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”How do I design a bicycle that solves the
problems of service and maintenance?
What are the requirements and needs
to meet my target group?”

Daniel Gunnarsson
Sweden
Industrial Design
Project: ”Ett enkelt cykelägande”
(An easy way of owning a bike)

In collaboration with Nishiki.

INTRODUCTION

THIS SUMMARY OF the Swedish universities
and university colleges annual report 2010
gives an outline picture of higher education activities in Sweden. Initially, the report
presents some indicators for Swedish higher
education in an international perspective and,
under the heading Facts about higher education in Sweden, provides a basic description
of the structure of higher education in Sweden and the regulatory framework. The report then summarises developments prior to
and including the fiscal year 2009 for state
and private universities and university colleg-
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INTRODUCTION

es. The subsequent section presents key data
about students, staff and finance for each university and university college. Analysis in the
Annual Report is mainly based on statistical
information supplied by Statistics Sweden
and the Swedish National Agency for Higher
Education (Högskoleverket).

Anders Flodström
University Chancellor

”Almost 2 billion
passengers travel by
commercial aviation
annually. Every day there are
22 to 33 medical incidents, and
the frequency of these incidents is
increasing due to an ageing population.
Conducting emergency treatment inflight is hard because of the limitations of
space and equipment. This is a concept for an
emergency medical kit that meets the needs to
operate in these incidents and therefore improves the
prerequisites in life and death situations.”

Nils-Johan Eriksson
Finland
Industrial Design
Project: ”A design approach to medical
equipment in commercial aviation”
Winner of ”Idesignpriset" 2009.
In collaboration with SAS and Umbilical
Design.

AN INTERNATIONAL
PERSPECTIVE

a key factor in national development and in the ability to compete
with other countries. From a Swedish viewpoint, it is important to look at higher education from an international perspective. Several factors can be compared by using statistics
from a number of other countries. This chapter presents statistics of this nature taken from
the OECD publication Education at a Glance.
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THE EDUCATION LEVEL OF
THE POPULATION

The education level of the inhabitants of a
country is often used as a measure of the skills
and competence available, which is a significant factor in national growth. This indicator
is commonly used in international comparisons as a measure of development potential.
Figure 1 shows the proportion of the population in the 25–64 age range with higher education qualifications in 2007 in the various
OECD countries. The proportion was highest
in Canada (49 per cent), Japan (41 per cent)
and New Zealand (41 per cent), while Turkey
(11 per cent) had the lowest proportion. Sweden, which had 31 per cent, was slightly above
the OECD average of 27 per cent. Both the
proportion for Sweden and the OECD average were unchanged compared with the previous year.
AGE OF UNIVERSITY ENTRANTS

In many OECD countries, the tendency is
for students to commence their higher education studies immediately after completing
their upper-secondary school education. The
average median age for university entrants
was 20.3 in 2007, and 18–19 in countries with
the lowest median age for university entrants.
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Figure 1. Proportion (per cent) of people with
higher education in 2007 in comparison with
the total population in the 25–64 age range.

The median age for university entrants in
Sweden was slightly more than 22. This means
that university entrants in Sweden were older
than in other countries, with the exception of
Iceland. Countries like Sweden that receive
many students from other countries tend to
have a higher entrant median age.
Swedish higher education prepares participants for lifelong learning, for example in the
form of distance education. This has an impact on the age of students since many of them
– particularly women – commence their studies as adults, and 20 per cent of the students
are 29 or more when they embark on higher
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Figure 2. Median age for university entrants
in 2007.

Figure 3. Higher education costs, percentage
of GDP in 2006. These costs include research at
universities and university colleges, but do not include student aid costs.

education. Most of the OECD countries also
have an age-spread among their university entrants. On the other hand, in some countries
(Belgium, Japan and South Korea) the entrant
group has a very even age distribution: 80 per
cent of the students are 20 or younger when
they commence higher education.

(GDP). It should be noted that these figures
refer to 2006.
On average, the OECD countries allocated
1.44 per cent of GDP to higher education in
2006, which represented a slight decrease in
comparison with the preceding year, although
the countries with the highest allocations –
the United States and Canada – allocated
roughly twice this figure, and South Korea
was not far behind. In the Nordic region,
Denmark, Finland and Sweden were rather
similar in this respect, with 1.6–1.7 per cent
of GDP allocated to higher education, but the
figures for Norway and Iceland were lower.

COSTS FOR HIGHER EDUCATION

There is considerable variation in the resources that different countries allocate to higher
education, including research. The costs of
higher education are depicted in Figure 3
as a percentage of Gross Domestic Product

INTERNATIONAL PERSPECTIVES
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Research and development represented a
substantial proportion of higher education
costs – on average 26 per cent – although
this figure varied from country to country.
In countries such as Sweden and Switzerland,
the percentage devoted to research and development was considerably higher – 40–50 per
cent. One explanation may be that research in
Sweden is conducted at higher education institutions rather than at independent entities.
In countries which devoted a high percentage
of their GDP to higher education (the United
States, Canada, South Korea), core costs of
education programmes tended to account for
a major proportion of the country's total expenditure on education and, as a result, the
funds expended on support functions and research and development were relatively limited.
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The amounts the various OECD countries devote to higher education, including university
research from public and private sources in relation to the number of students, is indicated
in Figure 4. This Figure also shows the allocation of costs between core education, support
functions and research and development.
The cost per student averaged slightly more
than USD 12,000 in the OECD countries in
2006. The United States, Canada and Switzerland had the highest costs – more than USD
20,000 – and the figure for Sweden was almost USD 17,000 per student. As indicated
in the Figure, expenditure on research and development mainly accounts for the differences
between countries.
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Figure 4. Costs per student in higher education in 2006. The costs for support functions are
not reported for all countries. Costs are reported in
USD, taking into account differences in the various
countries’ cost levels.

INTERNATIONAL STUDENT MOBILITY

In 2007, three million students were studying in another country, all over the world.
This represented an increase of more than 3
per cent compared with the preceding year,
and an increase of almost 60 per cent since
the year 2000. In absolute terms, China accounted for the greatest number of students
studying in other countries, followed by India. The most popular countries for studies

abroad were the United States, Great Britain,
Germany, France and Australia.
Student mobility can also be measured
in terms of the number of incoming international students as a proportion of the total number of students in a given country.
Figure 5 shows the proportion of incoming
students in some form of higher education,
and indicates that Australia had the highest
proportion – almost 20 per cent of the student population in 2007. New Zealand, Switzerland, Great Britain and Austria also had
a high proportion of international students.
The figure for Sweden was 5.4 per cent, which
may be compared with the OECD average of
around 7 per cent.
The proportion of incoming international
students tends to increase in almost all the
OECD countries. ¢
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Figure 5. Incoming international students as a
proportion of all higher education students in
the countries concerned, 2007.

INTERNATIONAL PERSPECTIVES

13

”Food is often transported some distance in order to reach the consumer. Transportation not only affects our
world, but affects the nature of the products themselves (both ingredients and preservation techniques). By placing
the site of production close to the consumer the system can change. One way to change this is by cultivating food
at home. The result is a hydroponic system of cultivation which is connected to the fridge. By placing lettuce
plants and herbs purchased from the supermarket into the Kitchen Garden system, you can prolong their life and
continue to grow them. The system automatically waters and gives light to the garden.”

Hanna Sandström
Sweden
Industrial Design
Project: ”Kitchen garden”
In collaboration with Green Fortune and
Whirlpool.

FACTS ABOUT
HIGHER
EDUCATION
IN SWEDEN

system in Sweden
comprises traditional academic education as
well as study programmes aimed at a specific
profession. Both are provided by universities
and university colleges. In other words, there
are no separate institutions for professional
training within the higher education sector.
This means that students in higher education
can change their area of specialisation within
the framework of a unitary system.
Another special characteristic of Swedish
higher education is that there is a wide range
of freestanding, self-contained courses in addition to study programmes leading to a professional or general qualification. This means
that there are many options available for people who wish to educate or improve themselves, or obtain further professional training.
There is also a wide range of distance education programmes, largely in the form of selfcontained, freestanding courses.
THE HIGHER EDUCATION

HIGHER EDUCATION
INSTITUTIONS IN SWEDEN

Higher education is generally provided by
state universities and university colleges (högskolor), although there are some private institutions that are entitled to award degrees.
Third-cycle education is mainly offered by
universities, but university colleges and private institutions may have powers to award
some third-cycle degrees.
There are 14 state universities and 21 state
university colleges in Sweden. In addition,
there are about 15 private institutions, of
which three are entitled to award third-cycle
qualifications – the Chalmers University of
Technology, the Stockholm School of Economics and the Jönköping University Foun-
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dation. The other private institutions, some
of which are very small, are entitled to award
first-cycle qualifications, and in some cases
second-cycle qualifications.

REGULATIONS GOVERNING
HIGHER EDUCATION
INSTITUTIONS

In Sweden, overall responsibility for higher
education and research lies with the Riksdag
(Parliament) and the government. They draw
up the regulations that apply in the higher
education area, and they also determine objectives, guidelines and the allocation of resources in this area.
The Ministry of Education and Research is
responsible for issues relating to schools, higher education, research, adult education, popular education and student aid. The universities and university colleges are public agencies, responsible to the Ministry of Education
and Research. One exception is the Swedish
University of Agricultural Sciences (Sveriges
lantbruksuniversitet), which is accountable to
the Ministry of Agriculture.
The overall statutes governing higher education in Sweden are the Higher Education
Act and the Higher Education Ordinance.
The Higher Education Act establishes that
the mission of higher education institutions is
to offer education based on science or art and
on tested experience. The institutions are also
responsible for research as well as artistic and
other development. In addition, higher education institutions must cooperate with the
surrounding community and give information about their activities. The Higher Education Act also lays down what should characterise education at different levels, and stipu-
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lates freedom of research. It provides a framework for the organisation and governance of
higher education institutions, requiring, for
instance, that every university and university
college must have a board of governors. The
Higher Education Act also contains provisions concerning student influence.
The key regulations that determine the way
in which higher education institutions operate
are embodied in the Higher Education Ordinance which is laid down by the government.
Within the framework of the regulations
and parameters determined by the Riksdag
and the government, higher education institutions have considerable freedom to decide
how to organise their operations, use their resources and conduct their courses and programmes.

FUNDING OF HIGHER
EDUCATION INSTITUTIONS

The Riksdag determines the funding for
higher education institutions. The state grant
that higher education institutions receive for
first and second-cycle education depends on
the number of students (based on full-time
equivalent (FTE) students) and the number
of students who have passed each year (based
on FTE study results). There is also a funding cap (maximum funding), which is the
highest aggregated compensation for FTE
students and FTE study results permitted for
the fiscal year.
The revenues allocated for FTE students
and FTE study results vary according to the
field of study. Some of the private institutions
are funded in the same way as the public-sector institutions. The Swedish University of
Agricultural Sciences has a special budgeting
and reporting system.

Direct funding for research and third-cycle education is mainly based on past allocations. However, as from 2009, 10 per cent of
the funding and new resources is allocated on
the basis of two quality indicators. On average, direct state grants for research and thirdcycle education account for about 45 per cent
of the total resources available to higher education institutions for research and third-cycle education. External funding (i.e. funding
from other public or private sources) accounts
for the remaining 55 per cent.

CATEGORIES OF
QUALIFICATIONS

There are three categories of qualifications in
Swedish higher education:
1. General qualifications
2. Qualifications in the fine, applied and performing arts
3. Professional qualifications
Professional qualifications are mainly awarded in the regulated professions on the basis
of the appropriate requirements, and are assigned to the first and second-cycle levels.
General qualifications and qualifications in
the fine, applied and performing arts, are assigned to the first, second or third-cycle levels. Third-cycle qualifications in the fine, applied and performing arts were introduced on
1 January 2010.

THE THREE-CYCLE STRUCTURE
IN SWEDISH HIGHER EDUCATION

The three-cycle structure was implemented in
the Swedish higher education system in July
2007. All courses and qualifications are assigned to one of three levels – first cycle, sec-

FACTS ABOUT HIGHER EDUCATION IN SWEDEN
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ond cycle or third cycle. With each cycle, the
subject matter becomes more advanced.
The formal requirements that distinguish
these cycles are specified in the Higher Education Act.
Not all study programmes are divided into
cycles. Programmes leading to a professional
qualification at the second-cycle level normally start at the first-cycle level and are completed at the second-cycle level with a second level
qualification, with no first-cycle qualification
in between.
The cycle system primarily applies to general degrees (see below). A first-cycle qualification comprising at least 180 higher education (HE) credits is required for entry to a
one year or two year master’s programme,
which are second-cycle programmes leading
to a general qualification.
Some second-cycle programmes that lead
to a professional qualification require a specific qualification or professional-status qualification.

ing (180 HE credits), Bachelor of Science
in Engineering (180 HE credits) and Higher Education Diploma in Dental Hygiene
(120 HE credits)
SECOND-CYCLE QUALIFICATIONS

General qualifications

• Master of Arts/Science (60 credits)
• Master of Arts/Science (120 credits)
Qualifications in the fine,
applied and performing arts

• Master of Fine Arts (60 credits)
• Master of Fine Arts (120 credits)
Professional qualifications

• There are 20 different professional degrees, for example Master of Architecture
(300 HE credits), Postgraduate Diploma in
Midwifery (90 HE credits) and Master of
Science in Medicine (330 HE credits)
THIRD-CYCLE QUALIFICATIONS

General qualifications
FIRST-CYCLE QUALIFICATIONS

General qualifications

• Licentiate (120 HE credits)
• Doctor of Philosophy (240 HE credits)

• Higher Education Diploma (120 HE credits)
• Bachelor of Arts/Science (180 HE credits)

Qualifications in the fine,
applied and performing arts

Qualifications in the fine,
applied and performing arts

• Higher Education Diploma (120 HE credits)
• Bachelor of Fine Arts (180 HE credits)
Professional qualifications

• There are 27 different professional degrees,
for example Bachelor of Science in Nurs-
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• Licentiate in the fine, applied and performing arts (120 HE credits)
• Doctor in the fine, applied and performing
arts (240 HE credits)
All qualification descriptions include objectives (learning outcomes) for knowledge and
understanding, skills and abilities, and judgement and approach.

FACTS ABOUT HIGHER EDUCATION IN SWEDEN

PROGRAMMES AND
FREESTANDING COURSES

All first and second-cycle options consist of
courses that can be combined to form programmes. Education leading to a professional
degree is always offered as a programme, but
education resulting in a general degree is offered either as a programme, or as freestanding courses that students can combine themselves. In addition to programmes leading to
a degree, higher education institutions offer
many freestanding courses for people who do
not aim for a degree.

HIGHER EDUCATION CREDITS

An academic year that comprises 40 weeks of
full-time study corresponds to 60 HE credits. The number of credits awarded for each
course is determined by the amount of study
normally required to attain the course objectives. The credits awarded in higher education
in Sweden can be compared with ECTS credits, where 60 ECTS credits are attained after
one academic year of full-time study.

TUITION FEES

So far, there has been no fee for students in
higher education. However, as from the autumn semester of 2011 fees will be introduced
for students from outside the European Economic Area (EEA) or Switzerland. These students will also be required to pay application
fees.

ADMISSION TO HIGHER
EDUCATION

Sweden has a more uniform system of admission to higher education than many other

countries. There are national admission regulations stipulated in the Higher Education
Act, the Higher Education Ordinance and the
regulations issued by the Swedish National
Agency for Higher Education. The detailed
national regulations mainly apply to the admission of university entrants, i. e. to firstcycle courses and programmes. There are also
regulations for admission to second and thirdcycle courses and programmes but they are
less comprehensive.
Entry requirements are general or specific.
Applicants to first-cycle education must satisfy the general admission requirements, which
are the same for all courses and programmes.
General eligibility is attained by completing
an upper-secondary school programme, or
adult education at the upper-secondary level.
General entry requirements also apply to second and third-cycle courses and programmes,
e.g. in the form of a required first level qualification. To ensure that students benefit from
their studies, many courses and programmes
also have additional, specific requirements, in
the form of grades or other qualifications.
If there are more applicants for a course
than can be admitted, a selection procedure is
applied. Apart from courses and programmes
that lead to a qualification in the fine, applied
and performing arts, virtually the same selection criteria are used in selecting students to
all first-cycle courses and programmes. Applicants are ranked in accordance with a rating,
based on final school grades or the results of
the Swedish Scholastic Aptitude Test, SSAT.
At least one-third of the admissions must
be based on final school grades, and at least
one third on the basis of results of the SSAT.
There are four categories in the selection process, one of which is for applicants with grades
awarded outside Sweden.

FACTS ABOUT HIGHER EDUCATION IN SWEDEN
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STUDENT AID

Students in Sweden can obtain state support
consisting of a combination of study grants
and study loans. The grant proportion of student aid for an academic year of nine months
amounts to SEK 26,960, with a loan ceiling
of SEK 54,440. Hence, the maximum total
government-sponsored study funding for an
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individual student pursuing full-time studies is SEK 81,400. Student aid is payable for a
maximum of 12 semesters or 6 academic years.
Repayment of the loan element is based
on an annuity system and, in normal cases,
the total debt is expected to be repaid in 25
years, or before the borrower reaches the age
of 60. ¢

FACTS ABOUT HIGHER EDUCATION IN SWEDEN

”By taking into account the natural aging of people over the age of 55, this
project aims to create a more user adapted mobile phone. The result of the
project aims to make mobile telephony simpler to handle, but also to
encourage independent activities. This gives the user a feeling
of safety, providing them with a good, firm grip, even
with reduced hand capabilities. The concept
consists of a hand held mobile phone, a
roll-able induction loader and
a multiuse wristband.”

Johannes Sjödin
Sweden
Industrial Design
Project: ”Mobile telephony in a society
with increasing average age”
In collaboration with Handikappförbunden
and Unicum.

TRENDS AND
DEVELOPMENTS

EDUCATION AT FIRST AND
SECOND-CYCLE LEVELS

2009 was characterised by a substantial expansion of education at the first and secondcycle levels. The relevant age groups were at
their peak in this year and, at the same time,
the economic recession impeded entry into
the labour market. As a result, the number
of entrants into higher education broke all
records, and this also applied to the volume
of full-time FTE higher education students
in the 2009 calendar year.
RECORD INCREASE IN APPLICANTS

Prior to the autumn of 2009, the number of
applicants with no previous higher education
background who applied for university and
university college programmes increased by
almost 30 per cent. A high proportion of this
increase was due to a greater number of applications from 19 year olds – in other words
students who had just completed upper-secondary school. The business cycle and the labour market situation have also presumably
been an important factor in the substantial
increase in the number of applicants. The gender distribution between applicants is more
even than for many years. Women represented
57 per cent of the applicants in the autumn of
2009, and 43 per cent were men. The corresponding figures in the preceding year were 59
per cent and 41 per cent, respectively.
There was also a substantial increase in the
number of applicants in the two special ”international admission rounds”. The number of
applicants for the international master’s programme in the autumn of 2009 increased by
45 per cent compared with the preceding autumn, and the number of applicants in the admissions round for international courses and
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Figure 6. Applications and admissions for
students with no previous higher education
record in the autumn term 2002–2009. This
only covers the Swedish population. A new coordinated admissions system has applied as from 2007.
Some double counting occurred prior to 2007 and,
as a result, some caution should be exercised as regards comparisons over time.

programmes (primarily first-cycle education)
was three times greater than in the autumn
of 2008.
The number of admissions for students
with no previous higher education studies
also increased by 30 per cent in the autumn
of 2009, in comparison with the autumn of
2008.
MORE NEW ENTRANTS
THAN EVER BEFORE

The number of entrants to higher education
was at a record level in the academic year
2008/09 – 94,000 persons who had not previously studied at a Swedish higher education
institution embarked on higher education –
an increase of 8 per cent in comparison with
the previous academic year. The number of
Swedish entrants increased by 7 per cent to
almost 70,000, while the number of entrants
from other countries (incoming students) was
over 24,000, an increase of 12 per cent. As a re-

Number
140,000
Incoming students
120,000
Swedish students
100,000
80,000
60,000
40,000
20,000
0

1998/99 2000/01 2002/03 2004/05 2006/07 2008/09

Figure 7. Higher education entrants in the academic years 1997/98–2008/09. 94,000 people
comenced higher education studies in Sweden in the
2008/09 academic year. More than a quarter were
incoming international students, defined as students
participating in exchange programmes at Swedish
universities and university colleges, and ”free-movers” who arrange their studies in Sweden on an independent basis.

sult, incoming students now account for more
than 25 per cent of higher education entrants.
All pupils who have completed uppersecondary education are entitled to apply for higher education. Traditionally, the
higher education initial participation rate
(HEIPR), is based on the proportion of
those who have completed upper-secondary education and who commence higher
education within three years. The HEIPR
for pupils who completed upper-secondary
education in the school year 2005/06 and
commenced higher education on or before
the 2008/09 school year was 41 per cent. The
highest participation rate was noted for pupils
who completed the upper-secondary school
natural science programme in the school year
2005/06 – slightly less than 81 per cent had
commenced higher education studies on or
before the 2008/09 academic year. As in the
past, students with parents who had a low
level of education and students with a non-

Swedish background were underrepresented
among higher education entrants, although
there are considerable variations from one
subject area to another.
In the case of the major professional degree
programmes, there was a marked increase in
the number of entrants in the 2008/09 academic year in the relatively new Business and
Economics master’s programmes. This increase may be partly the result of extension of
entitlement to award this qualification to additional higher education institutions as from
1 July 2007.

Professional programmes
with more than 1,000 entrants
Teaching programme

No. of
entrants
2008/09

Change from
preceding
academic year

10,600

-9

M.Sc. Engineering programme

5,991

+1

B.Sc. Nursing programme

5,067

-3

B.Sc. Engineering programme

3,267

+3

B.Sc. Social Work programme

3,021

+2

Postgraduate Diploma in Specialist
Nursing

2,204

+3

M. Sc. Business and Economics
programme

2,155

+39

Master of Laws programme

1,767

+4

M. Sc. Medicine programme

1,194

+3

General programmes

No. of
entrants
2008/09

Change from
preceding
academic year

First-cycle level
Higher education qualification

4,132

+ 15

22,126

+2

Master's programme (one-year)

3,833

+ 12

Master's programme (two-year)

9,804

+ 22

Bachelor’s programme
Second-cycle level

Table 1. New entrants to professional programmes with more than 1,000 entrants, and
to general programmes.
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Smaller increases in the number of entrants, ranging from 1-4 per cent, occurred in
the engineering, medical, specialist nursing,
social work and law programmes between the
2007/08 academic year and the 2008/09 academic year.
However, the number of entrants in the
medical programme declined by 9 per cent
in the 2008/09 academic year compared with
the preceding year. The number of entrants
in the nursing programme also dropped – to
some extent, this may be because some institutions were no longer entitled to award nursing degrees.
Swedish higher education has offered master’s programmes since the two-year master’s
degree was introduced in the autumn of 2007.
These programmes have rapidly become popular, and the number of entrants for master’s
degree programmes increased by 22 per cent
in the 2008/09 academic year, compared with
the preceding year. Incoming international
students accounted for 62 per cent of the entrants in the master’s degree programmes.

MORE FTE (FULL-TIME EQUIVALENT)
STUDENTS THAN EVER BEFORE – AND
LOWER PERFORMANCE INDICATORS

The number of full-time equivalent students
also broke records in 2009 – there were more
than 304,200 FTE students, an increase of almost 23,000 ( 8 per cent) compared with 2008.
The greatest increase in percentage terms – 12
per cent – was in the technology area.
In all, 60 per cent of FTE students were
studying in the law/social sciences and the
humanities/theology subject areas – a higher
proportion than in the autumn semester of
2008 when 56 per cent of all full-time equivalent students opted for these two subject areas.
General programmes (i.e. programmes
leading to a general qualification) and freestanding courses accounted for the greatest
increases –13 and 9 per cent, respectively. The
number of FTE students in professional programmes increased by 3 per cent.
The performance indicator, which is based
on the number of FTE annual performance
equivalents in relation to the number of
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Figure 8. Number of FTE students, 2000–
2009. The highest figure ever occurred in 2009 –
more than 304,200 FTE students.
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Figure 9. Number of FTE students in the autumn term of 2009 by subject area. 60 per cent
of the total number of students were in the law/
social sciences and the humanities/theology subject
areas.
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Figure 10. Performance indicators for professional or general programmes and freestanding courses in the academic years 2002/03–
2008/09. There has been a gradual decline in these
ratings for both general programmes and freestanding courses.

FTE students during a given academic year,
declined from 83 per cent in the 2002/03
academic year to 79 per cent in the 2008/09.
The performance indicator has gradually
dropped both for general programmes and
freestanding courses during the past five academic years. On the other hand, there has
been virtually no change in this indicator for
professional programmes during this period
(Figure 10).
Number

WOMEN

WERE AWARDED TO WOMEN

In the academic year 2008/09, women accounted for 65 per cent of the qualifications
awarded and men only 35 per cent. Ten years
ago, women accounted for 60 per cent of
the qualifications awarded. One major reason for the over-representation of women is
that women constitute 60 per cent of the student population. In addition, a higher proportion of women than men complete their
programmes.
There is a marked difference between the
number of credits awarded to women and
men. 59 per cent of the women and 44 per
cent of the men took a degree that entailed
not more than 3.5 years of full-time equivalent
studies in the academic year 2008/09 (i.e. corresponding to a first-cycle qualification in accordance with the new Bologna structure). 41
per cent of the women and 56 per cent of the
men were awarded degrees entailing 4 or more
years of study (i.e. corresponding to a secondcycle qualification) (Figure 11).
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Figure 11. Number of men and women awarded qualifications at the corresponding first and second-cycle levels in the academic years 1999/2000–2008/09.
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25 PER CENT OF AN AGE-GROUP
QUALIFY AT LATEST BY THE AGE OF 35

The expansion of higher education and, as a
result, the increase in the number of persons
awarded qualifications has meant that the
proportion of an age-group who qualified by
the age of 35 has increased significantly during the past 12 years. 10.9 per cent of the agegroup who were born in 1962 were awarded
at least a 3-year qualification by the age of 35
(i.e. in 1996/97). The corresponding proportion for the age-group born in 1974 was 25.1
per cent when they attained the age of 35 in
2008/09. This increase primarily occurred in
the 26–29 age-group, but the proportion of a
given age-group who qualified by the age of 25
has declined in recent years.
Hence, although 40–45 per cent of a given age-group commenced higher education
studies in the past 10 years at the age of 25 or
earlier, only 25 per cent qualified by the age of
35. This relatively significant discrepancy between the entry rate and the qualification rate
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is partly because many students who take freestanding courses, in the first instance, have no
intention of taking a qualification, and partly
because the qualification rate is low in many
of the major professional degree programmes.
This applies, for example, to the teaching and
engineering degree programmes.
There are also considerable differences between men and women as regards the qualification rate. In the age-group that reached
the age of 35 in 2008/09, 31.2 per cent of the
women had received at least a 3-year qualification, compared with only 19.3 per cent of the
men (Figure 12).
The number of qualifications awarded in
the academic year 2008/09 declined slightly
for the third year in a row to approximately
57,500. This reduction was partly due to a decline in the number of higher education entrants for several years after the 2002/03 academic year. The number of professional degrees awarded is declining, although there is
an increase in the number of general degrees.
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Figure 12. The proportion of each age-group born in the years 1960–1984 who were awarded at
least a 3-year qualification by the age of 25, 29 and 35 in terms of gender. 31 per cent of the women
who reached the age of 35 in the 2008/09 academic year had been awarded at least a 3-year qualification, while
the corresponding figure for men was 19 per cent.
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Assessment of international education programmes entry requirement assessments
Approximately 50,000 persons are awarded
qualifications in Sweden every year. In addition, the Swedish labour market benefits from
persons with higher education in other countries who have emigrated to Sweden. The National Agency for Higher Education and the
National Board of Health and Welfare assess
such international programmes or assess the
entry requirements.
Assessment: People with higher education in
another country – with the exception of programmes in the healthcare, medical and teaching areas – are entitled to assessment of their
education by the Agency for Higher Education.
This assessment involves comparison with
qualifications in the Swedish system.
During 2009, the National Agency for
Higher Education issued 3,495 statements
of opinion, mostly concerning bachelor’s degrees. More than 1,700 of the programmes
concerned were considered to correspond to
a Swedish bachelor’s degree or a bachelor of
fine arts degree.
More than 320 programmes were considered to correspond to a higher education
qualification, approximately 840 programmes
to a master’s degree, and approximately 70 to
a doctoral degree. In the case of professional
qualifications, most of the expressions of opinion concerned engineering programmes – 390
were considered to correspond to a bachelor’s degree in engineering and approximately
190 to a master’s degree in engineering.

THE QUALIFICATION RATE IS NOT
ALWAYS A SATISFACTORY MEASURE
OF STUDENT COMPLETION

For many students, the purpose of higher education studies is to complete a programme
that leads to a qualification and subsequently to a career. But this does not apply to all
students – many study in order to obtain the

There was a particularly large number of
applications involving the assessment of education programmes in Iraq – 1,222 applications
were received for consideration of such programmes. 225 applications were received for
programmes in Russia, 185 for Poland, 179 for
Iran, 153 for the United States, 140 for Great
Britain and 129 for Germany.
Professional status qualifications: If a foreign
education programme involves duties in the
healthcare and medical sector for which professional registration is required, assessment
is carried out by the National Board of Health
and Welfare, which issues the appropriate authorisation. In 2009, the Board issued approximately 1,900 authorisations, most of which involved persons trained in EU/EEA countries.
Entry requirement assessment: People who
have received teacher training in another country may have their qualifications assessed for
duties in a Swedish context. This assessment is
carried out by the National Agency for Higher
Education. 220 qualified teacher status certificates were issued in 2009 – the major teaching category involved was subject teachers in
upper-secondary schools.
Overall, this means that 5,600 expressions
of opinion, professional status qualifications
and status certificates were issued in 2009 for
people with an education in another country.

knowledge required for their own personal
development, or to supplement their previous
education to meet the requirements of working life. But this does not necessarily mean
that they want to take exams or take a degree.
In the case of students who embark on
programmes, it may be assumed that they intend, at least initially, to complete the entire
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programme and take a degree. But as regards
students who take freestanding courses, aims
clearly differ, and many of them have no intention of taking a degree.
If the student’s aim is not to take a degree –
or even take the exams for a particular course
– the traditional qualification rate indicators
– such as the qualification rate or the years of
study required for a degree – become meaningless. In the case of students in programmes
leading to a general qualification, it is also difficult to pinpoint the date when studies commenced.
In the case of programmes leading to a
professional qualification, there are considerable differences as regards the proportion of
entrants who qualify (the qualification rate).
Programmes that result in membership of a
regulated profession in the healthcare and
medical sector tend to have a higher qualification rate than other programmes. The
Bachelor of Science in Engineering programme has the lowest qualification rate.
This is a major programme, but many students who complete the entire programme
– or almost complete it – do not take their
degree. In other words, the qualification
rate is not always a good measure of student completion.
There are certain pervasive differences between men and women as regards the interruption of studies. One difference is that men
abandon their higher education studies to a
greater extent than women, while women are
more likely to switch to some other higher education programme.
The average completion rate for women is
almost 20 percentage points higher than for
men. This is partly because women predomi-
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Figure 13. Student age distribution, spring semester 2009

nate in health sciences programmes, which
have a high qualification rate, and partly
because women have a higher qualification
rate than men in most degree programmes.
ONE STUDENT IN THREE IS OVER 30

Two out of three students were less than 30
years of age in the spring semester of 2009,
and one in three was 30 or older. There is a
higher proportion of older women students –
18 per cent were 40 or more, compared with
11 per cent of their male colleagues. The students’ age-group distribution has been fairly
stable for the past 30 years.
Almost half the students were studying in
freestanding courses – sometimes in combination with programme studies – in the spring
semester of 2009. Almost 40 per cent of those
who were exclusively studying in freestanding
courses did so on a distance basis.
Younger students tend to primarily take
professional, general or fine, applied and performing arts programmes, while older students tend to opt for freestanding courses.
A majority of older women students participate in distance studies.
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Figure 14. Entrants to third-cycle education,
1990–2009. Almost 3,400 doctoral students commenced third-cycle education during 2009, which
was virtually the same number as in the preceding
year, and the gender distribution for entrants continues to be even.

countries for third-cycle studies. The proportion of international doctoral entrants increased from 19 to 31 per cent in the period
2000–2009. The proportion of women among
international doctoral entrants was lower than
for Swedish entrants – 39 per cent compared
with 53 per cent.
Nearly half the international doctoral students came from Asian countries. Almost 40
per cent came from China, followed by Iran,
Pakistan and India. The next largest contingent came from non-Nordic EU countries,
mostly from Germany, Italy and Poland.
HIGHEST NUMBER OF ENTRANTS
IN THE MEDICAL AND

THIRD-CYCLE EDUCATION

TECHNOLOGICAL SCIENCES AREAS

In 2009, there were 3,400 entrants to doctoral
studies, with relatively little change from the
preceding year. Half of the new entrants (49
per cent) were women, although there are considerable differences between different areas
of study. Almost 60 per cent of the doctoral
entrants were women in the medical and social science faculties, but only 30 per cent in
the technological sciences.
The number of entrants in third-cycle education has increased over the past 20 years,
although there have been considerable fluctuations during this period. The number of
entrants was 45 per cent greater in 2009 than
in 1990.

Medical and technological science subjects
attracted the greatest number of entrants in
2009, jointly accounting for 56 per cent of the
total, and followed by natural sciences, social
sciences and the humanities. Overall, these
five major areas accounted for 90 per cent of
all entrants at the third-cycle level.
International and Swedish doctoral entrants differed in terms of the subject areas
they chose. More than four out of ten international doctoral students commenced
their third-cycle studies in the technological sciences area, compared with two out of
ten Swedish entrants. International doctoral
students also opted for the natural sciences
to a greater extent than Swedish doctoral students, but with a lower proportion choosing
the humanities, medicine and the social sciences. The high proportion of male international doctoral students is largely due to the
preponderance of men in the technological
sciences area.

ONE THIRD OF THE DOCTORAL
ENTRANTS CAME FROM
OTHER COUNTRIES

More than 1,000 of almost 3,400 entrants at
the third-cycle level were international doctoral students – people who came from other
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Figure 15. Number of active doctoral students
in the autumn semester, 1999–2009. There
were 17,200 active doctoral students in the autumn
of 2009.

THE TOTAL NUMBER OF DOCTORAL
STUDENTS IS DECLINING

In the autumn of 2009, there were 20,700
doctoral students at the third-cycle level, of
whom 17,200 were active. This indicates that
the reduction in the doctoral student population in recent years also continued during
2009. This is a natural result of the considerable reduction in the number of students entering the third-cycle level, in combination with
a relatively constant programme duration.
A majority of the active doctoral students
– 58 per cent – were studying on a full-time
basis (defined as an activity rate of 80–100 per
cent). A slightly higher proportion of men (61
per cent) than women (55 per cent) studied
on a full-time basis. A higher proportion of
women studied at the 40–80 per cent level.
One out of five doctoral students had an
activity rate of less than 40 per cent. This may
be because some doctoral students study on a
part-time basis, in parallel with other work
assignments. The number of men and women
who devoted a maximum of 40 per cent of
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their time to third-cycle studies was virtually
the same.
During the autumn of 2009, 55 per cent
of all active third-cycle students had doctoral
student appointments. The next most common form of financial support was grants
(10 per cent), followed by scholarships (9 per
cent).
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PROGRAMME DURATION

In 2009, the number of doctoral degrees
awarded dropped for the first time in 15 years,
due to a substantial decline in entries to thirdcycle education in 2003–2005. In all, 2,700
doctor’s degrees were awarded in 2009.
The nominal period specified for a doctoral
degree is four years (eight semesters) of fulltime study. The net study duration for doctoral degrees awarded during 2009 was 8.5 semesters. Net programme duration is the actual period of study in the course of active
participation in third-cycle education. When
degree of activity is taken into account, as well
as possible study leaves, the study duration averaged 12 semesters for those who took a degree in 2009.
The median age for those who took a PhD
in 2009 was 35, and 31 for a licentiate. Women
tend to be a few years older than their male
colleagues when they take their degree.

INTERNATIONAL MOBILITY

Overall, student mobility over Sweden’s national borders is continuing to increase, although there is a considerable difference between the number of incoming students from
other countries and the number of outgoing
Swedish students who study in other coun-
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Figure 16. Incoming and outgoing students.
The number of students who come to Sweden to
study is considerably greater than the number of
Swedish students who study in other countries.
More than 36,000 students from other countries
were studying in Sweden in the 2008/09 academic
year – this figure has more than tripled in the past
10 years.

tries. During the past 10 years, the number
of incoming students has more than tripled,
while the number of Swedish students who
studied abroad has declined somewhat, with
the exception of 2009.
During the 2008/09 academic year, nearly 24, 400 Swedish students studied in other
countries, while 36,000 foreign students studied in Sweden.
MORE SWEDISH STUDENTS
ARE STUDYING IN ASIA –
FEWER IN AUSTRALIA

European countries are the most common
destination for Swedish students who choose
to study in other countries. Almost two out
of three outgoing students pursue their studies in Europe, and this proportion has been
relatively stable in the last five years. For many
years, the primary destination in Europe has
been Great Britain, which accounted for 19
per cent of all outgoing Swedish students
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Figure 17. Outgoing free-mover students.
After the student aid rules changed in 1989, the
number of outgoing students who received student
aid increased every year until 2002/03, but subsequently declined for several years. This figure increased again by 3 per cent in the 2008/09 academic
year.

in the 2008/09 academic year. Considerable
numbers of Swedish students also study in
several countries outside Europe, for example
in the United States.
The previous trend in favour or studies in
Asia appears to be continuing. Almost 2,000
Swedish students were studying in Asia in the
2008/09 academic year, which is more than
twice as many as five years ago. The Asian proportion of incoming international students
has been gradually increasing, and currently
amounts to more than 8 per cent.
In the case of Australia, developments are
moving in the opposite direction. The number
of Swedish students studying in Australia increased rapidly from 300 to more than 3,000
in the academic years 1995/96–2003/04. Subsequently, there has been a gradual decline,
and the number of Swedish students in Australia was less than 1,700 in 2008/09.
5,000 of the outgoing Swedish students
studied within the framework of exchange
programmes organised by the Swedish high-

TRENDS AND DEVELOPMENTS

33

er education institution to which they were
attached. Almost 19,500 were “free-movers”
who arranged their studies in other countries
on an independent basis.
As in the past, the most common specialisations for outgoing free-movers were in the
humanities, particularly languages, followed
by social sciences, economics and law.
THE NUMBER OF FREE-MOVER
STUDENTS FROM ASIAN COUNTRIES
IS CONTINUING TO INCREASE

Roughly 36,600 international students participated in Swedish higher education at the
first or second-cycle levels in the 2008/09 academic year – an increase of more than 17 per
cent, or 5,000 students, in comparison with
the preceding academic year. This trend has
continued since the mid-1990s, at an annual
average of 12 per cent. Two-thirds of the overall group of incoming students were free-movers, and this category has increased more than
four-fold over the past 10 years.
Half the free-mover students in Sweden in
the 2008/09 academic year came from European countries. This proportion has gradually
declined in recent years. Four years ago, in the
2004/05 academic year, the figure was 65 per
cent. In the same period, the proportion of
students from Asian countries increased from
24 per cent to 40 per cent. The major countries
of origin in the 2008/09 academic year were
China, Pakistan, Iran, Bangladesh and India,
and the most common area for studies was
technology and production, which accounted
for a third of the incoming free-mover students in Sweden.
Tuition fees are to be introduced in Sweden for citizens of “third countries” (i.e. from
countries outside the EU/EEA and Switzerland) as from the autumn semester of 2011. Al-
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Country of origin

Total
number
of foreign thereof on thereof
students
exchange
free
in Sweden programmes movers

Denmark
306
Finland
1,814
Iceland
179
Norway
477
Nordic countries
2,776
Belgium
249
Estonia
120
France
1,964
Greece
245
Ireland
102
Italy
691
Latvia
112
Lithuania
265
Netherlands
685
Poland
564
Portugal
159
Romania
123
Russia
447
Switzerland
270
Spain
1,158
United Kingdom
468
Czech Republic
228
Turkey
608
Germany
2,903
Ukraine
249
Hungary
123
Austria
436
Other European countries excl.
Nordic countries
649
Europe excl. Nordic
countries
12,813
Origin unknown within
Nordic countries and
Europe
6,043
Ethiopia
159
Ghana
122
Cameroon
323
Nigeria
376
Other African countries
556
Africa
1,536
Bangladesh
807
India
980
Iran
1,415
Japan
249
China
3,147
Pakistan
2,344
Singapore
257
South Korea
221
Taiwan
103
Thailand
232
Vietnam
183
Other Asian countries
779
Asia
10,715
Canada
455
Mexico
316
USA
925
Other North and Central
American countries
96
North and Central
America
1,792
Brazil
144
Other South American
countries
297
South America
441
Australia
411
Other Oceanian countries
39
Oceania
450
Total
36,563

127
546
39
127
839
226
28
1,622
79
78
528
46
146
574
416
115
29
139
225
987
353
207
280
2,218
91
93
382

180
1,280
143
353
1,956
23
93
351
167
24
176
67
122
114
153
45
96
311
46
185
119
23
334
725
160
34
60

247

403

9,109

3,830

0
5
9
0
0
125
139
4
184
0
126
495
19
234
166
45
18
71
79
1,441
285
165
553

6,043
154
113
323
376
431
1,397
803
797
1,415
125
2,708
2,325
29
60
59
216
115
715
9,367
174
155
376

31

65

1,034
57

770
87

93
150
349
29
378
13,090

204
291
66
10
76
23,731

Table 2. The number of international students
coming to Sweden in the 2008/09 academic
year. Two out of five international students in Sweden come from European countries, which is a reduction compared with previous academic years.
The predominant country of origin is China, which
accounts for almost 10 per cent of all incoming students. The number of incoming students is currently
three times higher than in the late 1990s, and the
increase in applications from Asian countries is particularly marked.
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Figure 18. The number of free-mover students from countries outside the EU/EEA and
Switzerland. The number of students from third
countries (i.e. countries that will be affected by tuition fees) has increased significantly over the past 10
years – there were 13,000 in the 2008/09 academic
year.

most half the free-mover students in Sweden
in 2008/09 were in this category.
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Figure 19. Percentage of unemployment in
terms of the level of education in the labour
force in 1990–2009, 16–64 age range. This information has been extracted from the Statistics
Sweden AKU labour market reports. The definition
of unemployment changed in 2005 and, as a result,
information about unemployment prior to this date
is not comparable with the subsequent figures. The
information in Figure 19 is based on a Swedish definition of unemployment, which means that full-time
students who apply for and are available for employment are not regarded as unemployed. The higher
education category also includes post-secondary
education not provided by universities and university colleges.

EDUCATION AND EMPLOYMENT

For most people, higher education entails improvement of their status in the labour market. Unemployment statistics indicate that
the unemployment rate was lowest for people
with higher education throughout the period
1990–2009. Unemployment has almost continually been highest for people with only basic education, while the unemployment rate
for people with upper-secondary education
was somewhere between the level for people
with higher education or basic education.
During the recession of the 1990s, the
unemployment rate was markedly lower for
people with higher education than for people
with upper-secondary or basic education. This
also appears to apply to the current recession
in 2009.

Almost 80 per cent of the people who were
awarded a qualification in the 2005/06 academic year achieved an established position
in the labour market within 1–1.5 years. An
“established position” is defined as having employment in November 2007 with an earned
income that corresponded to not less than
SEK 15,000 per month, with no period of unemployment or labour-market policy measures, not engaged in studies and resident in
Sweden.
Recent graduates in the medical/dental
surgery, technology and nursing/care areas
represented a high proportion of the “established” category, with ratings of 93, 85 and 82
per cent, respectively. The law/social sciences,
agriculture/forestry and teaching areas were
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Figure 20. Status in the labour market in 2007
for graduates in the 2005/06 academic year.
The figure shows the proportion of a total of 44,114
higher education graduates in one of the following
categories: established position, insecure position,
weak position or totally outside the labour market.

close to the average level for established employment at 77–75 per cent. The natural sciences, humanities/theology and fine arts sectors were clearly below the average, but they
represented less than 10 per cent of all graduates in the 2005/06 academic year.
More than nine out of ten of those who
were established in the labour market in 2007
within 1-1.5 years of taking a higher education
qualification had employment that normally
calls for higher education. Such employment
also corresponded rather well with the focus
of the programme concerned. This applied in
particular to people with a professional qualification, especially for those specialising in
a registered profession, such as medical doctors, dentists or physiotherapists. Overall, this
information indicated that most higher education graduates had skills that were in demand. However, new entrants in categories
with a low degree of establishment had jobs
that did not require higher education to any
great extent.
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Field

Proportion of
established %

Number
involved in the
follow-up

Medicine and odontology

93

1,420

Technology

85

7,381

Nursing

82

8,540

Social sciences and law

77

12,145

Agricultural sciences

77

302

Teaching/education

75

9,190

Natural sciences

69

1,501

Humanities and theology

56

1,998

Fine arts

40

512

Total

78

42,989

Table 3. Proportion of graduates in the
2005/06 academic year established in the labour market, and the number involved in the
follow-up in nine different areas in 2007. These
areas include both general and professional degrees.

TEACHERS AND RESEARCHERS

Higher education staff constitute roughly 25
per cent of all central government employees,
making a total of 66,300 persons or 52,600
full-time equivalent (FTE) posts in 2009.
The considerable expansion of programmes
at the first and second-cycle levels and increased research income is reflected in an increase in research and teaching staff, (5 per
cent increase in 2009). As a result, there were
25,000 teachers and researchers in 2009 in
terms of FTE employment. The largest group
of teachers and researchers (almost 5,900 FTE
employees) was in the social sciences subject
area, although the greatest numerical increase
was in the medical area, followed by technological sciences.
In the period 2008–2009, the greatest increase in the number of teachers and researchers was in the medical field, followed by technological sciences and social sciences.
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Figure 21. The number of women and men in
different employee groups among research
and teaching personnel (FTE employees) in
2009. Lecturers and senior lecturers were the two
largest groups, comprising 23 and 27 percent, respectively of the total staff.

THE PROPORTION OF WOMEN
CONTINUES TO INCREASE

The proportion of women among the research
and teaching personnel has increased from 35
to 42 per cent of the total during the past decade. As in the past, the lowest proportion of
women is in the professorial category. This is
gradually changing, however, and 20 per cent
of the professors were women in 2009.
The number of professors has increased
significantly in the past decade, mainly due
to the promotion reform in 1998 which gave
senior lecturers with professorial competence
an opportunity to apply for employment as
professors without applying for an advertised
post.
There has also been a marked increase
in the number of other research and teaching staff, particularly in the last three years.
This increase has coincided with an increase
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research staff

Professors

Technical and
administrativ staff

Postdoctoral fellow

0

Visiting lecturers and
part-time lecturers

1,000

Figure 22. Forms of employment in various
research and teaching personnel groups, FTE
employees 2009. Fixed-term employment is most
common for research assistants, and least common
for professors.

in the research income of higher education
institutions. The employee group concerned
largely consists of personnel employed for research operations, for example researchers or
research assistants, and also postdoctoral positions.
FORMS OF EMPLOYMENT

In 2009, 65 per cent of the research and teaching staff were employed on a permanent basis
and 35 per cent had fixed-term employment
(on an FTE basis). The proportion of employees with a fixed-term contract increased
slightly compared with 2008.
The form of employment varies in accordance with the employee category. Virtually
all research assistants, visiting lecturers and
part-time lecturers had fixed-term employment, as stipulated in the Higher Education Ordinance. Fixed-term employment is
also common in the ”other academic staff”
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category, where there was a marked increase
in 2009. This increase was particularly striking in the case of employees who had fixedterm employment.
Fixed-term employment is least common
in the case of professors – only 7 per cent had
this type of employment contract in 2009.
Fixed-term employment is also relatively uncommon among lecturers and senior lecturers.
On average, teachers and researchers devote approximately 40 per cent of their working hours to research and about 35 per cent to
teaching. Almost half their remaining time is
spent on administration.

FINANCING
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and private non
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Figure 23. Income trend for higher education
institutions: research and education at the
third-cycle level and unutilised funding, 2004–
2009. Total income for higher education institutions
amounted to SEK 29.7 billion in 2009, of which 13.7
billion was in the form of direct state grants. Income
from external sources amounted to slightly less than
SEK 15.9 billion, and financial income was SEK 0.2
billion.

SUBSTANTIAL INCREASE IN
RESEARCH FUNDING

The total income of universities and university
colleges for research and third-cycle education
amounted to almost SEK 30 billion in 2009
– an increase of SEK 1.9 billion, or 7 per cent
at fixed prices, compared with the preceding
year. An increase in income on this scale is
unique. There was an augmentation of both
direct government grants and income from
external sources.
The most recent government Research
Policy Bill announced substantial increases
in state research funding, totalling SEK 5 billion in the period 2009–2012. More than half
this increase will be paid directly to higher
education institutions, partly in the form of
direct state grants and partly via increases
in funding allocated to specific higher education institutions for strategic initiatives in
specific research areas. In addition, research
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funds distributed by research councils and
the Swedish Agency for Innovation Systems
(Vinnova) will also increase. These initiatives
represented the greater part of the increase
in higher education institutions’ research income in 2009, although income from private
and state sources of funding also increased
more than in the preceding year.
The EU has become an increasingly important source of research funding for higher education institutions – total income from EU
grants amounted to nearly SEK 1.3 billion in
2009, a 12 per cent increase compared with
the preceding year. The European Research
Council (ERC) is responsible for a small, but
rapidly increasing, proportion of EU funding.
In 2009, eight Swedish higher education institutions reported income totalling SEK 61
million from the ERC.

INCOME FOR EDUCATION AT THE
FIRST AND SECOND-CYCLE LEVELS

There was a substantial increase in direct
state grants to higher education institutions
in 2009, since many institutions had considerably more students than in 2008. Several institutions had more students than allowed for by
the funding cap, but they nonetheless received
compensation from funding caps that had not
been utilised previously.
The higher education institutions total income from contract education was approximately SEK 1.2 billion in 2009 (i.e. roughly
the same as in the previous 10-year period).

The funding picture differs for the two areas concerned – education and research. Most
of the external funding applies for research
and education at the third-cycle level. Education at the first and second-cycle levels is
largely (87 per cent) funded by direct state
grants, while less than half of the funding for
research and third-cycle education is in this
form. As a result, the proportion of direct state
grants tends to be relatively high in the case
of university colleges and the new universities,
where first and second-cycle education is the
prime activity.
RECORD FINANCIAL SURPLUS

88 PER CENT OF TOTAL INCOME
IS PUBLIC FUNDING

Direct state grants for education and research
amounted to SEK 34.8 billion in 2009, representing more than 64 per cent of total income,
which amounted to SEK 54.1 billion.
In addition to direct grants, the state also
provided a further SEK 8.8 billion for the operations of higher education institutions via
various central government authorities. As a
result, state funding accounted for a total of
SEK 43.6 billion (81 per cent). In addition, a
further SEK 4.1 billion was received from other public-sector sources, such as local authorities, the EU and public-sector research foundations. In all, various public-sector sources
provided SEK 47.7 billion, or more than 88
per cent of the total funding.
Non-profit companies and organisations
in Sweden and other countries, together with
other unidentified sources and private individuals, are responsible for funding amounting to SEK 6.1 billion, or 11 per cent of the
total.

Income was in excess of costs at both the first
and second-cycle level and in the research and
third-cycle sector in 2009. As a result, the financial outcome was positive for both education and research.
In terms of costs, the outcome was relatively similar for both these areas. In the case of
Billion, SEK
30

F
Financial
iincome
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ggovernment
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0

First- and secondcycle education
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Figure 24. Financing of the education and research area in 2009, SEK billion. 87 per cent of
first and second-cycle education is funded by direct
state grants, while research and third-cycle education is financed from several different sources, with
less than half in the form of direct state grants.
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first and second-cycle education, the overall
surplus for 2009 was SEK 810 million, which
corresponded to 3.5 per cent of costs. The surplus for research and third-cycle education
was SEK 1.1 billion (4 per cent of expenditure).
The substantial increase in the number of
FTE students resulted in increased allocations for first and second-cycle education for
many higher education institutions. At the
same time, research income also increased,
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without a corresponding increase in costs. In
combination, this resulted in a surplus of SEK
2 billion for higher education institutions – a
record figure in historical terms. In combination with previous carried-forward changes,
the total year-end balance amounted to SEK 7
billion. The total costs for university and university college operations amounted to SEK
52 billion, and total income amounted to SEK
54 billion. ¢

Aydin Mert
Turkey
Advanced Product Design
Project: ”Autonomous Fire Guard
Concept”

”The main purpose of the project is to explore robotic applications
in order to overcome shortcomings of people within the forest fire
suppression operations in future scenarios. Autonomous fire guard
concept can operate faster and more efficiently while keeping
people away from the hard, dirty and dangerous tasks of forest
fire suppression operations.”

In collaboration with Husqvarna AB.

KEY FIGURES
FOR HIGHER
EDUCATION
INSTITUTIONS

provided at some fifty universities, university colleges and other
institutions that vary greatly in size and degree of specialisation. The accompanying table presents quantitative data that describe the
differences and similarities between these institutions. (The smallest institutions not under state auspices have been excluded.)
HIGHER EDUCATION IS

FIRST AND SECOND-CYCLE
New entrants to higher education at the institutions concerned. These figures indicate

the number of individuals who commenced
their studies in the academic year 2008/09 for
the first time at the institution concerned and
who were also participating in higher education in Sweden for the first time.
Median age of new entrants. The median
age of entrants at higher education institutions in the 2008/09 academic year.
Proportion of men. The proportion of men
among new entrants.
Total number of students. The total number
of students, autumn semester 2009.
Education profile. The number of FTE students in certain subject areas divided by the
total number of FTE students, autumn semester 2009.
The proportion of FTE students studying in

THIRD-CYCLE
Doctoral entrants. The number of new stu-

dents commencing doctoral studies, 2009.
Total number of doctoral students. The
number of active students participating in
doctoral studies in the autumn semester of
2009. Active students are defined as students
who reported at least 1 per cent of full-time
study activity.
Doctoral degrees. The number of PhD degrees in 2009.
Licentiate degrees. The number of licentiate degrees in 2009.

TEACHING AND
RESEARCH STAFF
Teaching and research personnel. The number

of teaching and research staff (FTE) in 2009.
The figures include professors, senior lecturers, lecturers, post-doctoral research appointments, visiting lecturers, part-time lecturers
and other research and teaching staff.
Proportion of women. The proportion of
women among teaching and research staff.
Proportion of teaching and research staff
with doctoral degrees. The proportion of

teaching and research staff with PhD degrees.

second-cycle programmes and courses. The

FUNDING

number of FTE students studying at secondcycle level divided by the total number of FTE
students studying at the first and second-cycle
level, autumn semester 2009.
Total number of degrees awarded. The total number of degrees awarded during the
2008/09 academic year.

Total expenditure. Total expenditure (SEK

44

million) in 2009.
Proportion for first and second-cycle education. The proportion of expenditure for first

and second-cycle education as a proportion
of total expenditure in 2009.
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First and second cycle

New entrants at
the institution
Total

median age

propotion of
men (%)

Total number of students
(autumn semester)

humanities/
theology
(%)

174,348

22.1

45

360,993

16

Uppsala University

10,532

21.3

43

24,863

20

Lund University

13,601

21.5

49

31,442

16

Göteborg University

12,301

21.8

36

32,600

21

Stockholm University

15,598

21.6

37

35,374

26

Umeå University

11,473

22.4

39

20,953

14

Linköping University

7,343

21.7

49

20,376

15

Karolinska Institutet

2,342

22.8

27

6,706

Royal Institute of Technology

7,414

23

71

15,177

Chalmers University of Technology

3,512

21.9

75

10,095

2

Luleå University of Technology

4,234

21.7

53

8,998

10
2

Stockholm School of Economics

5

526

21.3

58

1,725

The Swedish University of Agricultural Sciences

2,292

22.9

41

4,864

Karlstad University

4,981

21.9

37

11,322

15

Växjö University

7,299

22.3

45

11,502

17

Örebro University

4,998

21.6

38

11,989

10

Mid Sweden University

9,254

23.1

38

10,830

18

Blekinge Institute of Technology

4,085

24.9

66

5,460

10

Jönköping University College

7,856

22.4

47

11,361

13

Kalmar University College

4,992

22.3

40

7,968

16

Malmö University College

7,618

22.3

36

14,780

10

Mälardalen University College

3,979

22.3

38

9,324

13

289

21.6

42

584

Borås University College

4,502

22.7

30

8,649

13

Dalarna University College

8,263

23.2

43

11,386

33

Gotland University College

5,162

24.1

54

4,074

46

Gävle University College

5,617

22.6

38

8,929

11

Halmstad University College

5,387

22.4

45

7,782

17

Kristianstad University College

4,912

22.3

34

7,262

10

University of Skövde

4,178

23.2

43

6,549

11

University West

4,053

23.2

36

6,989

8

Södertörn University College

4,001

21.7

33

8,399

35

Swedish National Defence College

406

22.5

84

728

8

University of Dance and Circus

109

22.4

28

214

56

242

The Swedish School of Sport and Health Sciences

University College of Film, Radio, Television and Theatre

63

University College of Arts, Craft and Design

212

25.9

35

609

Royal University College of Fine Arts

107

26

63

232

Royal College of Music in Stockholm

374

23.1

Stockholm University College of Opera
Stockholm Academy of Dramatic Arts

49

950

14

43

44

104

32

78
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First and second cycle

social science/
law (%)

technology (%)

second cycle
(%)

Total number of
degrees

Total

44

14

17

Uppsala University

41

7

20

57,542
4,013

Lund University

42

14

22

4,658

Göteborg University

48

20

5,011

Stockholm University

63

16

4,041

Umeå University

49

3

19

3,782

Linköping University

37

18

22

3,422

33

2,142

75

44

1,929

Karolinska Institutet

6

Royal Institute of Technology

2

Chalmers University of Technology
Luleå University of Technology

8

64

39

1,442

30

29

12

1,289

Stockholm School of Economics

98

53

295

The Swedish University of Agricultural Sciences

14

19

29

691

Karlstad University

51

10

11

1,637

Växjö University

57

4

9

1,512

Örebro University

60

6

9

1,613

Mid Sweden University

48

12

8

1,347

Blekinge Institute of Technology

32

38

27

757

Jönköping University College

44

19

10

1,993

Kalmar University College

47

5

4

1,106

Malmö University College

58

11

7

1,929
1,699

Mälardalen University College

50

13

13

The Swedish School of Sport and Health Sciences

20

8

11

92

Borås University College

44

17

11

1,863
1,261

Dalarna University College

42

11

10

Gotland University College

22

25

3

159

Gävle University College

51

15

6

1,134

Halmstad University College

47

12

9

981

Kristianstad University College

60

6

6

1,539

University of Skövde

36

27

10

1,136

University West

62

12

7

1,068

6

631

5

5

12
37

Södertörn University College

48

Swedish National Defence College

61

University of Dance and Circus

31

9
29

33

27

47

57

69

29

7

24

56

32

11

University College of Film, Radio, Television and Theatre
University College of Arts, Craft and Design
Royal University College of Fine Arts
Royal College of Music in Stockholm
Stockholm University College of Opera
Stockholm Academy of Dramatic Arts
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Third cycle

Total

Doctoral
entrants

Total number
of doctoral
students

PhD degrees

Licentiate
degrees

3,353

17,176

2,694

748

Uppsala University

330

1,847

317

73

Lund University

527

2,403

378

64

Göteborg University

254

1,665

308

30

Stockholm University

286

1,546

226

93

Umeå University

203

1,046

177

32

Linköping University

210

1,097

176

55

Karolinska Institutet

406

2,087

392

17

Royal Institute of Technology

328

1,635

222

128

Chalmers University of Technology

234

1,015

120

103

Luleå University of Technology

114

486

68

61

16

126

36

5

121

644

99

14

Karlstad University

51

227

30

9

Växjö University

26

198

23

17

Örebro University

60

463

51

18

Mid Sweden University

66

176

16

8

Blekinge Institute of Technology

30

102

4

7

Jönköping University College

33

145

12

1

Kalmar University College

17

83

16

2

Malmö University College

20

81

11

2

Mälardalen University College

22

120

12

9

Stockholm School of Economics
The Swedish University of Agricultural Sciences

The Swedish School of Sport and Health Sciences
Borås University College
Dalarna University College
Gotland University College
Gävle University College
Halmstad University College
Kristianstad University College
University of Skövde
University West
Södertörn University College
Swedish National Defence College
University of Dance and Circus
University College of Film, Radio, Television and Theatre
University College of Arts, Craft and Design
Royal University College of Fine Arts
Royal College of Music in Stockholm
Stockholm University College of Opera
Stockholm Academy of Dramatic Arts
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Teaching and research staff
Teaching and
research staff
(FTE)
Total

Funding

propotion of
women (%)

teaching and
research staff
with PhD (%)

Total expenditure (SEK
million)

proportion of first
and second cycle
education (%)

44,665

42

57

52,101

44.6

Uppsala University

3,806

41

66

4,541

31.1

Lund University

4,750

34

73

5,744

36.4

Göteborg University

4,149

47

66

4,785

40.9

Stockholm University

3,120

46

59

3,729

43.5

Umeå University

3,028

44

58

3,390

41.6

Linköping University

2,363

40

64

2,748

48.1

Karolinska Institutet

3,549

50

63

4,734

17.9

Royal Institute of Technology

2,204

22

58

2,998

37.2

Chalmers University of Technology

1,644

21

62

2,542

33

975

37

62

1,206

43.2
53.4

Luleå University of Technology
Stockholm School of Economics

204

13

81

346

2,611

44

62

2,676

22

Karlstad University

897

46

46

888

66.8

Växjö University

841

42

50

883

70.2

Örebro University

909

49

53

984

63.6

Mid Sweden University

709

42

46

779

59.1

Blekinge Institute of Technology

418

36

45

460

65.6

Jönköping University College

636

47

39

734

71.9

Kalmar University College

670

43

37

658

77.6

Malmö University College

1,112

54

46

1,110

82.4

740

48

42

765

74.4

75

51

46

93

72.6

Borås University College

523

51

39

519

78.9

Dalarna University College

550

51

39

482

82.7

Gotland University College

180

35

40

188

83.8

Gävle University College

524

43

42

488

77.3

Halmstad University College

478

44

45

463

79.9

Kristianstad University College

409

58

38

370

87.7

University of Skövde

406

45

36

384

80.2

University West

424

53

37

391

81.1

Södertörn University College

591

47

63

604

51.9

Swedish National Defence College

333

26

22

506

67.5

University of Dance and Circus

64

59

5

63

89.2

University College of Film, Radio, Television and Theatre

55

56

101

92.8

135

51

13

148

93.8

Royal University College of Fine Arts

47

49

4

64

89.2

Royal College of Music in Stockholm

168

32

11

153

96.2

Stockholm University College of Opera

20

41

23

85.5

Stockholm Academy of Dramatic Arts

33

57

38

87.6

The Swedish University of Agricultural Sciences

Mälardalen University College
The Swedish School of Sport and Health Sciences

University College of Arts, Craft and Design
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Vitorio Benedetti
Brazil
Interaction Design
Project: ”Mapping Experiences”

In collaboration with HumLab.

”Mapping Experiences discusses in a broad way how new locative
media technologies impact the process of map making and digital
location services in general, concluding with the Walkabout service
concept. Walkabout aims at helping citizens to start, or re-start, a
romantic relationship with the city they live in. By detecting and
reliving experiences, the sensation of being in a place for the first
time is regained. The city, seen from other people’s eyes becomes more
interesting and alive.”

UNIVERSITIES
AND UNIVERSITY
COLLEGES IN
SWEDEN

Universities and Institutions of Higher Education with the right to award
third-cycle degrees
State
Uppsala University
Lund University
Göteborg University
Stockholm University
Umeå University
Linköping University
Karolinska Institutet
Royal Institute of Technology
Luleå University of Technology
The Swedish University of Agricultural Sciences

University Colleges
State
Borås University College
Dalarna University College
Gotland University College
Gävle University College
Halmstad University College
Kristianstad University College
University of Skövde
The Swedish School of Sport and Health Sciences
Swedish National Defence College
Södertörn University College
University West

Karlstad University

Private sector

Mid-Sweden University

Erica Foundation

Växjö University

Ersta Sköndal University College

Örebro University

Gammelkroppa School of Forestry

Blekinge Institute of Technology

Johannelund Theological Institute

Kalmar University College

Stockholm School of Theology

Malmö University College

The Swedish Red Cross University College of Nursing
and Health

Mälardalen University College
Private sector
Chalmers University of Technology
Stockholm School of Economics

Sophiahemmet College of Health Sciences
Örebro Theological Seminary
A number of institutions with psychotherapy
programmes

Jönköping University College

University Colleges of Arts
State
University of Dance and Circus
University College of Film, Radio, Television and Theatre
University College of Arts, Craft and Design
Royal University College of Fine Arts
Royal College of Music in Stockholm
Stockholm University College of Opera
Stockholm Academy of Dramitic Act
Private sector
Beckmans School of Design
University College of Music Education in Stockholm

The Swedish National Agency for Higher Education is an authority
that deals with issues concerning Swedish universities and other
institutions of higher education. The Agency’s tasks involve quality reviews, the supervision, monitoring and development of higher
education, producing reports and analyses, evaluation of foreign
qualifications and the provision of information for students.

More information on our website www.hsv.se.

