways and have different aims.
Some students begin degree programmes
and go on to complete them with no distractions, while others take freestanding courses
or combine degree programmes and freestanding courses. For many students the award of
a qualification is important, while the main
objective for others is to acquire knowledge,
not to collect credits.
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Year of birth

One yardstick of student completion is retention during the second semester of higher
education, i.e. the proportion of HE entrants
who are still registered in higher education
after their first semester. Of the 68,500 HE
entrants admitted for the autumn semester of
2011 71 per cent were also registered in higher
education in the spring semester of 2012. Retention varies, however, between HE entrants
in degree programmes and in freestanding
courses.
The greatest retention is found among HE
entrants in degree programmes leading to the
award of professional qualifications. These
admitted 18,400 HE entrants for the autumn
semester of 2011 and 90 per cent were also
registered on programmes of this kind in the
spring semester of 2012. A small proportion
(1 per cent) were registered on freestanding
courses while 8 per cent were not registered
in higher education at all.
Retention is also relatively high for degree
programmes leading to the award of general qualifications (and here this includes pro-

grammes in the fine, applied and performing
arts). Of the 19,100 HE entrants admitted for
the autumn semester of 2011 85 per cent were
also registered on programmes of this kind in
the spring semester of 2012. A further 3 per
cent were registered on freestanding courses
and 1 per cent on programmes leading to the
award of professional qualifications. The rest
of the HE entrants – 12 per cent – were not
registered in higher education during this second semester.
The lowest retention rates can be found
among HE entrants to freestanding courses.
Of the 27,700 HE entrants admitted for the
autumn semester of 2011 40 per cent were registered on courses of the same kind in the
spring semester of 2012 and 3 per cent were
registered on programmes leading to the
award of either general or professional qualifications. The other 57 per cent were not registered in higher education in the spring semester of 2012.
Retention rates are more or less as high for
women as for men, as well as in on-campus
and distance education. On the other hand
there are differences in the retention of Swedish and incoming students, which applies in
particular to freestanding courses. The retention rate for HE entrants admitted to freestanding courses for the autumn semester of
2011 was 48 per cent for Swedish students in
the following semester and 34 per cent for incoming students. This shows that many incoming students come to Sweden to take courses
for only one semester.
Highest graduation rates in programmes
leading to the award of professional qualifications in the health sciences and medicine

The graduation rate is the proportion of entrants in a specific year that finally qualify. As
not all students are aiming for the award of
a qualification, the graduation rate can most
suitably be applied to students on degree programmes. In order to establish the graduation
rate information is needed about when stu-

dents started in a programme and the number of qualifications awarded to them has to
be monitored at the end of the programme’s
nominal length and for a further three years.
The most recent figures available apply to HE
entrants who graduated up to the end of the
academic year of 2011/12.
In programmes leading to the award of
professional qualifications graduation rates
are highest in the health sciences and medicine and lowest in engineering. For programmes of this kind monitored until the academic
year of 2011/12 graduation rates were at their
highest – around 90 per cent – in programmes in midwifery and medicine. The lowest
graduation rates were found in programmes
leading to the award of both Higher Education Diplomas and Master’s degrees in engineering – 41 per cent and 49 per cent. One
explanation for these differences is that programmes in the health sciences and in medicine lead to the award of qualifications for
regulated professions, i.e. the qualification is
required for registration and entitlement to
practise professionally.
Graduation rates are higher for women
than men in all the major programmes
leading to the award of professional qualifications. This applies both to programmes
where women are in the majority and those
where they are not. The greatest difference
can be found in programmes offering qualifications in social work and biomedical science,
where the graduation rate was 20 percentage
points higher for women than for men. The
smallest gender difference was in programmes in dentistry, in which the graduation rate
for women was not quite 1 percentage point
higher than for men.
Lowest graduation rate in Higher Education
Diploma programmes

Graduation rates vary in the different programmes leading to the award of general qualifications. The highest graduation rates can
be seen in 120-credit Master’s programmes,
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in which 46 per cent of the entrants in the
academic year of 2007/08 had been awarded
a 120-credit Master’s degree in the main field
of study for which they were admitted by the
year surveyed, the academic year of 2011/12.
In addition 6 per cent had been awarded a
120-credit Master’s degree in another field
of study and a further 15 per cent had been
awarded some other qualification, usually a
60-credit Master’s degree or a Bachelor’s degree. Just under one-third had not been awarded any qualification by the end of the academic year of 2011/12.
Where 60-credit Master’s programmes are
concerned – which lead to the award of this degree pursuant to the 2007 Qualifications Ordinance – 39 per cent of the entrants in 2007/08
had been awarded a 60-credit Master’s degree in the same main field of study by the
academic year of 2011/12. Another 4 per cent
had been awarded a 60-credit Master’s degree
in another field of study and 15 per cent had
been awarded some other qualification, usually a 60-credit Master’s degree pursuant to the
earlier regulations or a Bachelor’s degree. The
remaining 42 per cent had not been awarded
a qualification of any kind.
The lowest graduation rates can be found
in the two-year Higher Education Diploma
programmes, in which only 20 per cent of entrants in the academic year of 2007/08 had
been awarded a certificate in their main field
of study by 2011/12, the academic year surveyed. A further 6 per cent had been awarded
a Higher Education Diploma in some other
field of study and 8 per cent had been awarded
another qualification, just under half of them
Bachelor’s degrees. Two-thirds of the entrants
had not been awarded any qualification by
the academic year of 2011/12.
In the Higher Education Diploma programmes a considerably larger proportion of
women had been awarded qualifications than
men. In the 60-credit and 120-credit Master’s
programmes there was no major difference
between the aggregate graduation rates of
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women and men. On the other hand there
were gender differences in graduation rates
in certain fields of study.
Performance indicators have stopped
declining

Performance indicators measure student
completion by showing to what extent students attain the credits for which they have
been registered in a specific academic year.
As these indicators do not presuppose the
award of a qualification they are also suitable for measuring student completion in freestanding courses.
A performance indicator is based on how
many credits each student has attained during
the semester of registration and the three following semesters. The performance indicators apply to FTEs during the academic years
2004/05–2010/11 and the credits they had attained up until the autumn of 2012.
During the academic year of 2010/11 the
number of FTEs in HEIs in Sweden totalled
just over 310,000 and the average performance indicator for these students was 79 per cent.
Compared to the FTEs in the previous year
this was a slight rise of 0.3 percentage points.
This meant that the previous trend in which
performance indicators declined during the
period 2004/05–2009/10, from 81 to 79 per
cent, had come to an end.
Performance indicators are higher on average for women than for men. For FTEs during
the academic year of 2010/11 the performance
indicator for women was 82 per cent, which
can be compared to 76 per cent for men. The
performance indicators have risen slightly
for both women and men – by 0.3 percentage
points – compared to the academic year of
2009/10. Previously performance indicators
had been declining for several years for both
women and men – more for women than men.
Between the academic years of 2004/05 and
2010/11 performance indicators for women
dropped by 2 percentage points and for men
by half a percentage point.

Performance indicator (per cent)
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Figure 14. Performance indicator for FTEs for
the academic years 2004/05–2010/11 divided
by gender. Note that the y-axis has been truncated.

Lowest – and declining – performance
indicators for distance freestanding
courses

The performance indicators for different
forms of study vary. On average they are higher for students on degree programmes than
for those taking freestanding courses. In the
academic year of 2010/11 the performance indicator for FTEs in programmes in the fine,
applied and performing arts was 94 per cent,
in programmes leading to the award of professional qualifications 89 per cent and 82 per
cent in those leading to the award of general
qualifications. This can be compared to the
figure of 63 per cent for freestanding courses.
There are also differences between oncampus freestanding courses and those offered as distance education. The performance
indicator for on-campus freestanding courses
was 70 per cent, which can be compared to
the figure of 50 per cent for distance courses.
Distance freestanding courses are also those
where performance indicators have declined
most over time – by 6 percentage points since
the academic year of 2004/05 and by 1.5 percentage points during the most recent academic year. In other kinds of programmes and

courses the decline has been 1 per cent or less
since 2004/05 and during the most recent academic year the performance indicator has risen slightly.
Performance indicators are higher for women than for men taking the same kinds of
programmes and courses. The largest difference can be found in distance freestanding
courses (53 and 45 per cent) and programmes
leading to the award of general qualifications
(86 and 78 per cent) and the smallest in programmes in the fine, applied and performing
arts (94 and 93 per cent).
Volume and areas of study

The following section describes developments
in first and second-cycle courses and programmes in terms of the numbers of FTEs.
FTEs are calculated by dividing the total
number of credits for which all students have
been registered by the number of credits attained by a full-time student in one academic
year. As not all students enrol for full-time
study, the number of FTEs is lower than the
number of registered students. In 2012/13 the
total number of FTEs was just over 70 per cent
of the total number of students registered at
HEIs at some time during the academic year.
Developments in the total number of FTEs
are presented for each calendar year (spring
semester plus autumn semester) of which 2013
is the most recent. This means that it is possible to present the most up-to-date figures
on changes in the volume of higher education. Other figures relating to FTEs apply to
academic years, of which the most recent is
2012/13.
Continued decline in the number of FTEs

In 2013 the number of FTEs in first and second-cycle courses and programmes totalled
299,000, which is a drop of almost 5,900 FTEs
or 2 per cent compared to 2012. The number
of FTEs had also declined in 2011 and 2012.
One explanation for this drop from 2011 onwards is that there have been fewer incoming
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Figure 15. Number of FTEs 1989/90–2013.

students and that a temporary rise in the funding caps for the HEIs came to an end in 2012.
Viewed from a longer perspective, however, there has been a considerable rise in
the number of FTEs. In the early 1990s there
were approximately 150,000 FTEs. At the beginning of this century, in 2003, this figure
had more than doubled and totalled 300,000.
This substantial increase was due to the major expansion of higher education during
the period. During the years 2005–2007 the
number of FTE’s dropped as a result of declining demand for student places. The numbers then rose again and in 2010 reached their
peak with 315,800 FTEs. This can largely be
explained by the rise in their funding caps
that enabled HEIs to admit more students to
courses and programmes during the economic recession.
Developments in the numbers of FTEs per
academic year follow more or less the same
pattern as for each calendar year but delayed
by one semester. During the academic year of
2012/13 the number of FTEs in higher education in Sweden totalled 301,300, 59 per cent
women and 41 per cent men. The number of
FTEs declined by almost 6,400 FTEs, or 2
per cent compared to the academic year of
2011/12.
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During the academic year of 2012/13 43
per cent of all FTEs – i.e. both Swedish and
incoming students – were registered on programmes leading to the award of professional
qualifications, 28 per cent on those leading
to the award of general qualifications and 1
per cent on programmes in the fine, applied
and performing arts. The remaining 28 per
cent were taking freestanding courses – 19 per
cent on-campus courses and 9 per cent distance courses.
There was a decline in the number of FTEs
since the preceding academic year both in
programmes leading to the award of general
qualifications and freestanding courses. This
was largest in distance freestanding courses
with a drop of 3,400 FTEs or 11 per cent.
These were followed by on-campus freestanding courses with just under 2,500 or 4 per
cent fewer FTEs. The drop in programmes
leading to the award of general qualifications
amounted to 1,800 FTEs or 2 per cent.
The largest fields are law and social science

Law and social science are by far the largest
fields of study. In the academic year of 2012/13
there were just over 45,000 FTEs in law and
social science, which corresponds to 42 per
cent of the total number of FTEs. The next
largest field was the humanities and theology
with 15 per cent of the total number of FTEs,
followed by technology with 14 per cent and
the natural sciences with 10 per cent. The distribution of FTEs across the different fields of
study was more or less the same as in the previous year.
There has been a reduction in the number of FTEs in several fields of study since
the academic year of 2011/2012. The largest
percentage change was in the humanities and
theology, which declined by 5 per cent. This
was followed by law, social science and the
fine, applied and performing arts, each with a
drop of about 3 per cent. In the field of health
sciences, on the other hand, the number of
FTEs rose by about 3 per cent during the last
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Figure 16. FTEs per subject area for the academic year 2012/13.

academic year. One explanation is that programmes in nursing have been expanded at
several HEIs.
There are differences in the proportions of
women and men in the different subject areas.
During the academic year of 2012/13 46 per
cent of the women, in terms of FTEs, were
studying law or social science. Then came
the humanities and theology with 16 per cent
and health science and social care with 10 per
cent. Among men 36 per cent of the FTEs
were studying law and social science, 24 per
cent technology and 14 per cent the humanities and theology.

THIRD-CYCLE COURSES
AND PROGRAMMES
New entrants

The number of new entrants to third-cycle
programmes in 2013 amounted to just over
3,100, which was a drop from almost 3,900
in the previous year, i.e. a decline of 20 per
cent. There is a delay in reporting the admission of new entrants so this decline is likely to
be a few percentage points smaller. Even so,
no drop as large as this has taken place since
2004. During the period 2008–2012, however,
the number of new entrants rose.
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Figure 17. New entrants, students and degrees
awarded in third-cycle programmes 1990–2013.

This major decline does not affect all HEIs
and, although some even reported a rise in
their intake, several of the larger ones report
declining numbers of new entrants. There
has been a drop in the numbers of new entrants from both Sweden and abroad. One
possible explanation of the decline in new
entrants from other countries may be that
the introduction of tuition fees has resulted
in a drop in the numbers of incoming students on second-cycle programmes. As these
provided one source of recruitment to thirdcycle studies, the fee reform may have affected
the number of international students taking
doctoral programmes. The total number of
new entrants to third-cycle programmes has
fluctuated over the years and it is too early
to determine whether the rising trend in the
numbers of new entrants to third-cycle programmes has come to an end.
The numbers of new entrants have varied
during the period 2003–2013. From a high level in 2003, when they totalled almost 4,000,
there was a substantial decline in 2004 and
2005. In their annual reports the HEIs offered several reasons for this drop, one of them
being that the HEIs had to adapt the numbers
admitted to provide a better match with the
resources actually available, which were then
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Figure 18. Number of new entrants to thirdcycle programmes 2003–2013, total and for
women and men.

Figure 19. Number of third-cycle students per
autumn semester 2003–2013, total and for
women and men.

no longer growing. This is not the situation
today but research revenues have been increasing for several years and continued to do so in
2013. After 2005 the numbers of new entrants
to third-cycle programmes remained at the
same level for a few years before rising from
2008 until 2012, when again they almost totalled 4,000. During 2013 this number declined
to return to more or less the same level as in
the middle of the first decade of this century.
Between 2003 and 2013, on the whole, the
gender balance has been even and during the
period the proportion of women has varied
between 47 and 50 per cent. Viewed from
a longer perspective, the number of women
has risen substantially from 1990, when there

were almost half as many women beginning
programmes at doctoral level as men.
Today the most common way for thirdcycle new entrants to support themselves is
through doctoral studentships, 56 per cent in
2013. Previously grants were more common
but more and more HEIs have shifted to offering third-cycle new entrants posts.

Delays in reporting
There are delays in reporting the numbers of
third-cycle new entrants, doctoral students and
third-cycle degrees awarded. An additional 4–5
per cent of the third-cycle new entrants are usually reported in the following year and the number of doctoral students rises by 2–3 per cent.
Delayed reporting of the number of Licentiate
degrees and PhDs awarded usually means that
the number rises by about 1 per cent.
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Third-cycle students

In 2013 there were 19,100 third-cycle students,
which is more or the less the same number as
in 2012, when there were 19,500. Reporting
delays will mean that the figures for the number of third-cycle students in 2013 will rise
slightly compared to the autumn of 2012.
A number of factors affect the total number
of third-cycle students in any one year, including for instance the number of new admissions (new entrants) and student completion
rates. Even though the number of entrants
declined between 2012 and 2013 this has not
had any major impact on the population of
third-cycle students, which remains on the
whole unchanged.
This report deals with active third-cycle
students, i.e. those with more than one per
cent activity. The group of active third-cycle

students also includes those admitted to programmes leading to the award of Licentiate
degrees. In addition to the 19,100 active thirdcycle students registered about 3,000 third-cycle students who were not active in 2013 were
also registered.
In the autumn of 2013 there were by and
large as many women studying third-cycle
courses and programmes as men, 48 per cent
compared to 52. The gender balance among
active students has been more or less even
since 2003.
More men study full-time

In the autumn semester of 2013 the majority of
third-cycle students, 61 per cent, were engaged
in full-time studies, which is the same proportion as in the previous year. Third-cycle students whose activity levels are between 80 and
100 per cent for an entire semester are considered to be studying full-time. This is because
it is common for doctoral students to combine
their studies with teaching in Bachelor’s and
Master’s programmes. More men were studying full-time than women, 65 compared to 57
per cent of women. A larger proportion of women had an activity level of 41–79 per cent.
Rise in the number of doctoral
studentships

There are different sources of funding for
third-cycle students and these can vary depending on what stage they have reached in
their studies. In the autumn of 2013 the most
frequent sources of funding for third-cycle
students were doctoral studentships. Six per
cent of the third-cycle students were receiving
grants, which can be compared with the figure of 15 per cent for new entrants. This is because grants are relatively usual for students
at the beginning of their programmes but
not later on. Seven per cent of the third-cycle
students had stipends. Among the remaining
doctoral students six per cent were employed
outside higher education while four per cent
had posts within the sector.

An additional four per cent were employed
as doctoral students by companies, five per
cent had posts as physicians and five per cent
were receiving some other form of funding.
Viewed from a longer perspective it can be
seen that doctoral studentships have become
more frequent. In 2007 posts of this kind were
held by 55 per cent of the third-cycle students,
in 2013 this figure was 63 per cent.
More or less the same number of women
were appointed to doctoral studentships as
men. On the other hand men were more likely
to be employed as doctoral students by companies, for which one explanation is that positions of this kind are more frequent in technology, where the majority of students are men.
Qualifications awarded

The total number of third-cycle qualifications
awarded in 2013 totalled 3,400. This is a slight
increase since the previous year, when the total was 3,360. There was a slight rise in the
number of PhDs, while the number of Licentiate degrees dropped a little.
In 2013 the number of PhDs awarded was
2,630, a slight rise of 60 compared to 2012.
Given the delays in reporting the figures, this
number will increase slightly. After several
years of decline the number of PhDs awarded is rising again and in 2013 it was slightly
below the figure for 2008, which is when most
PhDs were awarded. Viewed from a longer

Third-cycle qualifications in the fine,
applied and performing arts
On the 1 January 2010 third-cycle qualifications
in the fine, applied and performing arts were introduced. The University of Gothenburg, Lund
University and the University of Borås are entitled to award these qualifications. Altogether
these three HEIs had 49 doctoral students in
the fine, applied and performing arts and in 2013
there were eight new entrants in programmes
leading to the award of Licentiate degrees and
PhDs in these subjects.
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Figure 20. Number of degrees awarded in thirdcycle programmes 1990–2013.

Figure 21. Total numbers of PhDs and Licentiate degrees awarded to women and to men
2003–2013.

perspective, there has been a substantial rise
in the number of PhDs awarded since 1990.
The number of Licentiate degrees awarded in 2013 totalled 770, which is a slight decline compared to 2012. The numbers of Licentiate degrees awarded during the period
1990–2013 have varied. Initially there was an
increase between 1990 and 2005, followed by
a drop until 2011, when an obvious rise could
be observed.
Half of the doctoral students awarded
PhDs in 2013 were women, and the gender
balance has been even in recent years. From
a longer perspective, the proportion of women
has risen considerably since 1990, when it was
27 per cent. The proportion of women among
those awarded Licentiate degrees was lower,
38 per cent. One explanation is that half of
all these qualifications were awarded in technology, where men are in the majority. The
proportion of women has varied during the
period 2003–2013, but in the last few years has
remained at the same level.
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New incoming students to Sweden

During the academic year of 2012/13 the
number of HE entrants from other countries (new incoming students) rose and totalled 21,600, which is just under 900 more than
in the academic year of 2011/2012. This increase is due to a rise in the number of freemovers of 1,000 over the previous year, but
at the same time there have been somewhat
fewer exchange students. Almost 70 per cent
of the incoming HE entrants were exchange
students, a slightly smaller proportion than in
the preceding academic year. In the autumn
semester of 2011 Sweden introduced tuition
fees for free-movers from countries outside
the EU/EEA and Switzerland and this led
to a major reduction in the number of HE
entrants from abroad. Compared to the academic year of 2011/12, i.e. before the introduction of tuition fees, the number of incoming
HE entrants declined by 7,600. Despite this
reduction they still account for a considerable proportion of all HE entrants in Sweden,
24 per cent. Ten years ago this figure was 18
per cent, while during the academic year of
2010/11 it was 28 per cent.

Totals

Exchange

900 students to total 2,600. Most free-movers
come from Germany, Finland and China.
Just over half of the 1,500 free-movers who
paid tuition fees during the academic year of
2012/13 came from Asia. Most fee-paying students came from China, followed by India. In
all, the number of fee-paying students rose by
270 between the academic years of 2011/2012
and 2012/13.
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Figure 22. Incoming HE entrants during the
academic years 2003/04–2012/13 both in total
and divided between free-movers and exchange students.

Almost every other incoming student
comes from Europe

The 21,600 students from abroad who began
their studies in Sweden for the first time in the
academic year of 2012/13 came from many
different countries: 12,900 from countries in
the EU/EEA and Switzerland, 6,100 from the
rest of the world and 2,600 from unspecified
countries. Ten years ago 57 per cent of incoming HE entrants came from countries in the
EU/EEA and Switzerland. During the academic year of 2012/13 this figure rose to 60
per cent. The proportion coming from other
countries rose from 26 to 28 per cent.
In terms of specific countries the largest reductions have been in incoming HE entrants
from China, Iran, Pakistan and India – about
1,000 fewer free-movers from each country.
Between the academic years of 2011/2012
and 2012/13, however, the number of free-mover HE entrants from countries outside the
EU/EEA and Switzerland rose by 400. There
has also been a rise in the number of HE entrants from the EU/EEA and Switzerland.
This applies in particular to free-movers,
who between the academic years of 2010/11
and 2012/13 increased in number by just over

Of the 21,600 incoming HE entrants during
the academic year of 2012/13 14,700 were exchange students, in other words students taking part in exchange programmes between
Swedish and foreign HEIs. The countries in
the EU/EEA predominate in exchange programmes and most HE entrants came from
Germany, 2,600, followed by France and
Spain. Compared to ten years ago the number of exchange students has risen from 8,800
to 14,700, i.e. a rise of 66 per cent. The largest
increase in exchange students has been from
Germany and France. Many HE entrants
also came from China, 710, and the USA, 640
during the academic year of 2012/13. Slightly
more women than men came to Sweden as exchange students but the ratios from different
countries varied greatly.

Application and tuition fees
On 1 July 2011 application and tuition fees were
introduced for students from countries outside
the EU/EEA and Switzerland who are not participating in exchange programmes. The application fee is SEK 900 but tuition fees are set to
cover all the costs incurred by activities funded
by the fees, i.e. they are fully funded. The HEIs
themselves determine the size of their fees. The
full financing requirement means, however, that
these are relatively high from an international
perspective, on average about SEK 100,000
per academic year. Fees for programmes in the
fine, applied and performing arts can amount to
SEK 500,000 per academic year.
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Fewer incoming exchange students in the
autumn of 2013
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Figure 23. Incoming HE entrant exchange
students by country for the academic year of
2012/13.

Area of
origin

Studentcategory

The figures so far presented on incoming students have covered entire academic years up
until 2012/13, which is the latest academic
year for which data is available. Here developments will be presented instead for each
autumn semester, which means that 2012/13
can be included.
As already mentioned, the introduction of
tuition fees led to a decline of one-third in
the number of incoming HE entrants between
the autumns of 2010 and 2011, from 21,800 to
14,700. In the following autumn the number
of incoming HE entrants rose somewhat, by 5
per cent to a total of 15,400. But the number of
incoming HE entrants in the most recent autumn semester, 2013, dropped again by 2 per
cent to 15,200. The entire decline is because
there are fewer exchange students.

Total incoming HE entrants
Autumn
Autumn
Autumn
semester semester semester
2010
2011
2012

Total

Free-mover

Change (%)

Autumn
semester
2013

Autumn
semester
2010–11

Autumn
semester
2011–12

Autumn
semester
2012–13

12 200

4 900

5 700

6 300

–60

18

9

9 600

9 800

9 700

8 900

2

–1

–8

21 800

14 700

15 400

15 200

–33

5

–2

Free-mover

1 400

1 900

2 400

2 400

31

29

1

Exchange

7 000

7 200

7 200

6 500

3

1

–10

Total

8 400

9 000

9 600

8 900

7

6

–7

Not EU/EEA
and Switzerland Free-mover

7 500

1 500

1 600

1 800

–80

5

15

(Third-country
students)

2 600

2 600

2 400

2 400

0

–7

–1

10 100

4 100

4 000

4 200

–59

–2

5

Free-mover

3 300

1 500

1 800

2 100

–54

17

15

Total

3 300

1 500

1 800

2 100

–54

17

15

Exchange
Total
EU/EEA and
Switzerland

Exchange
Total

Unspecified

Table 2. Number of incoming HE entrants divided by region and student category from the autumn
of 2010 until 2013, as well as percentage changes from autumn to autumn.
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The totals for incoming HE entrants include, as before, both student categories: exchange students and free-movers. There was
virtually no change in the number of new exchange students for the three autumns of 2010
– 2012, but in the autumn of 2013 there has
been a decline in this category of 8 per cent
to a total of 8,900.
In the case of free-movers there was a substantial drop between the autumns of 2010
and 2011, by 60 per cent. In the autumn of
2012 the number of free-mover HE entrants
rose to 5,800, an increase of 18 per cent, and in
the autumn of 2013 this number has increased
by a further 9 per cent to total 6,300. Despite
these rises, there are still considerably fewer
free-mover students than before the introduction of fees in the autumn of 2012, when they
totalled 12,200.
Total numbers of incoming students

The figures presented so far have concerned
HE entrants but the numbers of incoming students are in fact considerably higher as many
students study in Sweden for more than one
academic year. This section presents the total number of incoming students. During the
academic year of 2012/13 there were about
34,000 incoming students taking first or second-cycle courses and programmes in higher
education in Sweden, which is a decline of
4,100 compared with the previous year. The
number of exchange students declined by 1
per cent to 15,100 while the number of freemovers dropped by 17 per cent and amounted
to almost 19,000 students. During the last ten
years the numbers of incoming students rose
constantly each academic year until 2010/11
when tuition fees were introduced and the
trend reversed. Since then the number of incoming students has declined. The rise in the
number of incoming HE entrants has not yet
made any impact on the total population of
incoming students.

Students leaving Sweden to study

The number of students leaving Sweden has
risen for five consecutive years and during
the academic year of 2012/13 a total of 28,300
Swedish students were studying in higher education in other countries. The increase over
these five years has been 21 per cent. During
the most recent academic year, 2012/13, there
was a rise of about 700 students. Students leaving Sweden are usually divided into three
categories. The largest category consists of
18,600 free-mover students who finance their
studies with student finance from CSN in
Sweden (66 per cent), the next category comprises exchange students (25 per cent) and the
third consists of 3,100 students taking language courses using student finance from CSN
(11 per cent). The reason why students taking
language courses are accounted for separately
is that most of their courses are classified as
non-academic and therefore not at tertiary
level. There are also students who spend periods abroad who are not accounted for as they
take examinations at their Swedish HEIs.
Compared to the previous year, the number
of free-movers has risen by 3 per cent and
exchange students by 4 per cent, while the
number taking language courses has dropped
by 2 per cent. More women than men were
studying outside Sweden, 59 per cent women
and 41 per cent men. The most equal gender
balance was among exchange students, 56 per
cent women and 44 per cent men.
Most students travel to Europe
and North America

The majority of students leaving Sweden studied in Europe, almost 17,000 of just over
28,000 students (60 per cent), while 6,300
Swedish students opted for North America.
Altogether 82 per cent were studying in these
regions. Asia is becoming increasingly popular and was the destination of 2,900 students. Among individual countries the USA
and UK host the largest numbers, they each
received almost 20 per cent of students travel-
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ling from Sweden during the academic year of
2012/13. Denmark, Australia, Poland, France
and Spain then follow in the list of the most
popular destinations. Together these countries accounted for almost two-thirds of all the
students leaving Sweden to study.
There has been a change in the countries
chosen by these students. Ten years ago 68 per
cent of all students leaving Sweden travelled
to a European country or the USA. Poland,
Denmark, China and Japan are hosting more
Swedish students than they used to. Between
the academic years of 2003/04 and 2012/13
the numbers travelling to Spain, France and
Italy have declined. The number of Swedish
students travelling to Spain has more than
halved during this period. Even though Australia is still one of the most popular destinations, the number studying there has declined
considerably – from 2,700 to 1,500.
Master’s programmes in business and
economics most frequent choice abroad

About 14 per cent of the 44,400 students who
received their first qualification in the academic year of 2012/13 had studied abroad at
some time in the preceding six years. The
largest proportion of students awarded professional qualifications comprised those studying for Master’s degrees in business and
economics, 50 per cent. They were followed
by students qualifying in architecture (42 per
cent) and law (37 per cent). It should be noted
that studies outside Sweden are not always
linked to the subject for which a qualification
is awarded. The areas in which the proportions of students studying abroad were low
were health and social care as well as education. SHEA’s NU statistical database contains
key performance indicators for the award of
all professional qualifications.
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Figure 24. Unemployment (per cent) 2007–2012
according to educational qualifications, age
group 15–74.

EDUCATION AND EMPLOYMENT

The Government considers that the aim of
the HEIs should be the continual development of their courses and programmes so
that they attain high quality and meet the
demands of the students and the needs of the
labour market.
More advanced qualifications lead to a
stronger footing in the labour market

Generally speaking, graduates from higher
education are less likely to be unemployed
than those who have only completed uppersecondary or lower-secondary education.
This applies irrespective of the prevailing
economic conditions. Unemployment is highest for those who have only completed lowersecondary education. In 2013 the labour force
comprised 5,115,600 people between the ages
of 15 to 74, of whom 92 per cent were working
and 8 per cent unemployed.
One result of the major expansion of higher
education that took place during the 1990s
and the early years of this century is that several groups of graduates are going to be larger in the next few decades – even if higher
education expands no further. In most subject areas the numbers of new graduates will
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Figure 25. Total number gainfully employed
2000–2012 and estimated labour market demand 2011–2030 divided according to educational qualifications.

exceed the numbers of graduates leaving the
labour market, through retirement for instance. In several professions there is a greater
demand for graduates than there used to be.
Employers are seeking more advanced skills
in many professional areas even if a qualification from higher education is not strictly
necessary. This may also be the effect of the
growth in the number of graduates in the labour market, which makes it more difficult
for those who lack such qualifications to compete with them. The number of individuals
with qualifications from tertiary education
(the vast majority of them graduates) rose by
550,000 between 2000 and 2012.
Graduates from other countries in the
Swedish labour market

The number of graduates in the population
is also rising as a result of immigration to
Sweden. Sweden enjoys a net immigration
of individuals with tertiary qualifications, in
other words more graduates are coming to
the country than leaving it. To make it easier for these groups to establish themselves in
the labour market, they are able to have their
educational qualifications (degrees) assessed

and recognised by the Swedish Council for
Higher Education.
A total of 16,600 immigrants with higher education qualifications came to Sweden from other countries in 2013 (according
to their own information about their educational attainments) and in the same year just
over 6,500 applications for recognition were
made to the Swedish Council for Higher Education. Labour migration and the recognition
of immigrants’ qualifications is important to
enable Sweden’s employment-population ratio (the number of those employed in relation
to the total population) to remain at the same
level as today.
Establishment in the labour market

SHEA (and previously the Swedish Agency
for Higher Education) has monitored establishment in the labour market for all the
annual cohorts of graduates from 1994/95
until 2009/10. On the whole, establishment
has mirrored the state of the economy, although there are areas where developments
have been different from those in the labour
market as a whole. The percentages of those
establishing themselves have varied between
67 and 82, in other words a difference of 15
percentage points.
The most recent figures show that 78 per
cent of those graduating from higher education in 2009/10 had established themselves
in the labour market in 2011. The criteria for
establishment include information about earnings, periods of unemployment or participation in labour market policy measures 6 to 18
months after graduation. The proportion of
those established was almost three percentage
points higher than the corresponding figure
one year earlier. One reason can be found in
the financial crisis that occurred in 2008/09
and the ensuing decline in employment. Since
then the numbers gainfully employed have
risen again.
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Establishment for men and women

The proportions of men establishing themselves are often larger than the corresponding figures for women, in 2011 the difference was
1.8 percentage points. For the most recent graduate cohort monitored, from the academic
year 2009/10, the proportion of men who gained a footing in the labour market was higher
than for women in 35 of 90 disciplinary areas.
These 35 areas accounted for 68 per cent of
the total number of graduates in the survey.
The proportion of established women was
higher in 26 of the 90 disciplinary areas and
these accounted for 28 per cent of the total
number of graduates. In 29 disciplinary areas
there were too few graduates to allow meaningful gender comparison. For the third year
in a row the difference between the genders
has declined.
There are often major variations in establishment for different subject areas. As men
and women choose different programmes
comparison is fairer if these choices of programme are taken into account. When correction is made for this factor, it transpires
that the actual proportions establishing themselves are almost as large as the expected proportions. This can be interpreted as meaning
that if men and women graduated from different programmes to the same extent, the
difference in the establishment ratios for the
two genders would be considerably smaller, in
this case only 0.2 percentage points instead of
1.8. This could reasonably be interpreted to
mean that the differences between men and
women in this respect are due to their choice
of study programmes.
Higher establishment rates for graduates

Many students do not apply for the award of
a qualification even though they have completed or almost completed their studies. One
reason may be that they have found a job and
started to work. SHEA has also studied the establishment rate for those who have not been
awarded qualifications. These are defined as
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Figure 26. Proportions established in 2011 of
those in possession of or without a qualification.

students who have not applied for the award
of a qualification up to the academic year
2011/12 but who have been awarded higher
education credits during the academic year
2009/10 and acquired 75 per cent of the credits needed for a qualification that they have
not yet been awarded. Some may even have
completed an entire programme but not applied for the award of a qualification.
A comparison reveals that the proportion
of those established is higher for individuals
who have been awarded a qualification than
for those who have not. The largest difference
in the establishment rates for the categories it
is possible to compare in this way is in groups
that need professional status certificates, such
as nurses. But for graduate social workers as
well as Bachelors and Masters of engineering
the rate is higher for those who possess a qualification than for those that do not.
Labour market needs

It is important to distinguish between shortterm and long-term needs when the requirements of the labour market are discussed. In
the short term, the economic situation is ex-

tremely important for the balance of supply
and demand in the labour market. Students
beginning their studies this year will be launched on to the labour market in three to six
years, depending on the length of their programmes. In the long term, factors other than
the state of the economy have an impact on
the demand for different groups of graduates.
SHEA’s calculations show what the balance between supply and demand is expected to be when the students starting their studies in the academic year 2013/14 enter the
labour market. The results indicate a future
shortage of vocational teachers and special
needs teachers, biomedical scientists, graduates from first and second cycle programmes in engineering, pharmacists, nurses and
dentists. The reasons for these shortages are
either that the HEIs are not, for various reasons, admitting enough students (programmes in the health care sector) or that students
lack interest in the programmes (pre-school
education and vocational education). Examples of professions for which the number of students being prepared exceeds future needs are
human resources specialists, artists, graduate
social workers and journalists.
It should be pointed out that the information provided here applies only provided that
no changes are made in the assumptions on
which the calculations are based, for instance
increases or reductions in the number of student places offered.
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Figure 27. Number of employees in HEIs in
Sweden 1985–2013 (FTEs).

TEACHERS AND RESEARCHERS

About one-quarter of all those employed by
the Swedish state work in higher education
and in 2013 this number totalled just over
75,700 individuals, or 60,200 FTEs. Discounting the number of third-cycle students with
doctoral studentships, the number of FTEs
is 50,000, which is 1,000 more than in 2012.
In this report doctoral students are dealt
with as students and will not therefore be included in the following description of teaching and research staff. Doctoral students are
dealt with in the chapter entitled Third-cycle
students.
There has been a gradual rise in the numbers employed by HEIs since the beginning of
the 1990s, apart from the period 2004–2008,
when they declined before rising again in
2009. During the expansion of higher education in the 1990s and early years of this
century the number of employees grew substantially. The increase during the late 1990s
was also partly due to the transfer of medium-length programmes in health sciences
from the local authority nursing colleges to
state-run HEIs and the inclusion of their staff
in statistics about employees in higher education. Staff increases in recent years have
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coincided with the rise in the HEIs’ revenues
for research.
Employees are divided into those who have
research and teaching duties and those who
do not. From a longer perspective it is the
numbers of those with research and teaching
duties that have risen while the numbers of
those without these responsibilities have remained more or less the same. In other words
the balance between staff with and without
research and teaching duties has shifted. In
1985 employees with research and teaching
duties constituted 40 per cent of the total
number employed (FTEs, excluding doctoral students), in 2013 this proportion was 57
per cent.
Between 2012 and 2013 the number of employees in higher education (excluding doctoral students) rose by almost 1,000 FTEs,
most of them (just over 600 FTEs) with research and teaching duties. This is different
from the previous year when staff without research and teaching duties accounted for the
entire increase.
Research and teaching staff

In 2013 the number of employees with research or teaching duties totalled almost
28,600 FTEs, or 57 per cent of the total number employed. This means that the number
of FTEs had risen by almost 700 since 2012.
The group of research and teaching staff
mainly includes professors, senior lecturers,
post-doctoral research fellows, lecturers and
visiting and part-time fixed-term lecturers,
which were the categories to which regulations in the Higher Education Act and Higher Education Ordinance previously applied.
The provisions of the Higher Education Act
(1992:1434) concerning teaching staff were,
however, amended as a result of the “Autonomy Bill” (Govt. Bill 2009/10:149). Since 1
January 2011 regulations have continued to
apply for the categories of professor and senior lecturer, and, in addition, fixed-term career development posts were introduced in the
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Higher Education Ordinance (1993:100) on 15
August 2012. Apart from these appointments,
there are a large number of other employees
who have research and teaching duties. These
are included in the group of other research
and teaching staff, of whom researchers, research engineers and research assistants account for just over 60 per cent.
Between 2012 and 2013 the number of staff
with research and teaching duties rose by almost 600 FTEs (700 individuals). The largest
increase was for other research and teaching
staff (without PhDs), but there were also more
professors and senior lecturers. There was a
slight decline in the number of staff with research and teaching duties who had PhDs and
a more obvious one for lecturers and those
appointed to fixed-term career development
posts. The single largest category of employees in 2013 comprised senior lecturers, who
accounted for 28 per cent of the staff with research and teaching duties, while professors
and lecturers each accounted for 18 per cent.
The category of other research and teaching staff without PhDs accounted for 14 per
cent, those with PhDs 10 per cent, while those appointed to career development posts accounted for 10 per cent.

Totals

the previous year, and 1,650 fewer compared
to 2003. The drop in the number of lecturers
is somewhat more apparent among men than
women. The decline in the number of lecturers in recent years can partly be explained
by the desire of the HEIs to appoint mainly
teachers with PhDs as one way of enhancing
links with research and the academic qualifications of teaching staff in first and secondcycle courses and programmes.
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Figure 29. Number of research and teaching
FTEs at HEIs 2003–2013 by appointment category.

More and more senior lecturers
and professors

In a longer perspective it is mainly the number of senior lecturers that has grown, in particular the women, who are now increasingly
numerous. Since 2003 the number of senior
lecturers has increased by just over 1,930 FTEs
– 270 men and 1,660 women. This means that
the number of women who are senior lecturers has risen by 80 per cent over a ten-year
period, while the corresponding figure for men
is 6 per cent.
Alongside the senior lecturers there has
also been a considerable rise in the number
of professors compared to several years ago.
Since 2003 the number of women professors
has increased by just over 670 FTEs, while the
number of men has risen by almost 700 FTEs.
In total there have been more new professors
who are men but as there were relatively few
women professors in 2003 (550 FTEs) the percentage increase for women has been a large
one, (122 per cent) while the rise for men was
22 per cent.
The number of lecturers has declined constantly since 2003. In 2013 the total number
of lecturers was 5,150 FTEs, 210 fewer than in

The category of other research and teaching
staff, both with and without PhDs, has grown
in number over time, by roughly 450 and 570
FTEs, since 2003. In 2013 2 900 in this category had PhDs, while 4 560 had less advanced qualifications. Among those without
PhDs the numbers of women and men have
grown at more or less the same rate whereas
there has been a somewhat higher growth in
both the number and proportion of women
with PhDs.
Viewed from a shorter perspective, there
was a considerable rise in the number without PhDs between 2012 and 2013, when there
were 610 FTEs more while the number with
PhDs declined by 60 FTEs.
Fewer career development posts

The number of career development posts,
which totalled just over 2,700 FTEs in 2013,
has declined to some extent in recent years.
Career development posts
After being awarded a PhD students have the
possibility of obtaining qualifications for a continued career in research or another senior post
through a fixed-term appointment. Specific regulations have enabled a number of such posts
to be offered: research assistantships, associate senior lectureships and post-doctoral
research fellowships. As considerably more
PhDs are awarded than the number of these
posts available, the chances of acquiring one
are limited.
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Between 2011 and 2013 this number dropped
by 250 FTEs.
From a somewhat longer perspective the
number of career development posts has
grown by 1,660 FTEs since 2003 – 820 men
and 840 women.
Allocation of working hours

Since 2005 Statistics Sweden has conducted
a questionnaire survey every other year covering a selected population of employees (with
research duties) at the HEIs. The employees,
including those appointed to doctoral studentships, are asked, for instance, how they
allocate their total number of working hours
to their different tasks.
The findings of the latest survey, which covers 2011 and has been analysed by SHEA,
show that 41 per cent of this time is allocated
to research, 22 per cent to teaching in first and
second-cycle courses and programmes, 3 per
cent to teaching in third-cycle programmes
and the remaining 35 per cent to other tasks.
Teaching in first and second-cycle courses and programmes is mainly undertaken by
lecturers and senior lecturers, together they
account for 71 per cent of this work. The lecturers state that they devote 60 per cent of
their working hours to this teaching, the senior lecturers 42 per cent. At the same time
these two categories devote fewest hours to
research. Those who spend most of their time
on research are researchers and post-doctoral
research fellows, 70 per cent of their working
hours.
The professors devote 17 per cent of their
time to teaching on first and second-cycle
courses and programmes, 10 per cent to
teaching on third-cycle programmes and 42
per cent to research. Here research includes
applying for research funding, which occupies
9 per cent of the professors’ working hours
in all or 21 per cent of the time devoted to
research. Other qualified employees also devote a considerable amount of their time to
applications.
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Figure 30. Proportion of women in different
appointment categories among staff with research and teaching duties 2001–2013 (FTEs).

There are no appreciable differences in the
way women and men allocate their working
hours to different tasks. The differences are
small and it does not seem as if women are
likely to find it more difficult to enhance their
qualifications because of lack of time to devote to research.
Gender balance

The gender balance among employees with
research and teaching duties has evened out
considerably. In 2003 39 per cent were women,
a proportion that has risen to 44 per cent in
2013 (FTEs). There are differences in the proportions of women in different categories of
appointments but they all lie within the 40–60
per cent range, except for professors. The ratios
of women to men in the different staff categories are also more or less the same if individuals are taken into account rather than FTEs.
But the growth of the proportion of women
does not mean that women are no longer underrepresented. This is clear especially where
professorships are concerned, if comparison is
made with the proportion represented by women among senior lecturers, a post that often
precedes appointment to a professorship.

Since 2003 the number of women professors has risen from 550 to 1,220 FTEs, i.e. a
rise of just over 120 per cent over ten years.
At the same time the proportion of professors who are women has risen by just under
one percentage point per year. From 15 to 24
per cent. Between 2012 and 2013 this increase
tailed off as the proportion of professors who
were women rose by 0.4 percentage points.
To encourage a rise in the proportion of
women professors the Government has set
targets for their recruitment at 34 HEIs for
the period 2012–2015. These targets are based
on the calculated recruitment base (senior lecturers and post-doctoral research fellows) in
different fields of research. There have been
targets of this kind since 1997, except for an
intermission between 2009 and 2011
The most obvious increase in the proportion of women has been among senior lecturers where this figure has risen from 30 to 45
per cent since 2001. As senior lecturers constitute a relatively large category this has an
impact on the gender balance among teachers
and researchers as a whole. Between 2012 and
2013 the proportion of women rose by half a
percentage point.
The proportion of women among those
holding career development posts rose until
2008, since when it has been around 45–46
per cent. Between 2012 and 2013 there was

no change in this figure and it remained at
45 per cent. The proportions of women who
are senior lecturers or have career development posts (often a stepping-stone to a senior
lectureship) have come to resemble each other, which may suggest a reduction in recruitment bias. The proportion of women with career development posts, 46 per cent, is, in its
turn, relatively close to the proportion of women with PhDs, which has been 50 per cent
since 2009.
The proportion of women in the category
of other research and teaching staff who have
PhDs has been just above 40 per cent since
2005. Between 2012 and 2013 this figure rose
by almost one percentage point to 43 per cent.
For a long time there has been relatively
little change in the gender balance in the
groups where there have been large proportions of women – lecturers and other research
and teaching staff without PhDs. The proportion of women lecturers has varied between 53
and 57 per cent since 2001 and among other
research and teaching staff without PhDs between 46 and 49 per cent. In 2013 56 per cent
of lecturers were women, the same proportion
as in the previous year. In the group of other
research and teaching staff without PhDs the
proportion of women rose from 46 to 47 per
cent between 2012 and 2013.
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Figure 31. HEIs’ revenues for first and secondcycle courses and programmes and for research and third-cycle courses and programmes 2003–2013, SEK billions in 2013 prices.

Figure 32. Expenditure in higher education
sector 2013.

FINANCE AND RESEARCH FUNDING

The total expenditure of the HEIs on their
operations in 2013 amounted to SEK 62.5
billion, which corresponds to 1.7 per cent of
Sweden’s GDP. This is the same proportion
as in 2012. In addition to these operating costs
there were also the costs incurred for student
finance (SEK 11.1 billion) and for central agencies in the higher education sector (SEK 0.5
billion). Altogether, expenditure in the higher education sector totalled SEK 74.1 billion.
This is somewhat less than in 2012, which can
be explained by a drop in the costs for student
finance because interest payments on loans
are now being handled in a new way. Expenditure on the higher education sector in 2013
corresponded to 2 per cent of GDP.

For several years the Swedish state has been
making major investments in research and
their impact has taken the form of a substantial increase in the resources for research at the
HEIs. The reforms that have affected courses
and programmes, however, have mainly been
funded through different types of reallocation.
This development continued in 2013, when
revenues for research and third-cycle courses and programmes rose more than for first
and second-cycle courses and programmes.
The difference in developments in the two
different areas was not as obvious as in the
previous two years but still large enough to
further extend the gap between courses and
programmes on the one hand and research
on the other.
The HEIs’ revenues in 2013 totalled SEK
62.8 billion, which in current prices is SEK
1.7 billion more than in the previous year. Of
the total sum, 57 per cent was for research
and third-cycle courses and programmes. In
2003 the corresponding proportion was 53
per cent. In other words there has been increasing emphasis on research in the higher
education sector.
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First and second cycles funded differently
from research and third cycle

There is a substantial difference between
the way funding is provided for research and
third-cycle courses and programmes and for
first and second-cycle courses and programmes. Alongside its direct allocation to the
HEIs the Government channels a large share
of the resources for research through agencies
that provide research funding. In addition,

SEK billions

research funding is also provided by many
foundations and other sources.
First and second-cycle courses and programmes receive 86 per cent of their funding
in the form of direct government grants, while
less than half of the resources for research
and third-cycle courses are allocated directly. Comparison of 2004 and 2013 reveals that
the rise in revenues is largely accounted for by
increases in government funding for research.
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Figure 33. Funding for first and second-cycle
courses and programmes and for research and
third-cycle courses and programmes 2004 and
2013, SEK billions in 2013 prices.

Most of the funding for the higher
education sector comes from the
Government

In 2013 direct government funding amounted to SEK 39 billion, which in fixed prices
has remained unchanged since 2012. This accounted for 62 per cent of all funding. If other
forms of government funding are taken into
account (contributions and fees from government agencies) government funding accounts
for 80 per cent of the total amount. This proportion rose somewhat during the period

Change 2012–2013

% of total
funding
2013

2011

2012

2013

SEK
million

Per cent

Government

49 719

49 827

50 536

709

1%

80%

Direct Government funding

39 598

39 140

39 180

40

0%

62%

Other agencies including HEIs

10 121

10 686

11 355

669

6%

18%

Other public funding

2 946

2 962

2 892

-70

-2%

5%

Municipalities and county councils

1 930

1 931

1 811

-120

-6%

3%

Research councils

1 016

1 032

1 081

49

5%

2%

Private Swedish funding

5 374

5 450

5 543

92

2%

9%

Swedish companies

1 758

1 692

1 636

-56

-3%

3%

Swedish NGOs

3 616

3 758

3 906

148

4%

6%

EU

1 701

1 734

1 732

-3

0%

3%

Source of finance

Other funding from abroad
Miscellaneous incl. financial revenues
Total

965

959

936

-22

-2%

1%

1 176

1 253

1 211

-42

-3%

2%

61 881

62 185

62 849

664

1%

100%

Table 3. Operational revenues for first and second-cycle courses and programmes and for research
and third-cycle courses and programmes 2011–2013, divided by source, SEK millions in 2013 prices.
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2009–2010 in connection with the major investments in research but in recent years
revenues from other sources of funding have
risen more and the proportion is now back at
the same level as before 2009.
Almost all of the rise in revenues in 2013
consists of external funding from government agencies and Swedish non-profit organisations. Altogether this means that the proportion of externally funded research has increased in the last two years.
Allocation of resources for first and
second-cycle courses and programmes

There is no national plan specifying the number of places (measured in terms of FTEs) to
be offered in higher education but the parameters are determined by the funding available and how courses and programmes are
divided between different disciplinary domains. The HEIs themselves largely decide
what courses and programmes they will offer.
The funding received by most HEIs for
first and second-cycle courses and programmes is based on FTEs and annual performance equivalents (APEs). Funding ‘caps’ set the
Allocation based on quality
In order to raise the quality of higher education,
from 2013 onwards a portion of the funding for
first and second-cycle courses and programmes is based on the outcomes of the quality
evaluations undertaken by SHEA (previously by
the National Agency for Higher Education). The
programmes given the highest ratings generate
increased funding for their HEIs.
The allocation to each HEI is based on the number of students on the programmes given the
highest ratings in the evaluations and is calculated by multiplying the number of qualifications awarded in these programmes by their
length according to the Qualifications Ordinance. This quality based funding totalled SEK 95
million in 2013, will amount to SEK 195 million
in 2014 and in 2015, when the system has been
rolled out completely, just under SEK 300 million, i.e. almost 1.5 per cent of all direct funding.
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maximum amount that each HEI may receive. In 2013 the funding caps for all the
HEIs totalled SEK 20.6 billion.
The basic unit of instruction in higher education consists of courses, which are classified as belonging to one or several disciplinary domains. The Government determines
which disciplinary domains each HEI may
include in calculating FTEs and APEs. The
HEIs that include FTEs and APEs in the fine,
applied and performing arts are only allowed
a fixed number of students. Otherwise it is the
HEIs themselves that classify the disciplinary
domain or domains that courses belong to.
Resources are then allocated to the HEIs on
the basis of these classifications.
Most disciplinary domains are small. In
2013 over 40 per cent of the entire number of
places offered (total FTEs) were in the humanities, social science, law and theology, and
just over 30 per cent in technology and natural science. These disciplinary domains together accounted for three-quarters of all the
places offered, in terms of FTEs. Programmes in the fine, applied and performing arts,
the domains receiving the highest per capita
funding, only offer a few per cent of the total
number of places.
Revenues in fee-funded operations

The funding for first and second-cycle courses and programmes is allocated directly to
the HEIs by the Riksdag. Since the autumn
semester of 2011, however, students from
countries outside the EU/EEA and Switzerland have had to pay tuition fees to study in
Sweden. In addition to their directly funded
offerings, the HEIs are beginning to develop
operations that are financed by fees, but so far
the volumes involved are small. In 2013 the
HEIs’ revenues from tuition fees totalled SEK
301 million, which was SEK 83 million more
than in 2012. The Government cut the funding allocated to the HEIs in connection with
this reform. In 2013 this took full effect with a
permanent reduction in funding of SEK 539

million. Even if fee revenues are rising, there
is some way to go before they match the cuts
and in 2013 they accounted for 56 per cent of
this amount.
Research funding

Research and third-cycle courses and programmes are funded directly by the Government and also by contributions and revenues
from external sources. In principle, it is the
Riksdag that determines the criteria on which
direct Government funding is allocated to research and third-cycle courses and programmes as well as how large the annual grants to
the HEIs are to be. Some of the direct Government funding is reallocated on the basis
of two quality criteria: the amount of external
research funding acquired and the number
of scholarly publications/citations. In 2013 10
per cent of all the direct funding for research
and third-cycle courses was reallocated in this
way, but from 2014 this amount will be 20 per
cent of the total amount.
In addition to its direct funding, the
Government channels resources for research
through the research councils and other public agencies that fund research. This funding
is also determined by political decisions but
allocated competitively. Other external sources of funding for research and third-cycle
courses and programmes are the foundations
established in the mid-1990s when the retirement pension funds were phased out, public
research foundations, municipalities and
county councils, and also the EU. A significant proportion of the research at HEIs in
Sweden is funded by the private sector, 14 per
cent. Foundations and non-profit organisations account for by far the largest share of
this private funding.
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Figure 34. HEIs’ revenues for research and
third-cycle courses and programmes 2003–
2013, SEK billions in 2013 prices.

which corresponds to 24 per cent. The bulk of
this rise is an effect of the measures announced by the Government in the Budget Bill for
2009 (prop. 2008/09:1). According to the latest Research Bill (prop. 2012/13:30) this rise
will continue during the coming years as well.
In 2013 the HEIs’ revenues for research and
third-cycle courses and programmes amounted to SEK 36 billion. This is an increase of
SEK 511 million (in fixed prices) compared
to 2012, corresponding to 1.4 per cent. The
average annual increase of research revenues
from 2008 to 2010 was 6 per cent, so in comparison the rate of increase has slackened to
some extent. The entire rise in revenues in
2013 comprised external funding for research.
Direct Government funding for research and
third-cycle courses and programmes totalled
SEK 16.2 billion in 2013.

Increased revenues for research and thirdcycle courses and programmes

During the last ten years revenues for research
and third-cycle courses and programmes
have risen by SEK 7 billion in fixed prices,
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Higher education is offered at about fifty universities, university colleges and other institutions that vary greatly in size and degree
of specialisation. The accompanying tables
present quantitative data to describe the differences and similarities between the HEIs.
The smallest institutions that are not run by
the state have been excluded.
First and second-cycle programmes and
courses

HE entrants to higher education at the
institution. These figures indicate the number of individuals beginning to study for the
first time at the institution in the academic
year of 2012/13 in Sweden.

Third-cycle programmes and courses

Third-cycle entrants. New students in
third-cycle studies, 2013.
Total number of third-cycle students.
The number of active third-cycle students, autumn semester 2012. Active students are those
who have reported at least 1 per cent of fulltime study activity.
PhD degrees. The number of PhD degrees
awarded, 2013.
Licentiate degrees. The number of Licentiate degrees awarded, 2013.
Teaching and research staff

Median age of new entrants. Median age
of new entrants at the HEIs and new entrants
for the first time in any HEI in the academic
year of 2012/13.
Proportion of men and women. The proportion of men and women among new entrants.
Total number of students. Total number
of students, autumn semester 2013.
Education profile. The number of FTEs
in some subject areas – humanities, theology,
social science and technology - divided by all
FTEs in the academic year of 2012/13.

Teaching and research staff. The number of teaching and research staff (in FTEs),
2013. The figures include professors, senior
lectures, lecturers, post-doctoral research fellows, visiting lecturers, fixed-term part-time
lecturers and other research and teaching
staff.
Proportion of men and women. The proportion of men and women among teaching
and research staff.
Proportion of teaching and research
staff with PhDs. The proportion of the
teaching and research staff with PhD degrees.
Funding

The proportion of FTEs in second-cycle
programmes and courses. The number
of FTEs studying in the second cycle divided
by all first and second-cycle FTEs in the academic year of 2012/13.
Total number of qualifications awarded. The total number of qualifications
awarded in the academic year of 2012/13.
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Total expenditure. Total expenditure
(SEK million), 2013.
Proportion of first and second-cycle
programmes and courses. The proportion of expenditure for first and second-cycle
programmes and courses related to total expenditure, 2013.
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First and second-cycle programmes and courses
New entrants at
the institution Median age

University/University College
Total

Proportion of
men/women
(%)

Total number of students
(autumn semester 2013)

179 782

21,7

44/56

345 473

13 712

21,1

43/57

30 255

Lund University

12 724

21,3

46/54

30 434

University of Gothenburg

11 821

21,7

36/64

30 488

Stockholm University

19 874

21,5

38/61

36 697

Umeå University

12 011

22,0

40/60

20 277

Linköping University

7 690

21,4

48/52

20 093

Karolinska Institutet

3 399

22,7

25/75

7 092

KTH Royal Institute of Technology

7 197

21,8

68/32

14 778

Chalmers University of Technology

3 201

21,4

72/28

9 520

Luleå University of Technology

9 208

21,8

53/47

10 459

Uppsala University *

Stockholm School of Economics

673

22,0

60/40

1 821

1 847

22,7

38/62

4 611

Karlstad University

5 271

21,6

39/61

10 068

Linnaeus University

11 959

21,7

42/58

18 382

Örebro University

5 272

21,3

41/49

10 293

Mid Sweden University

7 412

22,9

39/51

8 690

Blekinge Institute of Technology

2 787

21,7

61/39

3 361

Swedish National Defence College

374

22,6

76/24

679

Swedish School of Sport and Health Sciences

658

21,6

59/41

784

University of Borås

3 563

22,1

27/73

6 784

Dalarna University

6 585

22,8

41/59

9 429

University of Gävle

7 750

22,8

38/62

8 368

Halmstad University

4 017

21,8

41/59

6 149

Jönköping University

5 964

21,7

45/55

8 978

Kristianstad University

5 712

22,0

32/68

7 172

University of Skövde

5 232

22,5

44/56

6 438

University West

4 193

21,7

37/63

7 106

Malmö University

8 937

22,1

33/67

15 730

Mälardalen University

5 548

21,8

38/62

9 093

Södertörn University

4 224

21,6

33/67

8 029

93

23,3

22/78

243

384

25,0

35/65

854

Swedish University of Agricultural Sciences

Gotland University *

University of Dance and Circus
University College of Arts, Crafts and Design
Royal Institute of Art
Royal College of Music in Stockholm

88
289

University College of Opera, Stockholm
Stockholm Academy of Dramatic Arts

23,4

16
168

25,3

28/72

205

47/53

941

33/67

42

47/53

220

*Gotland University became part of Uppsala University on 1 July 2013.
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First and second-cycle programmes and courses
University/University College

Humanities/ Social science Technology
theology (%)
/ law (%)
(%)

Second cycle
(%)

Total number
of degrees

Total

15

42

14

19

Uppsala University *

19

40

8

23

4 947

Lund University

16

38

16

25

6 295

University of Gothenburg

18

49

Stockholm University

24

62

Umeå University

15

Linköping University

12

Karolinska Institutet

0

10

KTH Royal Institute of Technology

4

1

71

Chalmers University of Technology

2

8

11

33

2

98

Luleå University of Technology
Stockholm School of Economics
Swedish University of Agricultural Sciences

74 375

23

6 187

0

19

5 678

43

6

19

4 265

35

20

23

5 285

38

1 930

38

3 169

63

36

2 752

30

12

1 398

55

609

14

22

30

1 119

Karlstad University

11

51

10

12

1 854

Linnaeus University

19

48

7

8

2 900

Örebro University

10

58

6

14

2 564

Mid Sweden University

14

49

14

9

1 723

2

23

54

17

1 108

10

47

15

6

140

University of Borås

10

49

Dalarna University

38

Gotland University *

50

University of Gävle

13

Halmstad University

15

Jönköping University

Blekinge Institute of Technology
Swedish National Defence College
Swedish School of Sport and Health Sciences

19

127

17

14

2 156

37

9

7

1 392

30

11

3

44

20

6

1 296

43

15

8

1 447

15

43

19

15

2 613

5

63

7

9

1 257

10

30

30

7

925

University West

8

60

12

6

1 302

Malmö University

11

56

12

13

2 822

Mälardalen University

13

48

13

12

2 013

Södertörn University

37

49

0

7

1 209

Kristianstad University
University of Skövde

22

University of Dance and Circus
University College of Arts, Crafts and Design

37
1

10

Royal Institute of Art
Royal College of Music in Stockholm

1

12

1

13

36

33

110

74

48

25

104

University College of Opera, Stockholm

43

14

Stockholm Academy of Dramatic Arts

10

107

*Gotland University became part of Uppsala University on 1 July 2013.
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Third-cycle programmes and courses
University/University College
Total

New thirdcycle students

Total number of third-cycle students (autumn semester 2013)

Licentiate
PhD degrees degrees

3 113

19 098

2 632

Uppsala University *

384

2 155

294

766
63

Lund University

498

2 879

369

56

University of Gothenburg

251

1 639

275

34

Stockholm University

262

1 590

212

65

Umeå University

181

1 080

163

17

Linköping University

170

1 200

159

76

Karolinska Institutet

370

2 306

337

12

KTH Royal Institute of Technology

297

1 881

252

135

Chalmers University of Technology

173

1 162

163

170

Luleå University of Technology

84

499

73

56

Stockholm School of Economics

24

134

13

2

Swedish University of Agricultural Sciences

91

625

84

14

Karlstad University

33

242

24

7

Linnaeus University

39

264

49

3

Örebro University

65

455

67

15

Mid Sweden University

20

158

39

15

Blekinge Institute of Technology

12

87

11

10

Swedish National Defence College
Swedish School of Sport and Health Sciences

4

20

University of Borås

7

50

Dalarna University

3

8

Gotland University *
University of Gävle

8

17

Halmstad University

12

29

2

Jönköping University

25

143

25

6

23

4

Kristianstad University
University of Skövde
University West

17

29

1

Malmö University

36

173

9

2

Mälardalen University

34

202

11

10

7

58

Södertörn University
University of Dance and Circus
University College of Arts, Crafts and Design
Royal Institute of Art
Royal College of Music in Stockholm
University College of Opera, Stockholm
Stockholm Academy of Dramatic Arts

*Gotland University became part of Uppsala University on 1 July 2013.
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Teaching and research staff

University/University College
Total

Funding

Teaching and Proportion Teaching and
Total
Proportion of first
research staff
of men/
research staff expenditure and second cycle
(FTE)
women (%) with PhD (%) (SEK million)
education (%)
28 486

56/44

57

62 502

42

Uppsala University *

2 955

55/45

58

5 888

31

Lund University

2 930

62/38

65

7 308

34

University of Gothenburg

2 563

49/51

63

5 493

38

Stockholm University

2 290

54/46

58

4 189

38

Umeå University

1 925

55/45

61

4 078

41

Linköping University

1 534

60/40

64

3 479

44

Karolinska Institutet

1 928

49/51

64

5 797

16

KTH Royal Institute of Technology

1 515

76/24

57

4 031

31

Chalmers University of Technology

1 122

78/22

59

3 285

28

606

65/35

61

1 564

44
62

Luleå University of Technology
Stockholm School of Economics

96

80/20

79

351

1 367

56/44

60

3 089

20

595

52/48

50

992

66

Linnaeus University

932

54/46

47

1 586

73

Örebro University

542

51/49

57

1 056

67

Swedish University of Agricultural Sciences
Karlstad University

Mid Sweden University

479

57/43

49

925

59

Blekinge Institute of Technology

204

64/36

47

451

66

Swedish National Defence College

214

79/21

18

503

74

68

56/44

40

139

73

University of Borås

335

46/54

46

604

73

Dalarna University

412

46/54

41

592

80

97

77

Swedish School of Sport and Health Sciences

Gotland University *
University of Gävle

360

51/49

45

573

78

Halmstad University

276

55/45

47

500

75

Jönköping University

342

49/51

48

763

73

Kristianstad University

324

39/61

43

478

86

University of Skövde

251

60/40

44

407

77

University West

279

45/55

42

454

79

Malmö University

744

46/54

49

1 299

80

Mälardalen University

434

52/48

47

824

73

Södertörn University

333

49/51

66

645

58

University of Dance and Circus

33

36/64

8

72

89

University College of Arts, Crafts and Design

66

42/58

23

170

94

Royal Institute of Art

28

44/56

3

72

90

Royal College of Music in Stockholm

80

67/33

7

153

95

University College of Opera, Stockholm

25

48/52

1

32

75

Stockholm Academy of Dramatic Arts

39

42/58

1

146

88

*Gotland University became part of Uppsala University on 1 July 2013.
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HEIs with entitlement to award first,
second and third-cycle qualifications

HEIs entitled to award first and
second-cycle qualifications

Accountable to the Government

Accountable to the Government

Uppsala University

Swedish National Defence College

Lund University

Dalarna University

University of Gothenburg

Gotland University**

Stockholm University
Umeå University
Linköping University
Karolinska Institutet
KTH Royal Institute of Technology
Luleå University of Technology
Swedish University of Agricultural Sciences
Karlstad University

Kristianstad University
University of Dance and Circus***
Stockholm Academy of Dramatic Arts***
University College of Arts, Crafts and Design
Royal Institute of Art
Royal College of Music in Stockholm
University College of Opera, Stockholm***

Linnaeus University

Independent education providers

Mid Sweden University

Beckmans College of Design

Örebro University

Ersta Sköndal University

Blekinge Institute of Technology*

Gammelkroppa School of Forestry

Malmö University*
Mälardalen University*
The Swedish School of Sport and Health Sciences*
University of Borås*
University of Gävle*
Halmstad University*
University of Skövde*

Johannelund Theological Seminary
Newman Institute
Sophiahemmet University
Stockholm School of Theology
The Red Cross University College
University College of Music Education in Stockholm

Södertörn University*

Örebro School of Theology

University West*

Independent course providers

Independent

Evidens University College

Chalmers University of Technology

Stockholm Academy for Psychotherapy Training

Stockholm School of Economics

The Erica Foundation

Jönköping University*

The Swedish Institute for CBT & Schema Therapy

*University Colleges entitled to award third-cycle qualifications in one or several restricted disciplinary domains at
the end of 2013.

** Gotland University became part of Uppsala University
on 1 July 2013. Courses and programmes will continue to
be offered in Visby under the name of Uppsala University
- Campus Gotland.
*** The University of Dance and Circus, Stockholm
Academy of Dramatic Arts and the University College of
Opera merged on 1 January 2014 to become Stockholm
University of the Arts.
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The Swedish Higher Education Authority is a government agency that deals with
questions concerning universities and university colleges and is responsible for
statistics about higher education. SHEA works with the quality assurance of
higher education courses and programmes, monitoring and evaluating efficiency,
legal supervision and leadership development in higher education.
You can read more on the web-site www.uka.se.

Swedish Higher Education Authority

