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INTRODUCTION

3 Photo Nicola Bergström

the Swedish Universities
and University Colleges Annual Report 2009
gives an outline picture of higher education
activities in Sweden. The report commences in
a presentation of some indicators about Swedish higher education in an international perspective. The report then summarizes developments prior to and including the fiscal year
of 2008 and covers state and private universities and university colleges. In a special theme
section this report describes, in greater detail,
the choices and behaviour of men and women
in higher education. Furthermore it offers a
basic description of the academic structure in
Sweden and the regulatory framework under
THIS SUMMARY OF
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INTRODUCTION

the heading Facts about the higher education in
Sweden. The subsequent section presents key
data for each university and university college
about students, staff and finance. Analysis in
the Annual Report is based on information
obtained from a number of sources, including
the annual reports published by Swedish universities and university colleges and statistics
produced by Statistics Sweden.

Anders Flodström
University Chancellor

INTERNATIONAL
PERSPECTIVES

3 Photo Sara Bengtsson

investment in higher
education is one of the most important measures for raising competitiveness and promoting sound social development. This also applies to Sweden. Comparison of how much
is invested in other countries and the results
attained is therefore interesting. The basis for
comparisons of this kind is provided by statistics, primarily by the OECD publication
Education at a Glance, of which the latest edition was published in the autumn of 2008. Information has also been taken from a student
questionnaire survey entitled Eurostudent.
Some degree of caution has to be observed
when making comparisons between different
countries as, for instance, there may be differences in the definitions on which national
data are based.
IN MANY COUNTRIES

GENERAL LEVELS OF EDUCATION
IN POPULATIONS

In Canada 46 per cent of the population aged
25–64 have undergone higher education, the
largest proportion in any country in 2006.
Sweden comes twelfth with 31 per cent. Countries that have larger proportions than Sweden
include Finland, Denmark and Norway, with
between 33 and 35 per cent.
As a result of changes in the definition of
higher education, the proportion of the Swedish population with higher education declined
from 35 to 30 per cent between 2004 and 2005.
This difference is due to the fact that the previous definition included every individual
with at least one semester of higher education
but from 2005 onwards only those with at
least four semesters of higher education are included in the statistics. These figures comprise
all higher education, i.e. ISCED levels 5B, 5A
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and 6. This change had a greater impact for
Sweden than for most other countries.
If the perspective is extended to cover education at upper-secondary level, it can be
seen that four-fifths of the population aged
25–64 have been educated to at least this level.
This places Sweden in the upper third of the
OECD countries. Higher figures can be noted
for the Czech Republic, the USA, Slovakia
and Canada.
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Proportion of graduates from higher education in
relation to population aged 25–64 in 2006. 31 per cent
of the Swedish population has received higher education.

Comparison restricted to ISCED levels 5A
and 6, in other words to higher education programmes for three years or longer and thirdcycle programmes in Sweden, yields more or
less the same result for Sweden as when all
three levels are included. If all age cohorts are

taken into account, Sweden shares eleventh
place with the United Kingdom with the figure of 22 per cent for 2006, which is somewhat
higher than the OECD average of 19 per cent.
However, Sweden has a smaller proportion in
the age range 35–54 with three years or more
of higher education than many other countries. On the other hand, both the younger
and older groups, the age ranges 25–34 and
55–64, are better educated than the OECD
average. In the younger age group in particular, Sweden is placed fifth with 31 per cent.
The largest proportion can be found in Norway with 40 per cent.

EDUCATIONAL EXPANSION

Many countries have expanded higher education in recent years. Between 1995 and 2004
the number of students in higher education
rose on average by 49 per cent in the OECD
countries. This increase was somewhat higher
in Sweden at 52 per cent. Separate study of
the 20–29 age group reveals that the Swedish expansion was particularly strong during the 1990s. Between 1995 and 2000 the
proportion of this cohort studying in higher
education rose from 22 to 33 per cent. This
was the largest rise in the OECD where the
average increase was 4 percentage units. Finland came second with a rise of 10 percentage units. The Finnish increase started, however, from a considerably higher level than in
Sweden. Since 2000 the increase has slowed
down. The proportion rose by 3 percentage
units in the OECD as well as in Sweden. In
2006 the proportion of 20–29-year-olds undergoing higher education in Sweden was 36
per cent compared to the OECD average of 25

per cent. The other Nordic countries also had
high proportions.

THE AGE OF UNIVERSITY ENTRANTS

As a result of a number of different measures,
not least the expansion of local authority adult
education, a large number of older students
have begun to study at higher education institutions in Sweden. This means that for a
number of years now, Sweden, together with
Iceland and Denmark, has the highest median age among university entrants.
In Sweden the median age of university entrants in 2006 was 22.4. In most other countries the median age was around 20.
The number of young entrants was particularly large in Japan and Korea. In 2006 80
per cent of more university entrants were no
older than 20 in these countries. In Ireland
university entrants are young as well. Sweden
offers a contrast to the countries referred to
with only 20 per cent of its university entrants
under the age of 20 and almost 20 per cent
over 30. Together with Iceland, New Zealand
and Norway, Sweden has the highest proportion of university entrants aged 30 or more of
all the OECD countries.

GRADUATION RATES

Comparison of the figures for the different
countries relating to the number of qualifications awarded in programmes that are
three years or longer (ISCED 5A) and their
distribution in different subject areas reveals
a number of differences. This comparison is
based on a theoretical calculation of the proportion of students qualifying. This calcula-
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tion places Sweden in the middle of the scale
for the different countries. The other Nordic
countries are placed higher.
In 2006 the graduation rate, calculated as
an average for all OECD countries was 37.3
per cent and for Sweden 40.6 per cent. Particularly high figures can be noted for Iceland
with 62.8 per cent and Australia with 59.1 per
cent, while Turkey had the lowest proportion
of all the countries with 15.2 per cent. Several other countries, among them Germany
and Austria also had low proportions, around
20 per cent. For these two countries, however, the fact that a large number of their programmes last for five years or longer should
be taken into account when considering these
low proportions.
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Proportion of higher education qualifications. Number
of higher education qualifications in relation to the size of the
age cohorts to which they are typically awarded in 2006. Iceland and Australia have the highest ratio of higher education
qualifications. This is data for ISCED level 5A (first qualification).
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There are also differences between the
countries in the distribution of qualifications
by subject area. Among all the OECD countries Sweden and the other Nordic countries,
together with Portugal, awarded the highest
proportion of qualifications in medicine and
health care. The figures range from 27.7 to
19.2 per cent. The OECD average was 13.3 per
cent. On the other hand Sweden awarded a
relatively small proportion of qualifications in
the social sciences, 24.6 per cent, whereas the
OECD average was 37.1 per cent. In technology and the natural sciences South Korea tops
the list with almost 39 per cent. The Swedish
figure is 27 per cent, just above the OECD
average of 24 per cent.
There was special focus in Sweden during
the 1990s on raising interest in technology and
the natural sciences. The number of qualifications awarded in these areas in relation to the
size of the 25–34 age cohort doubled between
1992 and 1999. This means that in comparison
with the numbers of qualifications awarded
in other countries Sweden has moved up the
scale to end up above the OECD average. If
the entire period from 1992 to 2006 is taken into account, there have been particularly
large increases in Finland and New Zealand.
During the 21st century the rise in the
number of qualifications in technology and
the natural sciences has continued in most
countries. Between 1999 and 2006 it has
been particularly high in Finland, Australia
and Sweden.
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OECD average has been rising for several
years in succession and was 1.4 per cent in
2006. The other countries which according
to Education at a Glance awarded higher proportions of research qualifications than Sweden are Switzerland, Portugal and Germany.
Unlike previous years, the two-year licentiate degrees are not included in the statistics
for Sweden from 2005 onwards. If they were
also taken into account the figure for 2006
would be 3.1 per cent, which is the second
highest value for the entire OECD area. The
highest value can be found in Portugal.
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Number of qualifications awarded in the natural
sciences and technology per 100,000 inhabitants
aged 25–34 for 1992, 1999 och 2006. In many countries,
Sweden among other, the number of degrees awarded in the
natural sciences and technology has risen sharply since the
early 1990's. This data is for ISCED level 5A.

RESEARCH QUALIFICATIONS

Where PhDs are concerned Sweden ranks
high because of the twofold increase in the
number of these qualifications awarded during the 1990s. This comparison is based on
the number of postgraduate qualifications
awarded in relation to the size of the age cohort in which the graduation rate is highest.
For 2006, which is the latest year for which
internationally comparable figures are available, this proportion was 2.2 per cent in Sweden. This is the fourth highest figure recorded
in the entire OECD area for this year. The

EXPENDITURE ON HIGHER EDUCATION

As in previous years Sweden ranks high according to several of the indicators used by
the OECD to describe the resources devoted to education and research calculated as
proportions of the gross domestic product
(GDP). The USA, Canada and South Korea
are some of the countries that have for several
years been devoting the largest share of their
GDP to the higher education sector among
the OECD countries (these figures refer to
2005). In these three countries the proportions range from 2.4–2.9 per cent. They are
followed by Finland, Denmark, Sweden, Australia and Poland with 1.6–1.8 per cent. The
OECD average is just under 1.5 per cent. In
all of the Nordic countries, apart from Iceland, this proportion has declined compared
to the previous year, which in many cases can
be explained by a significant growth of the
GDP. It should be pointed out that in calculating this indicator all the resources allocated to both education and research at higher
education institutions are included as well as
support functions, apart, however, from stu-

INTERNATIONAL PERSPECTIVES

13

dent finance. The indicator is therefore dependent on the way research is organised in
different countries. Higher values are given to
countries with major research undertakings in
their higher education sectors and vice versa.
Per cent
0.0
0.5

1.0

1.5

2.0

2.5

3.0

United States
Canada
South Korea
Finland
Denmark
Sweden
Australia
Poland
New Zealand
Greece
OECD average
Switzerland

stitutions is for research and third-cycle programmes. This means that Sweden is the
country in which costs of this kind account
for the highest proportion of expenditure as a
whole. In other countries research and development is undertaken to a greater extent outside the higher education sector. If expenditure on education alone is studied, as in many
years previously, this is highest in the USA.
Other countries with higher expenditure per
student than Sweden are Canada and Switzerland as well as Austria, Norway, Australia,
New Zealand and the Netherlands.
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The OECD also accounts for expenditure per
student, divided into expenditure on education, research and support functions. This last
figure included student accommodation etc.,
which in some countries is funded through
the higher education institutions. This indicator reveals that for Sweden about half of
the expenditure of the higher education in-
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When Sweden's relatively high expenditure on R&D at higher
education institutions is discounted, the amount spent per student in higher education in Sweden is four per cent above the
OECD average (close to 8 000 US-dollars). This expenditure
is accounted for in USD with the differences in cost levels in
the different countries taken into account.
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INTERNATIONAL STUDENT MOBILITY

In recent years the numbers of students either completing or taking part of their higher
education programmes abroad has risen rapidly. Each year Education at a Glance contains figures on student mobility. These take
the form of information about how many are
studying in a country other than the one in
which they are citizens or have permanent
residence (international students). These figures have their shortcomings, however. They
are affected by the different national regulations on immigration and also by the inability
of some countries to distinguish between incoming international students and permanent
residents with an international background.
This means that the figures presented for some
countries may be exaggerated.
The most recent statistics from Education
at a Glance cover student mobility in 2006,
when over 2.9 million students were taking
part in higher education in a foreign country.
Since 2000 the rate of increase has averaged
just under 9 per cent each year. Between the
two most recent years for which figures are
available, 2005 and 2006, the rise was, however, lower at just under 3 per cent.
For several years the major host countries
have been the USA, the UK, Germany, France
and Australia. In recent years Japan has also
become one of the major host countries, above
all where students from China are concerned.
Between them these six countries were hosts
to almost 1.9 million students in 2006, which
represents a share of almost 65 per cent of international students. Sweden’s share of 1.4 per
cent has remained more or less the same since
2000.
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Proportion (percentage) of outgoing students received
by different countries 2000 och 2006. The proportion of
the outgoing students – classified as students with citizenship
or residence in a country other than the one in which they
study – received by different countries vary considerably. USA
predominates and hosts more than one-fifth of all outgoing
students.

Nowadays Sweden receives considerably more
incoming students than it used to. Sweden’s
share of all international students has not,
however, risen compared to 2000. As indicated it is 1.4 per cent. This is because the total number of international students has risen
globally by 65 per cent.
The countries of origin of the students are
considerably more diverse. The largest is China, which accounts for just over 15 per cent
of the total number of international students,
a figure which is continuing to rise, now by
0.6 percentage units. This is followed by India, South Korea, Germany and Japan. These

INTERNATIONAL PERSPECTIVES

15

five countries are the homes of 30 per cent of
the international students, while 0.5 per cent
travel from Sweden.
The most significant factor in the choice
of where to study is the language spoken in
a country and in which teaching is offered.
The fact that more than one-third of all international students opt for English-speaking
countries like Australia, the UK and the USA
is largely linked to the language.
International mobility was also covered in
a questionnaire that formed part of a survey
called Eurostudent. Of the Swedish students
who responded, 14 per cent state that they
have taken part in some stay abroad linked
to their studies. The highest figure, 19 per
cent, came from Norwegian students, but in
several other countries – Germany, Finland,
France and the Czech Republic – the figures
are higher than in Sweden. Travel abroad can
take many different forms. Few of the Swedish students state that they have travelled
abroad for a placement, only 1.4 per cent. A
considerably larger proportion of the German
students, 8 per cent, gave this as the reason for
their stay in another country.
When it comes to travelling abroad to learn
a language, according to Eurostudent Swedish
students take first place. Just over 7 per cent
say that they have taken part in courses of
this kind abroad. The figures are also high for
the Czech Republic, Germany and Ireland,
relatively speaking, with between 4.2 and 3.8
per cent.

tively low proportion of Swedish students are
single, fewer than 60 per cent. This can be
compared with Italy, Portugal and Scotland
where the corresponding figure was over 90
per cent. The lowest proportions are accounted for by the Czech Republic and Germany,
35 and 43 per cent respectively, in other words
lower than in Sweden. There are also major
differences in the numbers of students with
children. Norway is the country in which the
highest proportion are parents, over 20 per
cent. Sweden comes second, with almost 17
per cent of those responding to the questionnaire saying that they have children. The lowest proportions are accounted for by Italy and
France with only a few per cent each.
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STUDENTS’ FAMILY CIRCUMSTANCES
AND ACCOMMODATION

On the basis of the students who participated
in the Eurostudent survey indicates that a rela-
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Proportion (percentage) of students with children.
Among the countries participating in the Eurostudent survey,
Norway has the largest proportion of students with children.
The other Nordic participants also have relatively large proportions of students with children.

The relatively low proportion of Swedish students who are single and the relatively large
number with children can be linked, to some
extent at least, to their being older than students in most other countries. The comparatively high age of Swedish students is also
probably one of the most important explanations of why a good many of them have been
employed prior to their studies. The proportion stating that they have labour market experience before their studies was 56 per cent,
which is by far the highest value. The next
highest value is accounted for by Finland,
where 48 per cent state that they have been
employed prior to their studies. In several of
the large European countries, such as France
and Germany, the figure is considerably lower
– between 30 and 40 per cent.
The relatively high ages of students in the
Nordic countries and the general availability
of student finance may also explain why so
few still live with their parents during their
studies. In Finland, which has the smallest
proportion, the figure is 4 per cent, while the
proportions still living with their parents in
Norway is 7 per cent and in Sweden 10 per
cent. The largest proportion of students who
continue to live with their parents, over 70 per
cent, is accounted for by Italy.

STUDENT FINANCE

The fact that most Swedish students have their
own accommodation is also reflected in the
proportion of their expenditure devoted to
living costs, which is the highest among the
countries participating at 46 per cent. The figure is almost as high in Finland with 42 per
cent and the Netherlands with 41 per cent.
Eurostudent also calculated living costs sepa-

rately for the group of students who are 21.
Here Finland was the highest with 45 per cent
of their total income. For 21-year-olds in Sweden the proportion devoted to living costs was
just over 30 per cent.
Student finance is an area in which Sweden
takes pride of place. According to the responses to the questionnaire, on average students
receive 63 per cent of their income from government grants and loans. This is by far the
highest proportion for all the countries. Sweden is followed by Scotland with 45 per cent
and the Netherlands with 44 per cent. Examples of countries in which government grants
and loans play a considerably less important
role are Estonia, Portugal and Switzerland
where the proportion deriving from government grants and loans is, according to the
students’ responses, 7 per cent. From another
aspect Sweden is less unique and this applies
to the proportion of students receiving state
support. The proportion of Swedish students
who say that they receive this kind of support
is 87 per cent. The same value is accounted for
from England/Wales, while the figure for Finland is 85 per cent, Scotland 84 per cent and
both Turkey and the Netherlands 83 per cent.
The extent and organisation of government
support is probably the reason why Swedish
students depend to such a small extent on
support from their parents and families. The
Swedish students surveyed who were 21 state
that they depend on this type of support for
only 13 per cent of their income. Among Finnish students the proportion is somewhat larger, 18 per cent, while the situation in Portugal
is totally different. There students state that
support from their families accounts on average for 72 per cent of their incomes.
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Proportion (percentage) of students' income that consists of contributions from their own families. Portugal
is the country in which family contributions form the largest
proportion in comparison to other countries. The Nordic
countries that submitted statistics had some of the lowest
figures in this respect.

In one further aspect at least, student finance differs in Sweden from other countries. This relates to differences between social groups. In many countries the proportion
provided by the state in the form of loans and
grants is considerably more important for
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students whose parents have little schooling
compared with those whose parents have advanced educational qualifications. In Sweden
there is virtually no difference between the
two groups. A similar pattern with minor differences can be found in Finland and Scotland.
According to the Eurostudent responses,
differences between social groups affect more
than student finance. Another area in which
these differences appear is participation in
higher education. In all the countries covered
by the survey there is higher participation in
higher education among those whose parents
have advanced educational qualifications
compared to those whose parents have little
education. Eurostudent presents the participation of these groups in relation the proportion they represent of the entire population.
If participation in higher education followed
the proportions of the population with different educational backgrounds the value would
be 1.0. For Sweden the value accounted for is
1.77, which places it in the middle. The highest value and therefore the greatest overrepresentation of students with parents with advanced educational qualifications is reported
from Bulgaria with 3.05, Portugal and Romania come second with 3.01. The lowest value
– least overrepresentation – comes from Scotland with 1.21. ¢

TRENDS AND
DEVELOPMENTS

3 Photo Mandis Gavois

2007 relatively major changes were
made in the structure of programmes and
qualifications in Sweden partly as a result of
Sweden’s participation in the Bologna Process.
This reform has for instance meant that three
cycles have been introduced in higher education in Sweden: first, second and third cycle.
(In Swedish terminology these are sometimes
also referred to as levels.) The new structure
is described in more detail under the heading Facts about the higher education in Sweden.
ON 1 JULY

for the autumn term of 2008 included 22,000
applicants from abroad, which is twice as
many as in the preceding year.
Even more students from abroad applied
through the special international application
procedures before the autumn of 2008. There
were 54,200 applications for international
Masters programmes and 14,200 applicants
for international courses and programmes
(mainly in the first-cycle).

MORE UNIVERSITY ENTRANTS THAN EVER

FIRST AND SECONDCYCLE PROGRAMMES
MORE APPLICANTS TO
HIGHER EDUCATION

The number of students with no previous
experience of higher education applying
through the regular application procedures
for programmes at higher education institutions in Sweden in the autumn semester of
2008 totalled 94,000. This is a rise of 3 per
cent compared with the preceding autumn.
The increase is due partly to a rise in the
number of 19-year-olds applying, which can
in its turn be explained to some extent by the
fact that this cohort was larger in 2008 than
in 2007.
Between the autumn semesters of 2007
and 2008, therefore, the changes in the numbers of applicants were relatively small. From
a longer perspective, the number of new applicants during the first five years of the decade totalled around 100,000 each year but this
figure declined sharply between the autumn
semesters of 2005 and 2006 to 88,000 and has
risen slowly since then.
The number of applicants from abroad has
also risen. The regular application procedures
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During the academic year of 2007/08 the
number of university entrants at higher education institutions in Sweden totalled just
over 87,000 – the highest figure ever. In comparison with the previous year, the number of
new entrants rose by 7 per cent after five years
with relatively little change in the number of
entrants, around 82,000–83,000.
Number
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Higher education entrants 1997/98 to 2007/08. The
numbers entering higher education totalled 87 000 in 2007/08.
Of these one-quarter came from abroad. Incoming students
from abroad consist of both students participating in exchange
programmes at Swedish higher edcuation institutions or free
movers, i.e. students arranging their own studies in Sweden.

The number of Swedish university entrants
in the academic year of 2007/08 was 65,000

while the number of incoming international
students totalled almost 22,000. Some of the
rise in the number of new entrants between
the academic years of 2006/07 and 2007/08
can be explained by an increase in the number
of international students. There has been a
major rise in the number of international students during the last decade and they now
constitute about one-quarter of all new entrants. The number of international entrants
for the academic year of 2007/08 rose by 13 per
cent compared with the previous year.
The numbers of Swedish new entrants
also increased between the academic years of
2006/07 and 2007/08 – a rise of 5 per cent.
There are still, however, fewer Swedish entrants than there were in the first few years
of the decade. Some of the increase during
the last academic year is due to a rise in the
number of 19-year-olds among new entrants,
which in its turn is linked to the increase in
the size of the cohort. Three-quarters of the
increased number of Swedish new entrants
were only taking distance learning courses.

RISE IN THE NUMBER OF FTES IN 2008

During 2008 the number of FTEs rose somewhat after having declined for three years in
succession. This rise amounted to just over
1,800 and the number of FTEs totalled almost 280,000 in 2008. There was no rise in
the spring of 2008 compared to the spring of
2007 and the entire increase came in the autumn of 2008. This can be explained partly

by the growing cohorts of young people and
also by the rise in the number of incoming
international students but it is probable that
the worsening employment situation during
the autumn of 2008 has played a role. During
2008 77 per cent of the FTEs were in first-cycle programmes and 15 per cent in the secondcycle. The remainder were in courses which
had not been ascribed to a cycle.
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Number of FTE's 1993/94–2008. The number of FTE's
increased somewhat in 2008 for the first time since 2004. All
of this increase occurred during the autumn semester of 2008.

If one studies the number of FTEs for the academic year of 2007/08 there was a slight decline compared with the previous academic
year – from 279,100 to 277,500. Two-thirds
of all the FTEs during the academic year of
2007/08 were in programmes and one-third in
free-standing courses. There were nearly twice
as many FTEs in programmes that led to a
professional qualification as in those that did
not – i.e. in programmes leading to general
qualifications.
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Free-standing courses 33%

Professionally oriented
programmes 43%

NO CHANGE IN PERFORMANCE
INDICATOR

General degree programmes 24%

Distribution of FTEs on professionally oriented
programmes, general degree programmes or freestanding courses during the academic year of 2007/08.
The proportion of students taking free-standing courses form
a smaller proportion of the total when measured in FTEs
than in the total numbers registered. This is because many
students are not registered on free-standing courses for an
entire academic year.

The subject areas with the largest numbers of
students in the academic year of 2007/08 were
law and the social sciences. During the year
41 per cent of all FTEs were in these fields.
The fine, applied and performing arts had the
smallest numbers with 3 per cent of all FTEs
in 2007/08.

Other 7%

Humanities and
theology 14%

Technology 12%

Fine arts 3%

Natural
sciences
11%

Nursing 7%
Medicine and
odontology 5%

Social sciences and
law 41%

Full time equivalent (FTE) students by subject area
2007/08. The social sciences including law is the largest single
subject area.
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Since 1993 government funding for higher
education institutions has been based on the
number of FTEs and annual performance
equivalents they report. There has been little
relative change in the performance indicator,
i.e. the ratio of the number of annual performance equivalents to the number of FTEs, during the 15-year period that has elapsed since
this system of allocating funding was introduced.
During the budget year of 1993/94 the average performance indicator for all programmes
was 81 per cent and during the budget year of
2008 the figure was also 81 per cent. During
the intervening years this average performance indicator has oscillated between 82 and
83 per cent. During the 5-year period from
1988/89 to 1992/93 the performance indicator
also varied between 81 and 83 per cent.

QUALIFICATIONS

During the academic year of 2007/08 a total
of 57,800 qualifications were awarded, a slight
reduction compared to the preceding year.
This means that the number of qualifications
awarded has declined for two years in succession. During the academic year of 2005/06 the
total was 59,500, the largest number ever.
The number of individuals who received
qualifications in the academic year of 2007/08
totalled 51,300, which means that 6,500 qualifications were awarded to individual students
who had already received one or more qualifications in the same year. The award of several
qualifications to the same individual during
the same year can either mean that the stu-

dent has completed several programmes with
different contents or that several qualifications have been awarded to an individual on
the basis of the same performance. The most
usual double degree, i.e. two qualifications issued for completion of the same programme,
is one that combines a nursing qualification
with a Bachelors degree.
Number
70,000
60,000
50,000

Number of qualifications
awarded

40,000
30,000

Number of individuals
receiving qualifications

20,000
10,000
0
1998/99

2002/03

2004/05

2007/08

Number of qualifications awarded and individuals
receiving qualifications1998/99–2007/08. Increasing
number of students are being awarded 'double' degrees.

GENERAL QUALIFICATIONS

More Bachelors degrees are awarded than any
other qualification. During the academic year
of 2007/08 the number of Bachelors degrees
awarded totalled 13,700, which is half of the
total number of general qualifications and
one-quarter of all qualifications awarded.
The second largest number of qualifications awarded comprises Masters degrees, if
those awarded as first degrees after 4 years of
study and those awarded as second degrees are
combined. Altogether a total of 11,500 Masters degrees were awarded during the academic year of 2007/08, most of them after 4-year
programmes. Most of the general qualifications awarded belonged to these two categories, but, in addition, 1,170 higher education
certificates were awarded as well as just under 300 Masters degrees that were classified
as general qualifications.

PROFESSIONAL QUALIFICATIONS

The decline in the number of individuals
awarded qualifications in recent years is a result of the drop in the number of university
entrants from 2002/03 until 2006/07. This
drop in the number of new entrants therefore
made an impact on the number of qualifications awarded a few years later.

The largest single professional qualification,
in terms of the number awarded, is in teaching/education. During the academic year of
2007/08 9,700 teaching qualifications were
awarded, which is a increase of 8 per cent compared to 2006/07. This is followed by Masters
degrees in engineering, of which 3,950 were
awarded, a decline by 5 per cent, and nursing
qualifications, of which 3,900 were awarded
– a drop of 8 per cent compared to 2006/07.
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General qualifications
University diploma
Degree of Bachelor
Degree of Master with specialisation
(old)
Degree of Master One Year (old)
Degree of Master One Year (2007)
Degree of Master Two Years (2007)
Total number of general
qualifications awarded
Qualifications in the field of arts
(2007)
Professional qualifications
Degree of Bachelor/Master of Education
Degree of Master in Engineering
Degree of Bachelor of Science in
Nursing
Graduate Diploma in Specialist Nursing
Degree of Bachelor of Science in
Engineering
Degree of Bachelor of Science in Social
Work
Degree of Master of Laws
Degree of Master of Science in Medicine
Graduate Diploma in Special Education
Degree of Bachelor of Science in
Physiotherapy
Degree of Master of Science in
Psychology
Degree of Bachelor of Science in
Occupational Therapy
Degree of Bachelor of Science in
Biomedical Laboratory Science
University Diploma in Social Care
Graduate Diploma from Higher
Vocational Education
Graduate Diploma in Midwifery
University Diploma in Dental Hygiene
Degree of Bachelor of Science in
Pharmacy
Graduate Diploma in Psychotherapy
Degree of Master of Architecture
Degree of Master of Science in Dental
Surgery
Degree of Master of Science in
Pharmacy
Degree of Bachelor of Theology
Degree of Bachelor of Education in
Careers Counselling
Other professional qualifications
Total number of professional
qualifications awarded
Total number of qualifications
awarded

Number Change Proportion
of quali- 06/07- of women
fications 07/08
2007/08
2007/08 (percent) (percent)
1 170
13 696

-10
0

58
69

9 566
1 683
232
334

-11
9

56
56
57
37

26 681

-2

63

136

49

During the spring semester of 2008 there
were just under 297,000 students registered
at higher education institutions. About 60 per
cent of them were women. Just under one student in five is 35 years old or over, while about
one in ten is 21 or under. A larger proportion
of women than men are older students, i.e. 35
or over – just over 25 per cent compared to 15
per cent of the men. The majority of incoming international students were men – 56 per
cent. On the whole incoming students are also
younger than their Swedish counterparts.

9 693
3 959

8
-5

77
30

3 878
1 918

-8
8

86
85

1 742

-15

27

1 695
1 220
953
539

-5
6
4
-17

88
63
60
94

517

5

78

455

8

75

408

2

92

20

325
276

11
-5

83
93

15

273
243
215

22
10
34

59
100
92

214
211
207

-25
-6
17

94
83
62

175

1

62

160
143

-12
-4

80
53

140
1405

-26
-3

91
65

30 964

0

69

57 781

-1

66

Number of general qualifications, qualifications in
the fine, applied and performing arts and professional qualifications awarded in the academic year
2007/08. Figures are given for the 24 largest professional
qualifications and an aggregate figure for the remainder.
The new 60-credit and 120-credit Master’s programme
and qualifications in the fine, applied and performing arts
were awarded for the first time in the academic year of
2007/08. For more information on changes in the structure of programmes and qualifications in Sweden from 1
July see ”Facts about the higher education sector today.”
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Per cent
35
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Men
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5
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Ratio of women and men students in different age cohorts. A larger proportion of men than women were under
30 while a larger proportion of women than men were over
34.

Just over a quarter of students
are studying part-time
Just over a quarter of students are studying
part-time. Part-time means that they are registered for less than 75 per cent of a full-time
commitment. Students classified as part-time
students include both those registered on
short full-time courses that last for less than
a semester and those registered on part-time
courses that last an entire semester. A somewhat larger proportion of women belong to
this category than men. The proportions stud-

Mainly older students in
distance education
About 47,000 students were taking only distance courses during the spring semester of
2008, which was about 15 per cent of the total student population. A larger proportion
of women take distance learning courses, 18
per cent compared to 13 per cent of the men.
Courses in which students and their teachers
are separated by both time and space are classified as distance education.
The students in distance education were to
a very large extent older – almost 40 per cent
were 40 or more and only 13 per cent were 24
or under. A particularly large proportion of
those over 40 studying in distance education
were women.
Both men and women in distance education were predominantly taking free-standing courses. Three-quarters of the students in
distance education were studying part-time,
while the corresponding figure among other
students was 18 per cent.

Per cent
40

Women

35

Men

30
25
20
15
10
5

40– years

35–39 years

30–34 years

25–29 years

–21 years

22–24 years

40– years

35–39 years

30–34 years

25–29 years

–21 years

0
22–24 years

ying part-time vary considerably between the
different age groups. About one in ten of the
students aged 21 or less study part-time. Nearly half of the 35–39 age group study part-time,
while the corresponding figure for students
aged 40 or over was two-thirds. The majority
of part-time students, about 80 per cent, are
taking free-standing courses.
A somewhat larger proportion of the men
than of the women studying part-time were
registered on complete study programmes and
then mainly on those leading to a professional
qualification.

Women and men taking distance courses divided
by age-groups. Almost 40 per cent of the women taking
distance courses were 40 or over.

A large proportion of the older
women students had children
In Sweden a relatively large proportion of students have children compared to other countries. In the spring semester of 2008 just over
55,000 students had children under the age of
18, which is one-fifth of the total number of
students registered. A larger proportion of the
women students had children – one-quarter
compared to one-tenth of the men. Only a
small proportion of incoming international
students had children and they constituted
under one per cent of the group of students
with children.
The majority of the students, 68 per cent,
who were 35 or older had children. The proportion with children is smaller in the group
aged 40 or more. Many of these may, of
course, have children who are older than 18
but this is not indicated by the statistics. A
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total of 75 per cent of all the women students
in the 35–39 age group had children. The corresponding figure for the men was just over 40
per cent. Only a few of the younger students,
up to 24 years of age, had children.
Per cent
80

Women

70

Men

60
50
40
30
20

40– years

35–39 years

30–34 years

25–29 years

–21 years

22–24 years

40– years

35–39 years

30–34 years

25–29 years

–21 years

0

22–24 years

10

Proportion of women and men students with children
under the age of 18 per age group. One-fifth of all those
studying in the spring semester of 2008 had children. A
considerably larger proportion of the women than men had
children.

Half of all the students with children are taking free-standing courses, but a large proportion were studying programmes leading to a
professional qualification. Most of those studying for a professional qualification who had
children were studying full-time. The majority in this group were women aged 35 or more.
In other words a relatively large number of
students combine parenting with full-time
study for a professional qualification.

though recruitment to higher education has
been broadened to some extent, there are still
major differences. During the academic year
of 2007/08 about one-third of university entrants under the age of 35 had parents with advanced education (at least one parent had completed at least three years of post-secondary
education). In the population as a whole the
corresponding proportion was just over 20 per
cent. There is therefore a clear overrepresentation of children whose parents have advanced
education in higher education.
The expansion of higher education has
meant that the proportion of the cohorts born
between 1970 and 1982 embarking on higher
education has grown, irrespective of the educational backgrounds of their parents. The
largest increase can be found among the children whose parents had at least some shorter
period of post-secondary education. The increase was smallest among children with parents who had research qualifications as this
proportion was already very large. Nine out
of ten of the women whose parents had research qualifications began higher education
studies before the age of 25 and for men this
figure was eight out of ten. There have been
relatively few changes in the differences in the
initial participation rate in higher education
between children whose parents have different educational backgrounds in recent years.

Parents’ educational backgrounds

Students with international
backgrounds

Social stratification is involved in the recruitment of students to higher education. Individuals whose parents have advanced education are overrepresented in higher education
programmes and individuals whose parents
have little schooling underrepresented. Even

During the academic year of 2007/08 there
were almost 53,000 students with international backgrounds at higher education institutions in Sweden. Students with international
backgrounds are those who were born in a
country other than Sweden or both of whose
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parents were born outside Sweden. Incoming
international students are not, however, included in this group. The number of university entrants with international backgrounds
amounted during the same academic year to
almost 12,000. More than 70 per cent of them
were born abroad, while the remainder were
born in Sweden but their parents were born
abroad.
Both the number and the proportion of
students with international backgrounds has
risen through the years, in particular at the
end of the 1990s and beginning of this century. In the academic year of 1997/98 there
were 29,000 students with international backgrounds – ten years later this figure had risen by more than 80 per cent. This increased
the proportion of students with international
backgrounds from just under 10 to 15 per cent
of the total student population.
A major increase has taken place also
among university entrants. The proportion of
new entrants with international backgrounds
among all new entrants rose between 1997/98
and 2007/08 from 11 to 18 per cent.
Today the proportion of students with international backgrounds corresponds on the
whole to proportion of the population with
international backgrounds, which was roughly 17 per cent in 2007. However a fairer comparison can be gained from comparison with
those aged 19–34 in the population as this is
the cohort that most students belong to. This
shows that students with international backgrounds are somewhat underrepresented. This
is because the proportion with international
backgrounds is higher among 19–34-year-olds
– in 2007 a total of 22 per cent of the population in this age group had international backgrounds.

THIRD-CYCLE PROGRAMMES
MORE BEGINNERS

During 2008 3,200 doctoral students began
third-cycle programmes, which is an increase
of 8 per cent compared to the previous year.
Of these beginners 47 per cent were women,
which means that the relatively even gender
balance among those starting third-cycle
studies continues to prevail.
After decades of expansion of doctoral
programmes, this trend came to an end towards the end of the 1990s and since then
the numbers of beginners have fluctuated. In
comparison with 1990 there were 39 per cent
fewer beginners in 2008. On the other hand
if comparison is made with 1998 the number
of beginners in 2008 was 9 per cent fewer.
The most striking declines in entry to doctoral
programmes came during the years following
1998 and 2003. During 1998 a reform of doctoral programmes took place which among
other things only allowed the higher education institutions to enrol doctoral students
who had guaranteed funding for their entire
period of study. The decline in 2003 cannot
be linked so clearly to any specific change but
was probably due to increasing financial pressure on the higher education institutions and
also to a desire to reallocate resources from
doctoral programmes to post-doctoral appointments that would enhance their holders’ employability.
The median age of those beginning thirdcycle programmes remained unchanged at
29, and as in earlier years doctoral students in
technology and the natural sciences tended to
be a few years younger, while those beginning
third-cycle studies in medicine, the social sciences and the humanities tended to be a few
years older.
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Number

number of those beginning third-cycle studies
rose by 25 per cent compared with the previous year, which means some degree of recovery after several years in which the numbers
of beginners have declined.

5,000

4,000

Total

3,000

Men

Number

2,000

1,200

0

Medicine

Women

1,000

1,000
800

1990

1993
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New entrants to third cycle programmes 1990–2008.
3,200 students entered postgraduate programmes during
2008 which is an increase compared to the preceeding years.
The number of new entrants to third cycle programmes has
fluctuated substantially over the last ten years. Although
there seems to be a gender balance, deviations are found on
more disaggregated levels.

Medicine and technology
are equal in size
The five largest subject areas, technology,
medicine, the natural sciences, social sciences
and humanities accounted together for 90 per
cent of all those beginning third-cycle studies in 2008. Technology and medicine were
roughly equal in size and together they admit
more than half of all the beginners.
The rise in the total number of those beginning third-cycle studies during 2008 is mainly
the result of the admission of more doctoral
students in four of the five largest subject areas, medicine excepted. The largest increases,
in terms of numbers, were in technology and
the social sciences. In technology the number
of new admissions has been rising for three
years, which distinguishes this area from the
others. This means that there were one-third
more beginners in 2008 than in 2005. Of the
five largest subject areas the humanities had
the largest percentage rise in 2008. Here the
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New entrants to third cycle programmes per discipline (the five largest) 1998–2008. The five largest disciplines together accounted for 90 per cent of all new entrants in
2008. The number of new entrants increased in all disciplines
but medicine.

INTERNATIONAL EXCHANGE

According to the information submitted by
the higher education institutions, just over
800 doctoral students travelled abroad in
2008 to take part in student exchanges lasting at least three months.
Sveriges lantbruksuniversitet (Swedish
University of Agricultural Sciences) has not
submitted any figures for 2008 and is not included in this account, which means that the
number of doctoral students involved in international exchanges is somewhat underestimated. The number of doctoral students travelling abroad was slightly lower than in 2007
but comparison over a longer period reveals
that the number was roughly the same as earlier. Since 2002 this number has been between
just under 700 and just over 800 each year.

Many of the exchanges involving both travel to and from Sweden are arranged with other
EU countries. In addition, the USA hosts a
relatively large number of Swedish students
who travel abroad. Considerably fewer students come from the USA to Sweden.

Number
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3,000

Ph.D:s
2,000

1,000

FEWER LICENTIATE DEGREES
AND SLIGHTLY MORE PHDS

The total number of research qualifications
awarded continued to decline during 2008
for the third year in succession and this is
due to a drop in the number of licentiate degrees. Since 2005 there has been a reduction of
one-third in the number of licentiate degrees
awarded. During 2008 the number of licentiate degrees declined in all the major subject
areas. The number of PhDs awarded has been
relatively stable for the last five years, but with
a slight tendency to rise. In 2008 there was in
increase in the number of PhDs awarded in
the social sciences, technology and medicine.
In 2008 PhDs were awarded to 2,890 students and licentiate degrees to 764. Women
comprised 47 per cent of those awarded PhDs,
compared to 32 per cent in 1998 and 24 per
cent in 1988. Of those awarded licentiate degrees in 2008 40 per cent were women.

Licentiate degrees
0
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Number of third cycle degrees. After having increased
for a number of years, the number of third cycle degrees awarded declined in 2008. It is the number of licentiate degrees
awarded that has declined. The award of Ph.D's increased in
2008.

INTERNATIONAL THIRDCYCLE STUDENTS

During 2008 more than 1,000 students from
other countries began doctoral programmes
in Sweden – about 370 women and 670 men.
This corresponds to almost 33 per cent of all
beginners, which is a distinct increase in a
short time, as the proportion of international
students beginning third-cycle programmes
was 29 per cent in 2007 and 20 per cent in
2004. About ten years ago (in 1997) 15 per
cent of those beginning doctoral programmes
came from outside Sweden.
The term international third-cycle students is used to refer to individuals who were
born abroad and who have come to Sweden
less than two years before commencing their
doctoral studies. These doctoral students have
been admitted to third-cycle programmes in
Sweden and intend to complete their studies
for the award of either a licentiate degree or
a PhD. This means that those classified as international third-cycle student do not include
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doctoral students who are only taking part in
international exchanges or doctoral students
who have international backgrounds (for instance students who were born in Sweden but
have two parents who were born abroad). The
latest statistics on international third-cycle
students divided on the basis of their country
of origin and higher education institution (see
below) refer to 2007.
The number of students beginning thirdcycle programmes who come from Asia has
risen in recent years and in 2007 slightly more students from Asia began doctoral
studies than from Europe – in the first case
35 per cent and in the second 32 per cent of
all international beginners. Doctoral students
from China constitute the largest single group
among students from Asia, while the predominant country of origin for those from Europe
is Germany. Information about the country of
origin of about 20 per cent of these international beginners is unavailable.
In terms of the different disciplinary domains, the proportions of international thirdcycle students among those beginning doctoral programmes during the last ten years have
been largest in the natural sciences, technology and at the Swedish University of Agricultural Science, while it has been smallest
in the disciplinary domain of the humanities and social sciences. Medicine lies somewhere in the middle. During 2007 an unusually large number began doctoral studies in
technology, which is a reflection of the fact
that it was higher education institutions with
explicitly technological profiles that arranged
the most extensive international recruitment
campaigns during that year.
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INTERNATIONAL
STUDENT MOBILITY

Student mobility across the borders of Sweden
has increased considerably during the last fifteen years. This applies both to Swedish students who travel abroad to study and to students who travel to Sweden for the same purpose. The number of students travelling from
Sweden has, however, declined in recent years.
During the academic year of 2007/08 about
24,000 Swedish students studied abroad.
This figure has hovered around 25,000 since
1997/98. The number of students coming to
Sweden has more than tripled during the
same period and in the academic year of
2007/08 there were just over 31,000 students
from other countries on first and second-cycle
programmes at higher education institutions
in Sweden. Altogether this means that the
number of students coming to Sweden is now
larger than those travelling abroad to study.
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Incoming and outgoing students. There were more
students coming to study in Sweden than those leaving Sweden
to study abroad in 2007/08. Over 31 000 students from other
countries were studying in Sweden 2007/08 – three times
more than ten years ago.

STUDENTS TRAVELLING FROM SWEDEN

Fewer Swedes studying abroad
During the academic year of 2007/08 about
24,000 Swedish students were studying in
higher education abroad. This was just under
2 per cent fewer than in the previous year. Almost 19,000 Swedish students had made their
own arrangements to study at higher education institutions outside Sweden (“free-movers”). This is the number of students granted
student finance by CSN (Swedish Board for
Study Support) for studies abroad that they
have arranged themselves. In addition almost
5,000 students travelled from Sweden within
the framework of exchange programmes, in
other words they were registered in exchange
programmes that had been organised by the
Swedish higher education institution at which
they were studying.
Between 1989 – when it first became possible to apply for student finance for studies
abroad – and 2002/03 the numbers studying
abroad who had made their own arrangements
rose sharply. During this period the number
increased by almost 20,000. During recent
academic years, however, this number has declined. There has been a relatively large drop
since the peak year in 2002/03, 16 per cent
fewer, and is mainly due to the fact that fewer students take short preparatory language
courses. The numbers studying abroad within
the framework of exchange programmes has
also declined, by 5 per cent during the most
recent academic year.
More students in Asia and Denmark
– fewer in Spain and Australia
It is most common for Swedish students to
study abroad in a European country. Almost
two out of every three of the students who

travel abroad go to Europe, mainly the United Kingdom, Denmark and Spain. More and
more, however, are opting to study in Asian
countries. Nearly 1,800 were studying in Asia
during the academic year of 2007/08, which
is six times more than in 2001/02, when the
total was 300. This means that Asia’s share of
the students travelling abroad has grown and
now amounts to just over seven per cent.
The United Kingdom and the USA are the
single largest host countries. The first receives
just over 18 per cent, the second just under
17 per cent of all the students leaving Sweden. Denmark, Poland, China, Japan, Switzerland and Hungary also receive considerably more Swedish students today than they
used to. There has been a particularly large
rise for Denmark, which is today the third
most popular destination. During 2007/08
2,000 Swedes travelled to Denmark to study,
over 700 of them in medicine.
The numbers travelling to some countries,
for instance the USA, have declined. Recently
there has also been a drop in the numbers of
Swedes travelling to the major European host
countries. The numbers travelling to Spain,
Italy, Germany and France declined by 8 per
cent or more in the last year. As Europe has
on the whole retained its share of the students
who travel abroad, this reduction means that
Swedish students are increasingly opting to
study in other European countries.
The humanities, social sciences
and medicine popular abroad
The largest subject area for which students
make their own arrangement to study abroad
is still the humanities – here language study
plays an important role – and art. Just under
37 per were studying in this field during the
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Country
Denmarik
Finland
Iceland
Norway
Nordic countries

Total number
of Swedish
thereof on
students
exchange
abroad
programmes
1 965
236
61
627
2 890

160
61
42
120
384

123
1 284
93
163
854
96
367
730
61
129
69
423
1 660
4 473
151
814
379
178
226
12 273

68
403
23
62
124
17
197
26
38
1
15
124
277
487
34
305
19
96
37
2 353

46
107
107
260

5
65
45
115

454
89
4 046

287
73
527

32
4 621

13
900

81
199
45
81
406

22
40
2
21
85

Japan
China
Singapore
South Korea
Thailand
Other Asian countries
Asia

497
595
170
89
104
334
1 789

128
186
136
72
40
110
672

Australia
New Zealand
Oceania

1 868
167
2 038

365
55
422

24 277

4 931

Belgium
France
Greece
Ireland
Italy
Malta
Netherlands
Poland
Portugal
Romania
Russia
Switzerland
Spain
United Kingdom
Czech Republic
Germany
Hungary
Austria
Other European countries
Europe excl. Nordic countries
Egypt
South Africa
Other African countries
Africa
Canada
Mexico
USA
Other North and Central
American countries
North and Central America
Argentina
Chile
Uruguay
Other South American countries
South America

Total

Number of students studying abroad with student
assistance, 2007/08. Nearly two out of three Swedish
students studying abroad do so in Europe including the
Nordic countries. The biggest single host country is
the UK, which receives a fifth of all Swedish outward
students. For exchange students USA is the biggest host
country, with one in nine exchange students.
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academic year of 2007/08. This is followed by
the social sciences, economics and law with
26 per cent. The third largest subject area is
medicine, health and care – mainly because
increasing numbers are studying medicine
abroad. The number of students in medicine,
health and care has more than tripled since
2001/02, and 15 per cent of those who made
their own arrangements to study abroad in
2007/08 chose this subject area. The proportions of students in the other seven subject
areas was a few per cent each.
In exactly the same way as when it comes
to higher education in Sweden, women form
a larger proportion than men of those who
opt to study abroad. In the academic year of
2007/08 62 per cent of those studying abroad
were women.

THE ERASMUS PROGRAMME ACCOUNTS
FOR HALF OF THE EXCHANGES

During the academic year of 2007/08 almost
5,000 students travelled abroad on some form
of exchange programme arranged by a Swedish higher education institution as part of its
teaching. The largest programme is the European Erasmus exchange programme. Internationella programkontoret för utbildningsområdet (International Programme Office for
Education and Training) coordinates Swedish participation in this exchange programme.
The Erasmus programme accounts for just
under half of all exchanges in programmes
but most of the higher education institutions
in Sweden also have their own agreements
with higher education institutions in other
countries. The other half of these exchanges
are undertaken via agreements of this kind. In
addition there is Nordplus, an exchange pro-

Field of
qualifications
Law and
social
sciences

Fine
arts

Humanities and
theology

Technology

Medicine and
odontology

Agricultural
sciences
Natural
sciences

Health
and
care/
nursing

Teaching/education

Other
Total

Group of qualifications
Degree of Master of Laws
Degree of master/bachelor with
specialisation in economics
Degree of master with
specialisation other than economics
Degree of bachelor with
specialisation other than economics
Degree of bachelor of Science in
Social Work
Total Law and social sciences
Degree of Master with
specialisation
Degree of Bachelor
Total Fine arts
Degree of Bachelor
Degree of Master with
specialisation
Degree of Bachelor of Theology
Total Humanities and theology
Degree of Master of Architecture
Degree of Master of Science in
Engineering
Degree of Bachelor
Degree of Bachelor of Science in
Engineering
Total Technology
Degree of Master with
specialisation
Degree of Master of Science in
Medicine
Degree of Master of Science in
Dental Surgery
Total Medicine and odontology
Degree of Master of Science in
Agriculture
Total Agricultural sciences
Degree of Master with
specialisation
Degree of Master of Science in
Pharmacy
Degree of Bachelor
Degree of Bachelor of Science in
Pharmacy
Total Natural sciences
Degree of Bachelor of Science in
Occupational Therapy
Degree of Bachelor of Science in
Biomedical Laboratory Science
Degree of Bachelor of Science in
Physiotherapy
Degree of Bachelor
Degree of Bachelor of Science in
Nursing
University Diploma in Social Care
Total Health and care/nursing
Degree of Bachelor/Master of
Education
Degree of Bachelor of Education in
Careers Counselling
Total Teaching/education
Total Other

Proportion Number
(%)
of firststudied
time
abroad graduates
39
1 132
34

3 946

26

1 291

14

2 624

6
23

1 557
11 546

29
19
19
20

85
268
591
1 340

17
8
18
47

592
111
2 185
159

25
10

3 592
546

7
18

1 658
6 585

20

163

17

840

10
15

162
1 424

26
14

80
376

14

917

13
11

112
320

1
10

206
1 639

9

395

8

302

7
7

498
229

6
2
6

3 766
262
6 202

3

8 397

2
3
4
14

132
8 606
45
39 199

Proportion of those awarded their first qualifications
in the academic year of 2007/08 who studied abroad
(excluding incoming students). On average 14 per cent
of all those awarded their first qualifications in 2007/08 had
studied abroad, but there are major variations between
different groups of graduates. For instance nearly half of
those graduating in architecture and nearly 40 per cent of
law graduates had studied abroad, while the corresponding
proportions among those graduating in health and care or
in teaching are considerably lower, just over 6 per cent in
the first case and 3 per cent in the second.

gramme intended for students and teachers
in higher education in the Nordic countries.
During the academic year of 2007/08 almost
300 individuals were taking part in studies
under the aegis of this programme.
Most of the Swedish students involved
in the European Erasmus programme travel
to the United Kingdom, France, Germany,
Spain or the Netherlands. Other exchange
programmes enable many students to travel
to the USA, Australia or Canada.

STUDIES ABROAD MOST
FREQUENT FOR ARCHITECTS

Of the 39,200 students awarded their first
qualification in 2007/08 (excluding incoming students) on average 14 per cent had studied abroad within a period of six years before
graduating. There are major differences between different subject areas.
The largest proportion of students who had
studied abroad can be found among those
awarded degrees in architecture, 47 per cent.
They are followed by law graduates with 39 per
cent and those awarded Bachelors or Masters
degrees in economics with 34 per cent.

INCOMING STUDENTS IN SWEDEN

Ever since the mid-1990s the numbers of students travelling to Sweden have been rising
and during the academic year of 2007/08 there
were over 31,000 international students taking
first or second-cycle courses in Sweden. The
average rate of increase has been 13 per cent
per year and between 2006/07 and 2007/08
the number of incoming students rose by 12
per cent. This means that the number of stu-
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dents travelling to Sweden is larger today than
the number of those travelling abroad.
This increase also means that the incoming
students now constitute a considerably larger
proportion of the student population in Sweden than they used to. This proportion has
risen from 3 to 8 per cent in the last ten years.
About 19,000 international students made
their own study arrangements in Sweden in
2007/08. An additional 12,000 were studying at higher education institutions in Sweden within the framework of exchange programmes, most of them in the Erasmus programme.

MORE STUDENTS FROM ASIA IN SWEDEN

During the last academic year more than
19,300 students had made their own arrangements to study in Sweden but information
about the countries they came from is only
available for just over 13,500 of them, mainly
those who have been granted residence permits.
Just over half of the 19,300 students in Sweden who had arranged their own studies came
from Europe or the Nordic countries, including those for whom there is no information
of their country of origin. An additional 35
per cent came from Asia. This latter group is
also the one that has seen the largest increase.
The largest countries of origin are China,
Pakistan, Finland, Iran and India. These five
countries account for almost 50 per cent of
those who had made their own arrangements
to study in Sweden for whose country of origin information is available.
International students who have made
their own arrangements to study in Sweden
are relatively young. Four out of every five are
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no more than 29 years old. Men form the majority in this group, 59 per cent.
About two-thirds of the international students who had made their own arrangements
were studying in study programmes, mainly
second-cycle one or two-year Masters programmes. As these programmes are short international students who have made their own
arrangements often only spend a short time
studying in Sweden. In the academic year
of 2007/08 over four out of every five in this
group had spent two years at the most studying in Sweden.
The most frequent subjects studied were
the natural sciences and technology. Almost
half of all the international students who had
made their own arrangements to study in
Sweden opted for these subject areas and this
may also explain the overrepresentation of
men among incoming students, as the proportion of men in these areas is generally higher. The next most frequent subject areas were
the social sciences and the humanities. Just
over one third of the incoming students who
had made their own arrangements to study in
Sweden were to be found in these areas.

MORE THAN 12,000 STUDENTS IN
EXCHANGE PROGRAMMES IN SWEDEN

The numbers of students who come to Sweden on exchange programmes has more than
doubled during the last decade. During
2007/08 the number rose by almost 8 per cent
to 12,100. This means that there were twice
as many students coming to Sweden on exchange programmes as there were Swedish
students travelling abroad.
Most exchange students come from Europe. This was where almost 80 per cent of

Country of origin

Total number of
foreign students
in Sweden

thereof free
movers

Denmark
Finland
Iceland
Norway
Nordic countries

306
1 741
184
483
2 714

165
1 232
135
343
1 875

Belgium
Estonia
France
Greece
Italy
Lithuania
Netherlands
Poland
Portugal
Russia
Switzerland
Spain
United Kingdom
Czech Republic
Turkey
Germany
Ukraine
Hungary
Austria
Other European countries excl.
Nordic countries
Europe excl. Nordic countries

195
98
1 751
196
622
217
662
485
137
401
229
1 134
406
188
454
2 626
207
103
397

25
77
261
119
112
86
61
117
27
279
31
180
77
19
216
518
136
23
35

758

470

11 266

2 869

Origin unknown within Nordic
countries and Europe

5 801

5 801

Ghana
Cameroon
Nigeria
Other African countries
Africa

109
247
391
567
1 314

107
247
391
442
1 187

Bangladesh
India
Iran
Japan
China
Pakistan
Singapore
South Korea
Thailand
Vietnam
Other Asian countries
Asia

545
866
862
226
2 253
1 688
217
170
184
100
598
7 709

545
775
860
105
1 890
1 671
17
57
160
77
530
6 687

444
263
806

147
125
282

Canada
Mexico
USA
Other North and Central
American countries
North and Central America

1 580

606

Argentina
Brazil
Other South American countries
South America

72
109
204
385

21
76
141
238

Australia
Other Oceanian countries
Oceania

418
37
455

59
9
68

Total

67

31 224

52

19 331

the exchange students came from in 2007/08,
among them the 7 per cent coming from the
Nordic countries. An additional 9 per cent
came from Asia and 8 per cent from North
America.
The largest groups of exchange students
came from Germany, France, Spain, the
Netherlands and the USA. Almost half of the
incoming exchange students came from these
five countries.
The majority of the incoming exchange
students are young, almost 85 per cent are
under 25 and they are considerably younger
than the incoming students who have made
their own arrangements to study in Sweden.
The gender balance for these exchange students is even, 51 per cent are women and 49
per cent men.
Virtually all of the incoming exchange
students spend no more than two semesters
in Sweden, all of them on short free-standing courses and mainly in law, the social sciences as well as the humanities (languages)
and theology. Three out of every five incoming exchange students are studying in these
subject areas.

EDUCATION AND THE
LABOUR MARKET

The annual output of graduates from the
higher education institutions is twice as large
as the number of those with higher education
who are retiring each year. As a result, as each
new cohort enters the labour market the competence of the labour force is being upgraded.

The number of incoming students in Sweden in
2007/08. Two of every three of the students travelling
to Sweden come from Europe. Germany is the single
largest country of origin and accounts for almost onetenth of the incoming students. The number of incoming
students has tripled since the late-1990s. The rise has
been particularly large for Asia, where China is the largest
country of origin.
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LOW UNEMPLOYMENT FOR GRADUATES

The majority of those graduating from higher education institutions establish themselves
relatively quickly in the labour market. There
are, however, major variations in the establishment rate that depend on the area for
which the qualification is intended.
Generally speaking, graduates from higher education have an advantage in the labour
market compared with those who have only
completed upper-secondary programmes,
who in their turn have a stronger footing than
those with only primary education. One indication of this can be found in the unemployment statistics.
Per cent
12
Primary education
10

8

Upper
secondary
education

6

4
Higher education
2
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Unemployment in relation to educational attainment
in the labour force, 16–64 years. There is a clear relationship between educational attainment and unemployment
which is revealed in the labour market survey undertaken by
Statistics Sweden. During 2005 the definition of unemployed
was altered, which means that figures on unemployment
prior to 2005 cannot be compared with those from 2005 and
onwards.

Irrespective of the economic climate, unemployment is highest for those in the labour
force with only primary education or the
equivalent. Unemployment is lower for those
who have completed upper-secondary school-
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ing and lowest for those with higher education
qualifications. During 2008 unemployment
among graduates was 3 per cent. For those
who had completed upper-secondary school
the figure was 4.4 per cent and for those with
only primary education 9.2 per cent.

ESTABLISHMENT IN THE LABOUR MARKET

High establishment rates in 2007
Of those who graduated from higher education institutions during the academic year of
2005/06, 78 per cent had established themselves in the labour market by 2007, i.e. twelve
to eighteen months after graduating. The proportion of those entering the labour market
was 5 percentage units higher for 2007 than
for 2006.
Major differences between different programAmong those graduating from higher education institutions in 2005/06, physician, dentists, psychotherapists and specialist
nurses were the groups in which the largest
proportions established themselves in the labour market, at least 90 per cent. The 80–89
per cent establishment rate interval includes
graduate engineers, lawyers, pharmacists, biomedical analysts, nurses, dental hygienists,
graduates in computer and systems science,
economics, technology, and also those with
general qualifications that focused on care
and medicine.
Groups in which relatively small proportions established themselves, in the 60–69
per cent interval, included natural scientists,
physiotherapists and vocational therapists.
This group also included those with Bachelors
degrees in the behavioural or social sciences.

Less than half of the students awarded qualifications in the fine, applied and performing
arts or general qualifications in the humanities had established themselves in the labour
market by 2007.
Longer programmes – for Masters degrees
– normally offered a small advantage over the
shorter ones – for Bachelors degrees – in labour market establishment rates in 2007 for
those awarded qualifications in the academic
year of 2005/06.
High establishment rate for
research qualifications
Since the mid-1990s the number of individuals awarded research qualifications has almost
doubled. This means that each year the input
to the labour market of research graduates is
larger than the number retiring.
Eight out of every ten of those who graduated in 2002, both among women and men,
had established themselves in the labour
market by 2005. Just over half of them were
employed in the public sector, most often in
higher education, which of course offers the
most usual career for those with research
qualifications. Just under one-third were employed in the private sector and one-fifth in
local government.
Monitoring alumni from research programmes has become less reliable in recent
years as the proportion of international students has risen. Many of them do not stay on
in Sweden after graduation so their establishment rate cannot be assessed.

SUPPLY AND DEMAND FOR HIGHER
EDUCATION QUALIFICATIONS
IN THE LABOUR MARKET

Major contribution to
the labour market
Overall about 40,000 graduates from higher
education are entering the labour market each
year – about 40 per cent of an age cohort. In
addition a relatively large number of students
leave higher education institutions without
taking a degree. In addition, each year Sweden receives a net surplus of about 5,000 individuals with post-secondary training as the
proportion with post-secondary qualifications
is higher among immigrants than among
those leaving the country.
Each year, therefore, Sweden is gaining a
significant input of graduates from higher education. The proportion of graduates among
those retiring is just under half as large.
On average, therefore, the numbers graduating from higher education are more than adequate to fill the gaps left by graduates leaving
the labour market.

BALANCE BETWEEN SUPPLY AND
DEMAND IN THE FUTURE

Establishment rate statistics as well as the assessments made by employers of the current
situation in the labour market indicate imbalances for certain groups of graduates. There is
a lack of those qualifying in the areas of care
and education and a surplus in the humanities
and fine, applied and performing arts.
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Calculated
recruitment needs
Teachers in extended school programmes, early years
Vocational teachers
Biomedical analysts
Graduate engineers
Preschool teachers
Dispensing pharmacists
Special needs teachers
Dentists
Librarians
Teachers in early years education
Architects
Agronoms and landscape architects
Nurses
Physicians
Teachers in secondary education
Physiotherapists
Occupational therapists
Graduates in social sciences including behavioural science
Veterinarians*
Theologists
Psychologists
Graduates in the humanities
Graduates in the natural sciences
Graduates in computer sciences
Master graduates in engineering
Graduates in social work
Law graduates
Journalists
Graduates in economy
Pharmacists
Graduates in the fine, applied and performing arts
0
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Per cent

* The veterinarians are a small group and sensitive to changes even in small numbers. The situtation for veterinarians in the labour market is therefore based on an average over three years.

Future deficits and surpluses in the labour market. This diagram shows the estimated numbers of graduates in relationship to
recruitment needs (expressed in percentages) for different educational areas if no changes are made in the numbers of new entrants
for the academic year of 2009/10. Those qualifying as teachers in early years education and extended school programmes, vocational
teachers, biomedical analysts, graduate engineers, dispensing pharmacists, special needs teachers and dentists belong to the groups in
which deficits can be expected if the numbers of new entrants are not raised. There is a risk that there will be a surplus of graduates in
economics, pharmacy and the fine, applied and performing arts.

Information about the current labour market situation offers little help, however, to
students about to choose a programme or to
higher education institutions planning what
to offer. What they need instead is information about what supply and demand in the
labour market will look like when these programmes have been completed, in other words
three or four years ahead, or even longer.
In the short term the state of the economy has a major impact on the balance in the
labour market. But in the long term, other
factors such as the development of different
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sectors, skill requirements, retirement and
other forms of mobility affect the demand
for different groups of graduates. On the basis of assumptions about the development of
these factors, each year the National Agency
for Higher Education produces an assessment
of the future balance in the labour market for
about thirty different groups of graduates.
For about one-third of these groups these
estimates indicate a balance or relatively good
balance between the supply of qualified individuals and labour market demands. This
applies, for instance, to vocational therapists,

social and behavioural scientists, theologians
and veterinary surgeons. Otherwise there are
manifest risks of either a surplus or shortage
of graduates unless changes are made in the
number of places offered in different programmes.
Risk of shortages may arise for groups of
graduates where large numbers of retirements
can be expected in the next decade. This applies, for instance, to biomedical analysts,
pharmacists, physicians, dentists and for
many of the other groups with qualifications
in health and social care, certain groups of
teachers, engineers with Bachelors degrees or
diplomas, and graduates in agricultural sciences.
Where medicine and dentistry are concerned shortages already exist even though
they have been reduced somewhat in recent
years. A considerable number of the medical
posts that become vacant today have to be
filled through the recruitment of physicians
from other countries.
There is also a shortage of graduates from
first-cycle programmes in engineering and
here the numbers need to be raised. There
is room for expansion in the programmes in
terms of student places. The problem is instead the lack of interest shown by students.
Current shortages of teachers in early years
education, extended school programmes,
special educational needs and vocational programmes will worsen in the future. Many students take programmes that offer qualifications in early years education and in extended
school programmes but a large number then
opt to work as primary teachers instead. The
figures suggest that there will be a balance or
relatively good balance between supply and
demand in the labour market for graduates

with qualifications in secondary or upper-secondary teaching.

TEACHERS AND RESEARCHERS

Employees in higher education make up
roughly one-quarter of all those employed by
the state and amounted in 2008 to 62,700 individuals, or 50,200 full time FTEs. If doctoral students are excluded, the total number
of FTEs is 42,700.
Among those employed by higher education institutions 63 per cent are employed as
teachers and researchers. In 2008 the proportion of the staff involved in teaching and research amounted to 24,000 FTEs which was
an increase of nearly 400 FTEs or 2 per cent
compared with 2007.
Number
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Number of employees

50,000
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30,000
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postgraduate students
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Number of employed in higher education institutions,
1985–2008, (FTE's). After rising since the beginning of the
1990s the numbers employed declined after 2003. If postgraduate studens with posts are excluded the number of employed
have risen sligthly the last years.

RESEARCH AND TEACHING STAFF

The largest categories of staff involved in research and teaching are senior lecturers, 27 per
cent, and lecturers, 24 per cent. These are followed by the categories of other research and

TRENDS AND DEVELOPMENTS

41

teaching staff with 19 per cent and professors
with 18 per cent. Technical and administrative
staff whose tasks involve research and teaching (such as research technicians and project
administrators) constitute 6 per cent of the research and teaching staff. Finally 5 per cent of
the research and teaching staff are post-doctoral research fellows and 1 per cent are visiting lecturers or part-time fixed-term lecturers.
Gender balance evening out of
for teaching and research staff
but still uneven for professors
There is a development towards a more even
gender balance among teachers and researchers. In the mid-1990s roughly 30 per cent of
the research and teaching staff were women, in
2008 the ratio of women to men was 42 to 58.
The largest changes in research and teaching staff have taken place among senior lecturers, where the proportion of women has risen
by 18 percentage units, and post-doctoral research fellows, where the rise has been 17 percentage units since 1995.
Per cent
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Junior lecturer
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20
Professor
10
0
1995

1997

1999

2001

2003

2005 2007 2008

Proportion of women among research and teaching
staff 1995–2008, FTE's. The proportion of women is rising
slowly. Since 1995 the proportion of women professors has
risen from 8 to 19 per cent, and of senior lecturers from 22 to
40 per cent. Women are in majority, 56 per cent, only among
the junior lecturers. The increase among junior lecturers between 1997 and 1998 can largely be explained by the incorporation of the colleges of health sciences in the national higher
education system.

42

TRENDS AND DEVELOPMENTS

The lowest proportion of women can be
found among the professors (19 per cent) even
though there has been a 500 per cent rise in
the number of women professors in the last
13 years. Since 1995, when the proportion of
women among professors was 8 per cent, the
number has risen from 160 to 794 FTEs.
Women still account for a small proportion of those appointed to professorships. Just
over one-quarter of newly recruited professors
in 2006 were women. In addition women obtain appointments as professors later in life
than men. If a situation is to be attained in
which half of the professors are women and
half men in 2030, the ratio of women among
newly recruited professors each year would
have to amount to about 57 per cent.

INTERNATIONAL EXCHANGES

Among the research and teaching staff, 730
individuals spent at least one month during
2008 working abroad. This figure has risen
slowly since 2005, when it was 560. Professors
and senior lecturers each accounted for about
one-third of this international exchange.
During 2008 about 730 teachers and researchers from abroad also came to Sweden
to work here for at least one month.
Information is available on which parts
of the world were involved for 80 per cent of
those who participated in international exchanges. Even though many of the exchanges
were with European countries, they are fairly
widely spread throughout the world.

RESEARCH FUNDING

Funding for research and third cycle programmes consists mainly of the direct govern-

ment funding allocated to the higher education institutions by the Riksdag and research
grants from a variety of funding agencies,
most of which comes from the public purse.
After a few years when revenues declined
the trend has reversed and revenues for research and third-cycle programmes have now
reached a historically high level. In 2008 the
revenues of the higher education institutions
for these activities totalled SEK 27.3 billion.
In current terms this is just under SEK 2 billion more than in 2007 (SEK 1.92 billion) and
there has not been such a large increase for
many years. Even in real terms this is a considerable rise, almost SEK 1 billion or 4 per cent.
The revenues of the higher education institutions from direct government funding and
from external funding rose during 2008 by
about 3 per cent each. In addition financial
revenues rose substantially and altogether the
increase was SEK 935 million in real terms.
The research undertaken in the higher education institutions corresponds to just over
20 per cent of the entire amount allocated to
research and development, R&D, in Sweden,
which in 2007 totalled SEK 110 billion.

In 2008 the revenues of the higher education institutions from external funding totalled SEK 14.1 billion. In comparison with
2007 this external funding has risen by just
over SEK 400 million or 3 per cent. This
means that external funding accounted for 53
per cent of the revenues of the higher education institutions in 2008.
Public and private funding
In addition to the direct government funding received by the higher education institutions, most of their external funding also
comes from the public purse. In 2008 82 per
cent of the revenues of the higher education
institutions came from public sources, most
of it from the government.
Foundations and private non profit
sector abroad, 0.4 billion
Business enterprise sector
abroad, 0.3 billion
Financial revenues,
0.6 billion
Swedish foundations
and private non profit
sector, 2.5 billion
Swedish business
enterprise sector, 1.2 billion

EU, 1.1 billion
Local authorities
and regans,
1.1 billion
Other
public funding,
0.9 billion
Other government
agencies, 2.6 billion

HIGHER EDUCATION INSTITUTION
RESEARCH REVENUES

Direct state
funding, 12.6 billion

Research councils and Vinnova, 4 billion

Rises in both direct government
funding and external funding

Research funding. During 2008 the revenues of the
higher education institutions for research and postgraduate
programmes amounted to 27.3 billion Swedish kronor. 82
per cent of this came from various public funding agencies.

Direct government funding for research and
third-cycle programmes amounted to SEK
12.6 billion in 2008. In comparison with
2007 direct government funding has risen by
SEK 800 million in current terms, including
adjustments for prices and salaries of 0.3 per
cent.

The revenues of the higher education institution from public external funding have on
the whole risen every year since 1999, except
for two years, 2001 and 2005. The reduction
in 2001 was largely due to a drop in funding
from the research councils with the imple-
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mentation of a new research funding organisation. The decline in 2005 can be explained
by a drop in funding from the public research
foundations.
Developments concerning revenues from
private funding have varied to a greater extent
during the last decade. From 1999 until 2002
revenues from private funding rose considerably. This was because of a substantial rise in
the funds allocated by both Swedish companies and Swedish foundations and non-profit
organisations. This trend reversed in 2003 and
until 2007 revenues from private funding declined, mainly because of a drop in funding
from Swedish foundations and non-profit organisations. In 2008 the trend reversed and
revenues from private funding again rose.
Development to full-cost accounting
From a longer perspective the revenues of the
higher education institutions for research and
third-cycle programmes from external funds
has risen considerably more than revenues
from direct government funding. In the early
1980s two-thirds of the revenues of the higher
education institutions for research and thirdcycle programmes took the form of direct government funding.
For many years external funding for research and third-cycle programmes rose more
than direct government funding, one reason
being the emergence of new sources of funding such as the EU and the public research
foundations. Increases in third-stream activities also resulted in increasing revenues for the
higher education institutions from companies
and from local government. External funding accounted for 55 per cent of the revenues
for research and third-cycle programmes in
2002/03 when it reached its peak.
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Proportion of externally funded research and thirdcycle programmes at HEIs for the period 1981/82
until 2008. The proportion of external funding rose from
32 to 55 per cent at the beginning of the 21st century. Since
2005 external funding has accounted for about 53 per cent.

With the increase in the proportion of external funding, compensation for indirect costs
has become an increasingly important issue.
In both the EU and the European University
Association (EUA) the question of full-cost
accounting has given rise to debate and two
new projects have recently been concluded.
The reports of both are available: Diversed
Funding streams for University-based research:
Impact of external project-based funding on financial management in Universities, European Commission Research Directorate-General and Financially sustainable universities –
Towards full costing in European universities,
EUA Publications 2008.
New accounting models clearly
indicate indirect costs
Sveriges universitets- och högskoleförbund
(Association of Swedish Higher Education)
has set up several committees to work together with a number of research funding organisations on the development of a new accounting model. This model means that each

activity, cost unit, bears its share of the aggregate cost at every level, i.e. at the overall
institutional level, faculty level and departmental level. This enables determination of
the size of these shared costs, which can vary
from higher education institution to higher
education institution, so that any subsidisation from direct government funding can be
clearly accounted for.
This new model for full-cost accounting
has been introduced at a number of higher
education institutions and it is intended that
it should be used by all of them. Several funding agencies have accepted the model and the
government has expressed its support by including in its public service agreements with
higher education institutions the requirement
that the Association of Swedish Higher Education’s model for calculating indirect costs
should be used.

THE PROPORTION OF THE GDP
ALLOCATED TO RESEARCH

In 2000 the EU adopted the Lisbon Strategy.
The aim was to invest more in research and
to raise its excellence and effectiveness by focusing endeavours in the European Research
Area (ERA).
The EU target was that 3 per cent of the
GDP should be allocated to research and development (R&D), one-third of this in the
form of public funding and two-thirds from
the private sector.
Since 1993 R&D investments in Sweden
have exceeded 3 per cent of the GDP and so
this aspect of the target had already been attained when it was adopted. In years immediately after 2000, more than 4 per cent of the
GDP was allocated to R&D in Sweden. In

recent years, however, R&D funding in Sweden has not risen at the same rate as the GDP.
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Allocations to R&D as a proportion of the GDP in a
number of countries. Only in Israel is the R&D more intensive than in Sweden. Source: OECD, Main Science and Technology Indicators, May 2007. For Sweden 2006 and 2007: Statistics
Sweden.

In 2007 the amount allocated in Sweden for
R&D was SEK 110 billion, which is 3.61 per
cent of the GDP, the highest figure in Europe. The commercial sector accounts for
three-quarters of Swedish R&D, most of this
in about 20 major companies. There are few
research institutions in Sweden and most of
its publicly funded research is undertaken in
the higher education institutions. About 20
per cent of the total allocation to R&D goes
to the higher education institutions.
As such a large proportion of Swedish investment in R&D comes from the commercial sector, Sweden has also attained the EU
target for investment from this source. However, the other element in the target, the investment of public funding corresponding to
1 per cent of the GDP in research, has not
been attained in Sweden. The most recent statistics show that Finland is the only member
state to have achieved this goal. Growth of
the GDP plays a significant role, of course, in
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determining to what extent the target can be
attained or not.
The latest government bill on research contains the estimate that the increase in the resources for research will enable Sweden to attain the target by 2009 at the latest. The government includes in the public funding for
R&D not only direct government allocations
but also funding from the regional health authorities for clinical research, research funding from local authorities and the public research foundations, EU research funding and
funding from Riksbankens jubileumsfond
(Bank of Sweden’s Tercentenary Foundation).

Sweden ranks relatively high in international comparisons of expenditure on higher
education as a proportion of the GDP. Part of
explanation is that most of the publicly funded research in Sweden is undertaken in the
higher education institutions while in other
countries it can be found in independent institutes. As expenditure on research at higher
education institutes is included in the total
expenditure on higher education in Sweden,
the proportion this represents of the GDP is
therefore relatively high.
Central government agencies 1%
Study assistance 17 %

FUNDING

In 2008 the expenditure of the higher education institutions totalled SEK 49.5 billion. In
current terms this is SEK 2.5 billion, or 5 per
cent, more than in the previous year. Calculated on the basis of prices in 2008, expenditure has risen by just over 1 per cent compared
to 2007.
The expenditure of the higher education
institutions corresponds to 1.57 per cent of
the GDP, which is somewhat higher than in
the previous year. GDP growth during 2008
amounted in current terms to 3 per cent while
the expenditure of the higher education institutions rose by 5 per cent. For several years
GDP growth has been considerably higher than the development of the expenditure
of the higher education institutions so that
the proportion of the GDP this represented
has declined. Now, however, this trend is being reversed because of a slowdown in GDP
growth and we are approaching the EU target
of an investment of 2 per cent of the GDP in
higher education by 2010.
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Universities and
university colleges 82 %

Higher education sector expenditure in 2008. Total
expenditure in the sector amounted to SEK 60.4 billion, of
which 82 per cent was by the higher education institutions.

The total expenditure in the higher education sector also includes the cost of student
finance as well as the costs of a number of
central agencies. In 2008 the cost of student
finance in higher education was SEK 10.3 billion and the costs of the central agencies SEK
0.6 billion. Altogether expenditure in the entire higher education sector amounted to SEK
60.4 billion, which corresponds to 1.9 per cent
of the GDP.

REVENUES, EXPENDITURE AND RESULTS

In terms of revenues just under half – 45 per
cent – of the operations of the higher educa-

tion institutions comprise first and secondcycle programmes and just over half – 55 per
cent – research and third-cycle programmes.
In addition the Swedish University of Agricultural Science has been given a third task,
ongoing environmental analysis, which is relatively marginal Revenues of just over SEK
50 billion
The total revenues of the higher education
institutions amounted to SEK 50.1 billion in
2008. Since 2007 these revenues have risen
by SEK 2.7 billion in current terms. If cost
adjustments are taken into account, the increase amounted to SEK 900 million or 2 per
cent. This rise derives entirely from increased
revenues for research. Revenues for first and
second-cycle programmes declined somewhat
during 2008, mainly because the institutions
were unable, for the third year in succession,
to use the entire amount allocated for these
programmes as there were too few students.
During 2008, therefore, revenues for first
and second-cycle programmes declined while
the funding for research and third-cycle programmes rose. Overall this means that total
revenues from direct government funding increased by SEK 180 million, or 0.5 per cent in
real terms. The revenues of the higher education institutions from external funding agencies rose by SEK 0.5 billion to SEK 17.2 billion
and their financial revenues by just over 30
per cent to total SEK 0.8 billion. Even though
the revenues of the higher education institutions rose during 2008 in real terms they are
still somewhat lower than when they peaked
in 2004.
87 per cent public funding
Government funding allocated directly by the
Riksdag to the higher education institutions

accounted for SEK 32 billion of their total revenues. This means that 64 per cent of their
total revenues of SEK 50.1 billion consists of
direct government funding. In addition to
direct government funding, SEK 8 billion is
provided by the state to fund operations at the
higher education institutions through various
government agencies. This means that a total of SEK 40.1 billion, or 80 per cent of the
funding, comes from the government. An additional SEK 3.5 billion is provided by other
public funding agencies such as the local authorities and county councils, public research
foundations and the EU. This means that altogether 87 per cent of the funding for the operations of the higher education institutions
comes from the public purse.
Companies and non-profit organisations
in both Sweden and abroad account, together with “miscellaneous” sources (unidentified
sources and private individuals), for SEK 5.7
billion, or 11 per cent of the funding. Private
funding is mainly available for research and
third-cycle programmes. Just over 20 per cent
of the private funding is for first and secondcycle programmes and most of it comes from
different forms of fees and charges. Financial
revenues accounted for 2 per cent of the funding in 2008.
Funding for the two different operational areas differs. First and second-cycle programmes are mainly funded (86 per cent)
through direct government funding allocated
directly by the Riksdag to the higher education institutions, while less than half the funding for research and third-cycle programmes
comes directly from the government. This
means that the proportion of direct government funding is generally considerably larger
at university colleges and the new universities
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where teaching plays a more important role
than at the older universities, with their emphasis on research.

the fine, applied and performing arts which
altogether account for just under 3 per cent of
the number of FTEs.
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Other
public
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Public
funding,
government
agencies
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Direct
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0
First- and secondcycle education

Research and thirdcycle education

Funding for the various operational areas. 86 per cent
of the funding for first- and second-cycle programmes takes
the form of direct government allocations while funding for
research third-cycle programmes comes from a variety of sources. Just under half is allocated directly by the government.

Reduced average revenue per FTE
The average funding revenue per FTE was
SEK 69,000 in 2008, which is just under 2
per cent higher than the previous year in current terms. Calculated in fixed terms, however, the average revenue dropped by just over 1
per cent during 2008.
Despite a number of quality enhancement
measures and even though student populations have changed with larger proportions of
students in subject areas where payments per
FTE are higher, the average funding revenue
per FTE remains at more or less the same level
as it was ten years ago. ¢
SEK '000
75
70

Average revenue fixed price

ALLOCATION OF RESOURCES FOR FIRST
AND SECOND-CYCLE PROGRAMMES

Government funding for first and secondcycle programmes consists mainly of payment for each FTE and annual performance
equivalent accounted for, up to the ‘ceiling’
laid down for each higher education institution. The amounts paid vary for the different
disciplinary domains and provide the basis for
calculating the ceiling amounts. Payment is
lowest for the humanities, social sciences, law
and theology, which together account for 42
per cent of the total number of FTEs. The
highest amounts are paid for programmes in
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65
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Average revenue current price

55
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45
40
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Average revenue per FTE 1999–2008, excluding health
authority funded programmes, SEK '000. The average
revenue has been calculated by dividing revenues from government funding for the first and second-cycle programmes by
the total number of FTEs for each year. In 2006 the average
revenue was high as the HEIs did not fill all their places, which
offered scope for remuneration for programmes compeleted
previously.
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Per cent

INITIAL PARTICIPATION IN
HIGHER EDUCATION

More women than men enter
higher education after completing
upper-secondary programmes
Just under 84,000 pupils completed upper
secondary programmes in the academic year
of 2004/05 and 41 per cent of them had begun
higher education studies within three years,
before the beginning of 2007/08. There are,
however, great gender differences. Among
the male school leavers 35 per cent had begun
studies in higher education compared with 46
per cent of the women.
The differences in the patterns of study of
men and women do not, however, begin in
higher education. During their earlier schooling some gender differences have already
been established. Girls generally do better
than boys in primary, secondary and uppersecondary school and fewer boys than girls
complete their upper-secondary programmes,
but there are also major differences in the areas which they opt to study. There are great
gender imbalances in the national upper-secondary programmes – particularly in the vocationally oriented ones. Less than one-tenth
of those leaving the construction, electricity,
energy and vehicle programmes are women.
Women account, however, for nearly threequarters of the pupils in the handicraft, health
care and child and recreation programmes.

52

0

10

20

30

Construction

40

50

60

70

80

Proportion of women

Vehicles

Proportion of men

Energy
Industry
Hotel and
restaurant
Electricity
Handicrafts
Business and
administration
Natural
resource use
Child and
recreation
Health care
Media
Food
Aesthetics
Technology
Social sciences
International
Baccalaureate
Natural sciences
0

10

20

30

40

50

60

70

80

Initial participation rate in higher education within
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from some of the programmes so differences should be interpreted with caution.

The much higher initial participation rate in
higher education for women can partly be
explained by the gender differences in the
upper-secondary programmes. Considerably larger proportions of the students leaving programmes where women predominate
continue to higher education than of those
leaving programmes where men are in the majority. One important explanation for this is
that many of the programmes where men predominate offer more explicit preparation for
careers that do not require higher education.
It is, however, the case that women in general go on to higher education to a consid-
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erably larger extent than men. Women from
virtually every upper-secondary programmes
have a higher initial participation rate in higher education than their male counterparts.
One reason may be that on average boys get
lower grades than girls in schools, which of
course affects their chances of admission to
higher education.
Women apply – and compete
– more than men
Of the 295,000 applicants to programmes at
higher education institutions for the autumn
semester of 2008, 64 per cent were women.
Viewed over a ten-year period the proportion
of women among the total number of applicants has remained fairly stable at around 62–
64 per cent.
The gender balance is somewhat more even
among applicants with no previous experience
of higher education, first time applicants. Of
the 94,000 first-time applicants to higher education for the autumn of 2008, 59 per cent
were women. This is a figure that has also
varied very little over the last ten-year period.
The gender ratio is most uneven, therefore,
among applicants who have previously studied in higher education, of whom only onethird are men, which can partly be explained
by the fact that in a number of advanced programmes, for specialist nursing qualifications
and midwifery, for instance, women predominate heavily.
It is not self-evident that those that apply will be admitted or that the gender ratio
among applicants is the same as for those admitted. Here again first-time applicants differ from the rest. The proportions of men and
women admitted among all applicants are
equal in size, among the first-time applicants

a somewhat larger proportion of men are admitted, 56 per cent compared to 53. The difference between women and men when it comes
to the proportions admitted is related to some
extent to their choice of programmes. Women compete with each other for places in a
number of popular, often women-dominated,
programmes such as dietetics, veterinary surgery, psychology and speech therapy. Women
applicants also compete with other women to
a great extent in the advanced programmes
where women predominate strongly, such as
midwifery and specialist nursing..
More women than men among
higher education entrants – a
truth that is three decades old
In the academic year of 2007/08 57 per cent
of just over 87,000 higher education entrants
were women. This is no new phenomenon.
This has been the pattern since the academic
year of 1977/78. Before that the pattern was
the other way round – there were more men
than women and the difference increased during the major inflow of students in the 1960s.
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New entrants to higher education 1945/46–2007/08.
The reform in 1977 is illustrated by a break in the time series.

SPECIAL THEME: WOMEN AND MEN IN HIGHER EDUCATION

53

The 1977 higher education reform was to
change this pattern. Some programmes that
had previously not been categorised as higher
education were moved into the sector. In several of these programmes there was a heavy
predominance of women and moreover they
had large student populations. This applied,
for instance, to medium length health care
programmes and teacher training. Since this
reform, women have been in the majority
among higher education students and in recent years the difference has been enhanced.
Incoming students help to even
out the gender balance
Men form the majority of incoming students
– 54 per cent of the almost 22,000 incoming
students in the academic year of 2007/08 were
men. This means that the picture given above
of the gender balance conceals a somewhat
more uneven distribution among Swedish students. Of the higher education entrants in the
academic year of 2007/08, 61 per cent were
women, which is a larger proportion than ever
before.
Women easily reach the
previous 50 per cent target
The gender imbalance among these entrants
affects not only higher education. It also has
an impact on the population as a whole. In its
budget bill for 2000 the government of the
day laid down the target that half of every
cohort would in the future begin to higher
education studies by the age of 25. If we view
the cohorts born between 1980 and 1983 women have already more than attained this 50
per cent target. By the age of 24 about 52 per
cent of the women in all of these cohorts have
already begun to study in higher education.
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Among the men in the same cohorts, however,
only about 37 per cent have started in higher
education by the same age.

QUALIFICATIONS AWARDED

Larger numbers of women than
men awarded qualifications
Women are not only in the majority among
higher education entrants but also among
those awarded qualifications. During the academic year of 2007/08 a total of 42,700 students were awarded their first higher education qualifications and 64 per cent of them
were women. The award of qualifications to
more women than men is not in itself surprising, given the gender ratio among students,
but during the last ten years the imbalance
has increased. During the academic year of
1998/99 the proportion of women was 59 per
cent of the 30,400 then awarded a qualification for the first time. One explanation is that
programmes in which women predominate,
such as nursing programmes, have grown in
size, while programmes where men predominate, such as Bachelors programmes in engineering, have shrunk.
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Number of women and men awarded their first qualifications in the academic years of 1990/91–2007/08.
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Larger proportions of women than
men awarded qualifications
The predominance of women among those
awarded qualifications cannot only be explained by the ratio of men to women among
higher education entrants. A larger proportion
of women who begin higher education studies
are awarded qualifications than of men. One
reason for this greater imbalance among those
awarded qualifications than among new entrants is that women are more likely than men
to opt for programmes which traditionally
have a high graduation rate – for both women and men. This applies for instance to programmes that lead to careers in which professional status qualifications are required as the
award of a degree is often a requirement for
such recognition. Nursing programmes and
teacher training programmes that focus on
primary classes have high graduation rates, for
instance, and are also programmes in which
women predominate heavily. The graduation
rates in Bachelors and Masters programmes in
engineering are considerably lower and these
are some of the most popular professionally
oriented programmes for men.
The greater imbalance among those awarded qualifications than among new entrants
cannot be explained completely by the differences in the programmes chosen by women
and men. The graduation rate for women is
higher even when they take the same programmes as men. This is an obvious pattern
that is reflected in basically every programme.
Women and men make different
educational choices
In the upper-secondary schools it already becomes obvious that women and men choose
different areas to study. Children and recrea-

tion and health care are programmes in which
women predominate, while technology, construction and industry are specialisations
where men form a large majority.
A great many of these gender divisions survive – or are resurrected – in higher education.
Men and women do not opt for the same subject areas and even less for the same specialisations or programmes within a subject area.
Per cent
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Proportion of women among those awarded their
first qualifications in the seven largest subject areas
1998/99–2007/08. This diagram does not include the subject
areas of agriculture and forestry, the fine, applied and performing arts or other areas in which fewer than 1,000 individuals
were awarded their first qualifications in the academic year of
2007/08.

Women are in the majority among those
awarded qualifications in every area but technology. In the academic year of 2007/08 only
30 per cent of those graduating in technology
were women but the tendency there is for the
number of women to increase. Ten years ago
the proportion of women graduating in technology was 7 percentage units lower.
The area in which women predominate to
the greatest extent is health care and in the
academic year of 2007/08 the proportion of
women graduating in this area was 86 per
cent. Another area in which there is a ma-
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jor predominance of women is in education,
mainly in teacher training programmes, in
which 77 per cent of those graduating in the
academic year of 2007/08 were women, which
is, however, a slight drop compared to just
over 80 per cent in the last few years.
The proportion of women graduating has
risen over the years in most subject areas.
With the exception of technology this has led
to a greater gender imbalance than ten years
ago. It is only in the field of the fine, applied
and performing arts that the gender ratio remains in the interval (40–60 per cent) that
is normally described as a relatively even balance.
These overall subject area classifications
conceal many different programmes in which
gender ratios can vary a great deal. Variations
in the gender ratio in different programmes
both explain and complicate the pattern at
subject area level. The predominance of women in teaching and nursing programmes and
the predominance of men in engineering explain to some extent the pattern in the fields of
education and technology. But the relatively
even gender balance in a subject area like the
Per cent

natural sciences conceals the predominance
of women in programmes in pharmacology
and biology and the predominance of men in
programmes in physics, computer science and
mathematics.
A larger proportion of men than
women spend longer on their studies
Overall there has been a development towards
longer periods of study, due to some extent to
prolongation of programmes. Fewer and fewer of those awarded qualifications, both men
and women, have been studying for a total
period of less than three years. The different
educational choices made by men and women also have an impact on the length of time
spent by men and women on their studies.
Women study for shorter periods than men.
In the academic year of 2007/08 53 per cent
of the women graduating had an aggregate
period of study of 3–3.5 years (medium length
programmes) compared to 36 per cent of the
men. The majority of the men who graduated
– 60 per cent – had studied for an aggregate
period of 4 years or more (long programmes).
Only 44 per cent of the women graduates had
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studied for a corresponding length of time. A
larger number of women than men have, however, studied for a long period.
The differences in the time men and women
spend on their studies can to some extent be
explained by the different programmes they
choose. Many of the programmes in health
care or education in which women predominate are in fact medium-length programmes,
like the nursing programme and some teacher training programmes. The Master’s programme in engineering and the programmes
in medicine and architecture, in which there
is a fairly even gender balance, can be classified as long programmes.
Another reason for the differences in the
time spent studying is that men choose general programmes more often than women
do – particularly long ones. In addition men
are more likely to study second-cycle programmes – 22 per cent of the men were registered on second-cycle programmes in 2007/08
compared with 16 per cent of the women.
The fact that a larger proportion of men
have studied for long periods, i.e. at least four
years, may have major consequences in the

future in view of the entry requirements of
third-cycle programmes since 1 July 2007,
which stipulate a second-cycle degree or at
least four years of study, or which one must
in the second-cycle.
Increasing numbers of qualified
women in the population
There is a tangible difference in the graduation rate between women and men. During
the academic year almost 30 per cent of the
women in the population over the age of 35
had a higher education qualification that required at least three years of study. The corresponding figure for men was only 18 per cent.
Among the cohorts born before the mid1950s there were more men with graduate
qualifications than women but since then the
proportion of men has never been larger than
of women. The difference between the proportion of the female and male populations
with graduate qualifications has increased
greatly in the cohorts born in the 1970s and
1980s and there are major differences in all
age groups.
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INITIAL PARTICIPATION IN
THIRD-CYCLE STUDIES

A larger proportion of men go on
to third-cycle studies than women
Continuation to third-cycle programmes often does not take place directly after completion of an earlier programme but within
a number of years. Only a few per cent of
students begin third-cycle studies straight after graduating. Of all those awarded qualifications in the academic years 1999/2000 –
2003/04 6.2 per cent had started third-cycle
study by the academic year of 2007/08.
The proportion of men beginning third-cycle programmes amongst those who graduated was larger than that of women, 8.3 per cent
compared to 4.9 per cent during the period
in question. To some extent this difference is
a result of the different choice of higher education programmes. Many women take programmes, not least in areas such as health care
and education, where it is less common to go
on to third-cycle studies.
Continuation to third-cycle study differs in
the different subject areas. The largest group
of students who continue can be found in the
natural sciences. It is only in agriculture, forestry and technology that a larger proportion
of women continue than men, but the differences in these areas are very small. The smallest gender difference in those continuing to
third-cycle studies can be found in the fields
of technology and the fine, applied and performing arts. The largest gender differences
can be found in the other areas, the natural
sciences and also the humanities and theology
where the proportion of men who continue
is 7 percentage units higher than for women.
The programmes chosen by women and
men offer one explanation of the difference
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Education area
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2007/08 academic year.
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in the extent to which men and women continue to third-cycle programmes. This genderinfluenced choice of programme gives rise to
an imbalance that has an impact on continuation to third-cycle studies well before the
question becomes relevaThe differences in
choice of programmes do not entirely explain
the difference between continuation to thirdcycle studies for men and women. Even if the
different programme choices are taken into
account, the proportion of men continuing
to third-cycle studies is generally larger. This
phenomenon – the progressive disappearance
of women from the academic world – is sometimes referred to as ‘the leaky pipeline’ and
is something that continues after third-cycle
studies have been completed.
More women entering and graduating
from third-cycle programmes
Even though the initial participation rate in
third-cycle programmes is lower for women
than for men, almost the same number of
women are entering these programmes as
men. In 2008 47 per cent of the total of 3,200
new entrants to third-cycle programmes were
women. If the international doctoral students
are excluded, the proportion of women who
are new entrants to doctoral programmes is
even larger.
Over the years the number of women entering doctoral programmes has increased substantially from just over 800 in 1988 to just
over 1,500 in 2008. During the same period
the number of men has only risen from 1,600
to just under 1,700. This means that there has
been a major rise in the proportion of women
entering doctoral programmes between 1988
and 2008 from 34 per cent to 47 per cent.

The number – and proportion – of women
graduating from third-cycle programmes has
also risen with the years. In 2008 47 per cent
of those awarded PhDs were women. In 1988
the corresponding figure was 24 per cent.
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women predominate most heavily – agriculture and forestry
as well as other research areas that include health and care
– award very small numbers of PhDs and are therefore not
accounted for in this diagram.

There are also, however, major variations between different subject areas in third-cycle
programmes. A larger proportion of women
are awarded PhDs than men in nearly every
area except technology and the natural sciences. In every area the proportion of women
has increased – in some cases substantially –
during the last 20 years.

IMBALANCE THROUGH SEVERAL STAGES

Even though the gender pattern has reversed
between the transitions from cycle to cycle
studied here, the process is the same. Gender
differences depend to some extent on a choice
of educational focus made long before transition is on the cards – this is a question of an

SPECIAL THEME: WOMEN AND MEN IN HIGHER EDUCATION

59

imbalance that is established before the actual
transition is considered. But in addition to this,
yet another imbalance occurs in the same direction – to the benefit of women in the transition from upper secondary programmes to
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higher education and to the benefit of men
in the transition to third-cycle programmes.
Here, therefore there is yet another imbalance
– one that arises in connection with the transition. ¢
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FACTS ABOUT
THE HIGHER
EDUCATION
IN SWEDEN
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fifty higher education institutions in Sweden run by either central Government or private interests.
The institutions run by central Government are formally administrative agencies
subject to the Government and the higher
education and research within the institutions is finance predominantly out of central
government funds. These institutions consist
of 14 universities and 22 university colleges of
which 7 are colleges of fine, applied or performing arts. On 1 January 2008 the Stockholm Institute of Education became part of
Stockholm University and, in addition, on the
same date the Swedish National Defence College was incorporated into the higher education sector.
Chalmers University of Technology, the
Stockholm School of Economics and the University College of Jönköping are private institutions as well as a number of smaller institutions of higher education entitled to award
specific degrees. The private institutions are
also to some extent funded by government
funds.
THERE ARE SOME

THE THREE-CYCLE-STRUCTURE
IN SWEDISH HIGHER EDUCATION

A new structure came into effect for higher
education in Sweden on 1 July 2007. This was
an adaptation to the Bologna Process, which
is intended, among other things, to increase
mobility for students and enable comparison
of higher education in Europe. The three-cycle-structure has been implemented with first
level, second level and third level with the two
first corresponding to what have previously
been referred to in Sweden as undergraduate
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education. All qualifications are assigned to
one of these levels. A new qualification – a
two years degree of Master – was also introduced in 2007.
First and second level qualifications are either general qualifications, qualifications in
the field of Arts or professional qualifications.
In addition to the new structure, a new
system of higher education credits was introduced, in which one year of full-time study
corresponds to 60 HE credits.

FIRST LEVEL QUALIFICATIONS

General qualifications
• University Diploma (120 HE credits)
• Degree of Bachelor (180 HE credits)
Qualifications in the field of Arts
• University Diploma in … (120 HE credits)
• Degree of Bachelor of Arts in … (180 HE
credits)
Professional qualifications
There are 27 different professional degrees,
for example Degree of Bachelor of Science in
Nursing (180 HE credits), Degree of Bachelor
of Science in Engineering (180 HE credits),
University Diploma in Dental Hygiene (120
HE credits)

SECOND LEVEL QUALIFICATIONS

General qualifications
• Degree of Master (One year) (60 HE credits)
• Degree of Master (Two years) (120 HE
credits)
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Qualifications in the field of Arts
• Degree of Master of Arts (One Year) in …
(60 HE credits)
• Degree of Master of Arts (Two Years) in …
(120 HE credits)
Professional qualifications
There are 20 different professional degrees,
for example Degree of Master of Architecture
(300 HE credits), Graduate Diploma in Midwifery (90 HE credits), Degree of Master of
Science in Medicine (330 HE credits)

THIRD LEVEL QUALIFICATIONS

• Degree of Licentiate (120 HE credits)
• Degree of Doctor (240 HE credit)
All qualification descriptions includes objectives (learning outcomes) for Knowledge and
understanding, Skills and abilities and Judgement and approach.

ADMISSION REQUIREMENTS FOR
FIRST LEVEL EDUCATION

Applicants for first level education must satisfy the general admission requirements, which
are the same for all courses and study programmes. General eligibility is attained by
completing an upper secondary school programme and obtaining a pass grade or better in courses comprising at least 90 per cent
of the total number of credits required in
the programme, or by providing proof of an
equivalent level of knowledge.
Most educational programmes also have
special eligibility requirements that vary depending on programme. Special eligibility
requirements for education intended for be-

ginners take the form of field eligibility descriptors. The Swedish National Agency for
Higher Education determines these for programmes leading to the professional or vocational qualifications laid down in the System
of Qualifications. Special eligibility requirements for other education are set by the higher
education institutions concerned. (From 2010
onwards a number of changes will be made in
the regulations on admission requirements.)
Admission to all educational programmes
and courses is restricted. If the number of
qualified applicants for a course or a programme exceeds the number of places on offer, a selection process is necessary. At least
one-third of the places for new entrants must
be allocated on the basis of their upper secondary grades and at least one-third on the
basis of the national scholastic aptitude test,
which measures knowledge and skills that
are important for successful studies in higher
education. In addition to grades and the national scholastic aptitude test, selection may
also be based on previous training, vocational
experience or special tests, such as interviews
or tests of skill.

STUDY ASSISTANCE

It is possible for students to obtain state support to finance their studies in higher education. This support consists of study grants and
study loans in combination. The grant portion
of study support for an academic year of nine
months amounts to SEK 26 840 and the loan
ceiling to SEK 51 360. The maximum total
available government-sponsored study funding for an individual student pursuing fulltime studies thus amounts to SEK 78 200.
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Study assistance can be paid for a maximum
of 12 semesters or 6 academic years.
Repayment of the loan element is based on
an annuity system and in normal cases the total debt should have been repaid in 25 years or
before the borrower reaches the age of 60. The
annual amount repayable is limited to five per
cent of an individual´s annual income.
Since 1989 it has also been possible to receive study assistance for studies outside Sweden.

FUNDING FIRST AND SECOND
CYCLE EDUCATION

The state grant that higher education institutions receive for providing first and second cycle education depends on the number
of students (calculated in terms of full time
equivalent, FTE, students) and the number of
students who have passed (calculated in terms
of FTE study results) every year. There is a
ceiling amount (maximum funding) which
constitutes the highest aggregate compensation for FTE students and FTE study results
permitted for the fiscal year.
The revenues for FTE students and FTE
study results varies according to field of study.

tiate can be obtained and comprises at least
120 HE credits.
Institutions with the right to award third
level qualifications are the universities. Some of
the university colleges have the right to award
third level qualifications in special research areas. Many of the other university colleges in
Sweden collaborate with the universities in the
organization of third level education.
Third level education is financed out of the
state funding allocated to each univerisity.
There is also funding from external sources
such as research councils. Research students
holding doctoral studentShips are obliged to
concentrate on their studies, but are allowed
to combine them with teaching or other work
to a limited extent. A relatively common way
of financing doctoral studies is to combine
them with work on a research project which
may be externally funded by a research council or a research foundation.
In 1998, the rules for funding doctoral
studies were modified. Among other things
it is stipulated that only applicants that can
be employed as a doctoral student or awarded
a research student grant may be admitted to
third level education. In other cases the applicants must have guaranteed financing for
their studies for the whole period of study.

THIRD LEVEL EDUCATION

Third level education nominally comprises
240 HE credits (four years) and lead to a Degree of Doctor. A research student must write
a doctoral dissertation. Each student has the
right to personal supervision. The dissertation, which constitutes the most important
part of doctoral studies, must be defended at
a public oral examination. A Degree of Licen-
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RESEARCH WITHIN HIGHER
EDUCATION INSTITUTIONS

The proportion of Swedish GDP going to
R&D is 3.6 per cent. The higher education
sector is responsible for just over a fifth of the
resources spent on R&D in Sweden. Most
R&D is conducted within private sector companies.
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By far the greatest part of publicly funded
research takes place at institutions of higher
education. Thus, higher education institutions have a central role in the Swedish research system, not merely because they constitute the traditional base for research and
third level education, but also because they
conduct research on behalf of public agencies
and the private sector. Research activities have
also great significance for first and second level education.
For the most part, research and third level education take place at universities but the
university colleges are gradually expanding in
research and third level education.

ORGANIZATIONAL STRUCTURE
AND TEACHING POSTS

Each higher education institution is run by a
governing board. The Government appoints
the Chair of the board. The governing board
is composed of the Chair, the Vice-Chancellor and not more than thirteen other members. The representatives of the teaching staff
are chosen by election within the institution
of higher education. The students have the
right to be represented by three members.
Employee representatives have the right to attend and to speak at board meetings.
The Vice-Chancellor is nominated by the
board and employed by Government decision for six years. Other board members are
appointed for a period of three years. A Pro-

Vice-Chancellor is the Vice-Chancellor’s deputy. More than one Pro-Vice-Chancellor may
be appointed.
It is stipulated that all higher education
institutions who have the right to give third
level education shall have at least one faculty board. If an higher education institution
decide not to create specific decision-making
bodies for first and second level education, the
faculty boards are also responsible for that education. In the decision-making bodies created for matters of education at all levels, the
teaching staff is always to have the majority.
The students have the right to be represented
by at least two members on the faculty board
and on other bodies dealing with educational
matters.
With the exception of the above-mentioned rules concerning governing bodies,
faculty boards and other bodies, Swedish institutions may themselves determine their internal organizational structure and the decision-making bodies and boards required for
their purposes.
The Higher Education Ordinance contains regulations with respect to the employment of teaching staff at higher education institutions. The categories concerned are: professors (including visiting professors), senior
lecturers (including visiting senior lecturers),
junior lecturers (including visiting junior lecturers), postdoctoral fellows, part-time teachers (paid on an hourly basis) and guest teachers. ¢
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KEY FIGURES
FOR THE HIGHER
EDUCATION
INSTITUTIONS
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offered at about fifty
universities, university colleges and other institutions that vary greatly in size and degree
of specialisation. The accompanying table
presents quantitative data to describe the differences and similarities between the higher
education institutions. (The smallest institutions that are not run by the state have been
excluded.)
HIGHER EDUCATION IS

Undergraduate programme profile.

The number of FTE students in 2008 divided
by subject area.
Total number of degrees awarded.

The total number of degrees awarded during
the academic year of 2007/08.
POSTGRADUATE TRAINING

New postgraduate students. New post-

graduate students 2008.
NEW ENTRANTS IN
UNDERGRADUATE EDUCATION

New entrants at the institution. These

figures indicate the number of students beginning programmes during the academic year
of 2007/08. They specify the number of individuals beginning to study for the first time
at the institution concerned.
Median age of new entrants. Median
age of new entrants at the higher education
institutions, academic year 2007/08.
Proportion of men. The proportion of
men among new entrants.
Proportion with parents with higher
education qualifications. The proportion of

new entrants to higher education who come
from homes in which at least one parent has
completed a programme in higher education
(at least three years of post-secondary education).
Proportion with foreign background.

The proportion of students who were either
themselves born abroad or have two parents
who were born abroad, excluding adopted
children.

Total number of postgraduate students. The number of active postgraduate

students autumn semester 2008. Active students are those who have reported at least 10
per cent of full-time study activity.
PhD degrees. The number of PhD degrees 2008.
Licentiate degrees. The number of licentiate degrees 2008.
TEACHING AND RESEARCH STAFF

Teaching and research staff. The number

of teaching and research staff (FTE) in 2008
The figures include professors, senior lectures,
lectures, post-doctoral research appointments,
guest teachers, hourly paid teachers and other
research and teaching staff.
Proportion of women. The proportion
of women among teaching and research staff.
Proportion of teaching and research
staff with PhD. The proportion with PhD

degrees among teaching and research staff.
FINANCE

Total expenditure. Total expenditure (mil-

lion Swedish kronor) in 2008.
STUDENTS IN UNDERGRADUATE
EDUCATION

Total number of students. Total number

of students, autumn semester 2008.
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Proportion of undergraduate education. The proportion of expenditure for un-

dergraduate education related to total expenditure in 2008.
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New entrants in undergraduate education

University/University College
Total

New entrants at
the institution

Median age (%)

Proportion of
men (%)

Proportion with
parents with
higher education
qualifications (%)

Proportion
with foreign
background (%)

157 068

22,2

44

34

18

9 350

21,4

44

48

17

Lund University

11 585

21,5

48

49

14

Göteborg University

10 927

22,0

37

42

18

Stockholm University

13 348

21,7

40

44

25

Umeå University

8 371

22,2

40

33

9

Linköping University

7 346

21,8

50

36

13

Karolinska Institute

2 306

22,8

22

38

38

Royal Institute of Technology

7 178

22,8

72

49

30

Chalmers University of Technology

3 165

21,6

75

47

11

Luleå University of Technology

3 995

21,8

51

30

9

526

21,4

58

76

13

The Swedish University of Agricultural Sciences

2 158

22,7

41

39

8

Karlstad University

4 562

22,2

36

25

13

Växjö University

6 143

22,2

40

25

14

Örebro University

4 544

21,7

34

24

19

Mid Sweden University

6 116

23,5

37

25

10

Blekinge Institute of Technology

3 832

25,2

67

26

19

Jönköping University College

7 157

22,2

45

24

16

Kalmar University College

4 630

21,9

40

22

11

Malmö University College

7 320

22,5

33

26

29

Mälardalen University College

4 241

22,7

36

22

23

229

21,3

49

22

13

Borås University College

4 590

22,9

32

23

20

Dalarna University College

5 767

23,9

41

20

11

Gotland University College

4 472

24,2

46

26

12

Gävle University College

4 965

23,0

35

23

14

Halmstad University College

3 962

22,2

42

24

14

Kristianstad University College

4 430

22,5

34

20

19

Skövde University College

2 888

23,0

45

23

16

University west

3 797

24,8

32

18

13

Södertörn University College

3 705

21,4

33

32

37

Swedish National Defence College

208

22,2

88

48

6

University College of Dance

121

23,2

27

47

8

University College of Film, Radio, Television and
Theatre

101

25,8

51

50

15

University College of Arts, Craft and Design

201

25,2

42

58

13

96

25,4

44

53

7

324

24,0

51

64

10

60

63

4

41

40

16

Uppsala University

Stockholm School of Economics

Stockholm University College of Physical Education
and Sports

Royal University College of Fine Arts
Royal University College of Music in Stockholm
Stockholm University College of Opera
National Academy of Mime and Acting

15
112

30,3
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Students in
under graduate
education
University/University College
Total

Degrees in
under graduate
education

Undergraduate profile

Total number
of students
Humanities, social
(autumn semester) science, law (%)

Natural
science(%)

Technology(%)

Total number
of degrees

329 153

41

11

19

57 767

Uppsala University

23 311

50

14

9

4 236

Lund University

29 090

52

8

20

4 104

Göteborg University

29 257

50

14

Stockholm University

32 271

64

11

5

3 617

Umeå University

19 020

39

14

9

4 209

Linköping University

19 095

35

15

24

3 450

Karolinska Institute

6 416

14

9

2

2 236

14 120

11

20

66

2 120

Chalmers University of Technology

9 430

2

93

1 357

Luleå University of Technology

8 028

30

33

1 476

Stockholm School of Economics

1 514

100

The Swedish University of Agricultural Sciences

4 230

12

73

Royal Institute of Technology

Karlstad University

9

5 245

284
713

9 660

35

14

12

1 530

Växjö University

10 011

50

10

8

1 738

Örebro University

10 038

47

6

15

1 735

Mid Sweden University

10 771

42

6

15

1 650

4 734

18

7

62

654

11 377

43

4

27

1 985

Kalmar University College

7 388

34

11

23

1 024

Malmö University College

14 033

39

5

16

1 813

8 440

37

10

18

1 967

Blekinge Institute of Technology
Jönköping University College

Mälardalen University College
Stockholm University College of Physical Education
and Sports

540

179

Borås University College

7 652

24

10

19

1 364

Dalarna University College

9 446

48

9

13

1 044

Gotland University College

3 637

46

10

43

115

Gävle University College

7 912

38

12

18

1 036

Halmstad University College

6 502

38

15

25

1 003

Kristianstad University College

6 185

42

17

4

1 048

Skövde University College

5 647

35

10

25

1 116

University west

6 351

38

8

19

883

Södertörn University College

6 772

61

10

9

621

Swedish National Defence College

372

45

University College of Dance

229

38

University College of Film, Radio, Television and
Theatre

165

41
63

14

2

University College of Arts, Craft and Design

605

Royal University College of Fine Arts

238

29

Royal University College of Music in Stockholm

827

72

Stockholm University College of Opera

39

15

National Academy of Mime and Acting

80

8
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Postgraduate training
University/University College

New postgraduate
students

Total number of postgraduate students

PhD degrees

Licentiate degrees

3 205

16 922

2 890

764

Uppsala University

345

1 774

364

65

Lund University

428

2 293

425

71

Göteborg University

236

1 748

279

36

Stockholm University

248

1 497

255

99

Umeå University

186

1 039

202

30

Linköping University

186

1 095

205

56

Karolinska Institute

392

2 154

352

15

Royal Institute of Technology

375

1 599

235

109

Chalmers University of Technology

202

974

161

126

Luleå University of Technology

106

470

79

56

21

158

35

6

149

636

105

13

Karlstad University

49

207

29

12

Växjö University

42

213

22

13

Örebro University

86

458

41

12

Mid-Sweden University

34

129

30

7

Blekinge Institute of Technology

22

95

19

17

Jönköping University College

41

136

15

1

Kalmar University College

21

82

14

3

Malmö University College

8

70

7

2

29

124

16

15

Total

Stockholm School of Economics
The Swedish University of Agricultural Sciences

Mälardalen University College
Stockholm University College of Physical Education
and Sports
Borås University College
Dalarna University College
Gotland University College
Gävle University College
Halmstad University College
Kristianstad University College
Skövde University College
University west
Södertörn University College
Swedish National Defence College
University College of Dance
University College of Film, Radio, Television and
Theatre
University College of Arts, Craft and Design
Royal University College of Fine Arts
Royal University College of Music in Stockholm
Stockholm University College of Opera
National Academy of Mime and Acting
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Teaching and research staff

University/University College
Total

Teaching and research staff (FTE)

Proportion of
women (%)

Finance

Proportion of
teaching and
research staff with Total expenditure
PhD (%)
(million kronor)

Proportion of
undergraduate
education (%)

23 997

42

57

49 240

45,3

Uppsala University

2 036

41

67

4 429

31,8

Lund University

2 205

33

70

5 390

34,9

Göteborg University

2 256

47

65

4 643

42,0

Stockholm University

1 878

45

60

3 592

41,8

Umeå University

1 607

44

57

3 118

45,5

Linköping University

1 333

41

63

2 665

50,7

Karolinska Institute

1 576

50

62

4 325

18,9

Royal Institute of Technology

1 242

22

58

2 937

36,4

Chalmers University of Technology

853

19

64

2 323

34,3

Luleå University of Technology

475

36

58

1 167

47,4

84

13

76

354

51,3

1 286

43

64

2 586

22,7

Karlstad University

547

46

44

828

66,5

Växjö University

476

42

50

831

71,4

Örebro University

503

48

53

939

65,8

Mid Sweden University

395

41

46

751

65,7

Blekinge Institute of Technology

225

38

42

428

68,8

Jönköping University College

344

45

39

706

76,1

Kalmar University College

358

41

39

623

78,4

Malmö University College

662

54

43

1 076

84,3

Mälardalen University College

437

47

42

762

76,7

53

44

43

91

75,9

Borås University College

304

52

35

504

86,6

Dalarna University College

334

49

39

445

82,8

Gotland University College

99

30

44

174

87,2

Gävle University College

367

43

40

479

78,2

Halmstad University College

272

43

40

438

79,8

Kristianstad University College

265

59

37

354

86,1

Skövde University College

249

45

34

363

80,9

University west

245

49

38

352

81,7

Södertörn University College

322

45

60

572

52,3

Swedish National Defence College

204

25

21

405

60,9

University College of Dance

38

59

4

60

89,4

University College of Film, Radio, Television and
Theatre

25

46

100

93,8

University College of Arts, Craft and Design

74

54

10

152

94,9

Royal University College of Fine Arts

29

46

5

66

88,6

Royal University College of Music in Stockholm

98

31

9

152

96,7

Stockholm University College of Opera

13

37

22

83,5

National Academy of Mime and Acting

17

57

37

89,0

Stockholm School of Economics
The Swedish University of Agricultural Sciences

Stockholm University College of Physical Education
and Sports
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UNIVERSITIES
AND UNIVERSITY
COLLEGES IN
SWEDEN
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Universities and Institutions of Higher Education with the right to award
postgraduate degrees.

University Colleges
State
Borås University College

State
Uppsala University
Lund University
Göteborg University
Stockholm University
Umeå University
Linköping University

Dalarna University College
Gotland University College
Gävle University College
Halmstad University College
Kristianstad University College
Skövde University College

Karolinska Institute

Stockholm University College of Physical Education and
Sports

Royal Institute of Technology

Swedish National Defence College

Luleå University of Technology

Södertörn University College

The Swedish University of Agricultural Sciences

University West

Karlstad University
Mid-Sweden University
Växjö University
Örebro University
Blekinge Institute of Technology
Kalmar University College
Malmö University College
Mälardalen University College
Private sector
Chalmers University of Technology
Stockholm School of Economics
Jönköping University College

Private sector
Erica Foundation
Ersta Sköndal University College
Gammelkroppa School of Forestry
Johannelund Theological Institute
Stockholm School of Theology
The Swedish Red Cross University College of Nursing
and Health
Sophiahemmet College of Health Sciences
Örebro Theological Seminary
A number of institutions with psychotherapy
programmes

University Colleges of Arts
State
University College of Dance
University College of Film, Radio, Television and Theatre
University College of Arts, Craft and Design
Royal University College of Fine Arts
Royal University College of Music in Stockholm
Stockholm University College of Opera
National Academy of Mime and Acting
Private sector
Beckmans School of Design
University College of Music Education in Stockholm
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